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ABSTRACT 

These three self-contained home economics miniqnits 
on clothing and textiles are part of a set of 21 designed to provide 
middle school/junior high boys and girls opportunities to explore 
several areas of study within a 6-; 9-, or 12-week period of > 
instruction. Onits are designed to be free of sex-role stereotyping 
and are identified as level I (suggested for grades 6-7) or level II 
(suggested for grades 8-9), The suggested time required for ^ ' 
completion of a unit varies from 3 to 9 weeks, thosTe inc^i:i>6rating 
laboratory experience requiring 6 to 9 weeks. Titles and levels of 
these three units Ave Clothing Care and Repair (level I); 
Personality, lifestyle, and Clothing (level I) ; and Consumer Clothing 
(levei II) . Each unit is composed of: (1) an intrqductoty page that 
includes a brief description of the focus of the unit, a statement of 
rationale and objectives, and suggested grade level and. time for 
completion; (2) the body of the unit composed of conceptual content 
(statements which identify the concepts and generalizations relevant 
to the objectives) and the suggested learning approach, and (3) ' 
support material, which identifies by 'number and pdge the suggested 
materials to be used in pupil-teacher interaction /(Some materials are 
included; some are to be secured from the source identified ^t the 
end of the unit). A brief synopsis' o£ all „21 miniuhits plus 
description of the development and field testing of the units are . 
also included. (HD) / 
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Curriculum development is a continuous and unending activity. Responsible 
and concerned classroom teachers and other educators through their own initiative 
undertake activit/ies directed toward the Improv^ent of curriculum. In addition, 
^ •.from time to time changes occur in the societal context which provide special 
impetus for serious and considered attention to the questioils of what ought 
young people to become and how can curriculum contribute to the development of ' 
valued capabilities . 

In I972rthe Minnesota' State Board of Education issued a policy statement 
'indicating their commitment to the provision of equal educational Opportunity 
* f or all. ' The Board recommended that sex role stereotyping and all practices 

which perpetuate sexual stereotyping in school programs be eliminated. The re- 
"N^ommendati^n further indicated that appropriate action be undertaken to eiimipate 
sex bias from curricular and instructional materials used in'elementary and 
^ secondary schools. ^ In 1974? a contractual agreement was initiated by the Division 
of .Vocational-Technical Education of the Minnesota State Department of Education 
with the Department of Vocational-Technical Education and the Division of Home" 
Economics Education of the University of Minnesota for the purpose of developing 
;> curricular materials i>rl'"home economics which Would provide equal educational 
opportunities for boys and girls at middle school/ junior high school level. 

Audrey Grote, Vocational Program Super sor for Consumer Homemaking, served 
as the representative of the State Depd'rime- t of Education to the project.. 
Dr. Roxana Fo^d, chairperson of the Division o! Home Economics Education, Univer- 
sity of Minnesota, was director of the project. Helen Henrie, instructor in' 
home , economics education. University of Minnesota, 'served as leader for the sev- 
eral developmental phases of the project. Tweqty-fbur junior high school home 
economics teachers participated in the development, field trial and revision ^Qf 
the units. Additional junior high/middle school teachers participated in the ^ 
field triaV^ the units. ^ 
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DEVSLOPMENT OF CURRICULAR MATBIIALS 



Selection of Teacher Writers i 

Hiddle school/jxinior high echbol Ihome economics teachers throughout the 
state were surveyed in 1974 to d^erraine their interest in and .need for cur- 
ricular materials in home 'eponomics which wpuld be free of sex role stereo- 
typing. A number of the respondents indicated that the hoihe economics pro- 
gram in their school would be integrated durir)g the 1975-76 scliool year. * F\irther- 
more;, they expressed a need for curriculdr* materials which' would -present tasks 
associated >dth home and family living as appi^^priate for females and males. 
Approximately 30 respondents indicated their interest in parti>qipating in the 
Home Economic curriculum development project at the middle school/ junior high 
school level.. Prom this group i twenty-foxir teachers were *id<Jntified 'to participate 
in the development or material^ and in tlie field trial of materials in co- 
educational classes. * .* / 
\ ' • "* ^ 

Decision to Develop Mini Ihits : ^ . - . 

■ ■ . . - j- 

Data gathered- regarding the scheduling of classes in home economics jit the 
middle,sc5hool/^[j^ioV high school level indicated that the semester' length offering 
was most often used for r'6quire(J\and elective courses in home ecdnomiQS. The 
second most frequently, used schecjuling Was the year^long course- followed by tri- 
mester and quarter length offerings.^ 'This data appeared to reflect the practice 
of scheduling girls into home -economics and boys into industrial education. 
With the introduction of co-educational classes it seemed rieasonable to assume 
that new courses would b'e of shorter duration in order to accomodate larger 
numbers ^f' students in the same facilities and time frame. RirtheimOre, shorter 
upits of study seemed to' be appropriately matched to the developmental interests 
of early adolescents. Therefore,' it was decided to develop curricular materials 
which could be taught in relatively short periods of time; thus providing students 
with opportunities to explore "several area^ of study within a 6, 9, or 12 week 
i^eriod of instruction. The tenn mini unit was coined to describe the short self- 
contained curricular rhaterials which would be designed ta provide boys and girls 
learning opportunities in home econpmics. 

Selection of Mini lAiits for Development.: ^ ' • ^ 

« . ■ ' ' 

Curriculum development involves the consideration of. alternatives apd the 
making of choices among those alternatives. * As curriculum .is planned tne following 
questions arise: 

^Wtflt changes in pupil behavior or capabilities .ought to result from the ex- 
' ^ periences which comprise the curriculum? ' / 
Wh^t knowledge, skills and attitudes are necessary for pupils to develop if / 
the objectives of curriculum are to be accomplished? . / 

What approaches to learning will assist stud^ents in accomplishing the ob- /- 

jectives of the Curriculum? . ' . ^ / 

What means can be used to determine whether students h^ivef accomplished the / 
objectives of curriculum? ^ / 

Answers .to these questions may be formiilated in a variety df wiays. Fbr this . / 
project the teache3>-writers from various locations in the state participated In 
a series of meetings at which timje the following basis for curriculum developmeait 
were examined: conceptions of the learner and the learning process, developmental 
characteristics of the early adolescent, current. societal conditions and purposes 
of the field of home economics. As a result of this study the following point of 



view regirding- the purpose of instruction in home economico at the middl^ school/ 
Junior high school level was developed.. 

) ^ • - • ' ■ • . 

It is assumed that individuals! both female and male, have the right to 
full self-dqyelopment . ' Purthermbret the individual is viewed as possessing the 
potential for the development of a variety of capabilities The indivmual is 
considered an active agent in directing her or his owp development. GroWth and 
development of;"capabilities, is believed to result when the individual interacts 
with the environment. As the individual interacts with the environment,, he or 



she is capabl^of developing meaningful knowledge apd of interrelating and or- 
ganizing kriov^dge. The \developing person is dG|isi,(Jered capable of complex be- 
havior involving considening ideas simultaneousjjr^ , ordering them and- adapting th^ 



to meet new situations. This conception of the lea^Tier as self-directing, 
possessing the potential for continuous growth and deyelopijient , and capable gf . 
exercising intelligence' in coping with life circumstanceiS appears to be consistent 
with a s.ociety which is dedicated to and dependent upofi the development of free, 
rational, and Responsible individuals. 

Young people of middl^ t^^chool/junior high school age^ha^e reached Or are 
approaching a stage of development which is characterized by sear|2h for individual 
identity I new levels of physical maturation, desire for group acceptance, and 
the development of intellectual abilities related to problem solving and value 
development. The emergence of. these characteristics has implications for the 
development of curriculaf materials which will foster in students comprehension 
of physical and social environment in which they live. Furthermore, curricular 
materials which woiild' be consistent with these capabilities yioald develop stu- 
dents' ability make informed and ireason^d decisions and ti5 execute them effec- 
tively. • ^ / - ) ' 



The desirability of assisting young peopl4^p develop these capabilities 
becomes' more apparent in the context of societamfconditions. Individuals in the 
currently complex and ever-changing society faf^E lif e sitjuations for which there 
are few,^ if any, .satisfactory ready made solutionis. ( 

■ : Among the areas of living in which individuals are required to seek solutions 
and assume personal decision making power are those which have as their focal 
ppints personal^ jiome anci family life. As individuals make' personal decisions 
and interact with family members, other individuals, and groups , conditions are 
produced which affect the well-being of those involved^ Furthermore, when indivi- 
duals interact with objects and materials which are related to the home and per-^ 
fonn tasks associated \d-th home and family . living, conditions are produced which 
affect the development of people. Simply stated, the decisions of individuals ' 
regarding what to do and what not to do in -the realms of personal^ home and family 
life result in conditions which may be beneficial to the development of human 
potential or may be^ detrimental to that development. With theses ideas in mind 
it was judged that curricular materials in home economics at the 'middle School/, 
junior high school level wou^d foster self-development and provide for equal 
educational opportunity if they provided opportunities for boys and girls to 
consider the roles they may ass.iame as family members, consumers and wage-earners 
in home economics related occupations, and if they encouraged boys^^d girls to 
explore decisipn making tasjcs related to^personal, home and family living. 

The developmental characteristics of young people, current societal context 
and knowledge of the field of home economics, were u^ed -as guides in 4he identifi- 
cation of decision making tasks likely to be experienced by middle school/ 
junior high school students. -Through a process of consultation ^^ich involved Audrey 
Grote, Helen H9nrie' and the teacher-writers^ 25 mini unifs wer^ selected -for 
development. >■ . - . 



M 'in if * . ♦ 

•Th? (fevelopnent and writing stage the project wag carried on from Augur.t 
197/4, through March 1975* During this time, materials underwent several r^winionG 
and copies were prepared for field ^rial. Twenty-t»wo units were completely dovelopod 

•Arrangement for f|^eld trial of the mini units were begun in" November 197A. 
A letter inviting participation in the field trial was sent to middlff school/ 
junior high, school home economics teachers. To ttie group of, 131 teachers who 
r.esjionded indicating an interest in ^he field trial, 205 mini units were distri- 
buted. At the close of the field trial in' June 1975| ninety-five units had been, 
returned .with completed afield trial data, ^ch of the mfhi units had been used 
with at lea^V^e .group of students^ Severaluift^ wer^ lised in six to eight 
classes. .The average number of field trial^r^er uirii was 3 •80. A total of, , 
.3,566 students participated in the field <rial. Se/enty-eight percent were female 
and twenty-two percent, were males. Evaluations ofAhe mini unit yr^re completed 
.by the teachers and. the .students responded to an opionn'aire. Rg^^ponses from'the 
teachers and students were considered in the rev^ion of the mini units. 

Revision of the mini units ihcl)ided the f/lldwing activities. Evaluative 
statements from the field tee^t teachers and s/udents were summarized. A con- 
foren(?e was held with each teacher-writer* to examine the evaluations and identify 
further modifications which would enhance th^ units. The fin&l revision of the 
units was carried. out by the project leader and assistants. 

Throughout t^he development of the mini units a conscious effort was made 
to eliminate sex. role , stereotyping. The decision-making tasks and the related , 
bo<iy of knowledge which are focal points of the m^ni unit^ are those engaged 
In by females and males. Furthermore, all tasks are presented as appropriate for 
both men and women. Females and males are depicted as successful and unsuccessful. 
Members of both sexes are depicted in a variety -of roles. The ma jor portion lOf 
the conceptual content r^ated to the various decision tasks applies equally to 
/females and.piales. For example, clean htods, clean clothing and hygienic 
practices reduce the likelihood of contimination of food. Also, a child's third 
year is one of physical grpwth and development. Coordination. of largp muscle^ 
develops and the child, is capable of running,^ riding a tricycle, and carrying 
large, lightweight objects.- Small muscle coordination also develops and the 
child feds herself/hi/nself with greater: skill and^ handles other objects with 
better coordination! When 'a difference .in empirical knowledge occurs 
and is- related to sex, statements which describe or apply to males and females . 
are .identified. ^ - ^ ; * 

Format,. of the Mini I^it: ^' . ^ ■ , * . 

Each mini unit is cqrjposed of an introductory page, the body of the unit, 
and a sefction of support materials. >/The introductory page provides an overview, of 
the unit, including a brief description of the focus of the unit, ^ statement of 
rationale, Hhe objectives, suggested grade level, and an estimation of the, time 
required for completion of instruction. The body of the mini unit is composed 
of three sections. The Conceptual' Content contains .statements whiigi identify 

the concepts and generalizations which ^r.e relevant' to the exploratiOTi and under- 

standing of the areas of study and achievement of the objectives. The Pupil- 
Teacher Interaction describes the^ particular approach to learning which is being 
suggested. The role pupils and teacher in carrying out the activities are 
identified together with the support materials to be used^j The Support Material 



section identifies by ntwnber and page the suggested materials which can be 
used in the pupil-teacher interaction. In some instances, a copy of the material 
is provided and in other instances the material is to be secured from a source 
identified in thd reference section which appears at the end of each mini unit. 
Evaluation procedures ai^ not included in the mini units as time did not allow 
for the development of tntir-n&pect of the materials. 

The mini uilits are identified as level I or level II. Level I units provide 
basic learnings in an area and assume no prior formal educational experience on 
the part of the students. These mini units are suggested for grades 6-7- 
Level II units extend learningtf and introduce new learnings in various decision 
' areas. These units are suggested for students in grades 8 - 9- The suggested 
time required for completion of a unit of study varies from 3-9 weeks. Units 
which inporppxate considerable laboratory experiencre require 6-9 weeks. 
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INBEX TO MINI UNITS 

CAREER EXPLORATION 

Wmt Do People Do All Dny? 
Looking at Food Service 
Employing and Understanding Young Children 
'jobs! Sewing and Selling 
■LOTHING AND TEXTILES 

Clothing Care and flepair ^ _ 

Personality, lAfestyle and , Clothing 
ConsirDer Clothing • ^ 
CONSUMER BpHAVTOR 

Consumer' Decision Making * - ^ 

Dealing With Dollars ^vis. 
Metric Mind ' 
NTJTRITION AND FOOD PREPARATION 

»Good Health Thraigh T^trition: How Do You Measur" 
Nutrition: Buying and Selling ^ 
Foods With Taste Appeal 
Enjoying Outdoor Cookery 
HOUSING 

Space for Living 
PERSONAC^ DEVELOPMENT ' 
Grooming and You 

Becoming a .Person - A Lifelong Process 
Making the Most of Your Resources 
ijnderstanding' Yourself and >iuman Sexuality - 
Together: You and Your Family ' ^ . 

L^arn:}.ng to Care for Children 

. ■ 7 

10 



SIMOPSIS OF MINI ONITS 



Caraar Bbq^loratlon 

Unit Title 1 Vlhat Do People Do All Day? 

Uhit Focus* In an effort to allow young people 
to explore lifestyles, this unit emphasizes an 
invest4gatiop of those activities carried on 
within the home, at one's chosen occupation and 
during leisure time. The unit attempts to help 
young people understand the relationship between 
choices made and the resulting lifestyle. Stu- 
clents are alerted to the personal power they 
can exercise to develop a desirable and satis- 
fying lifestyle. An exploration of home econo- 
mics wage earning occupations and the occupation 
of consumei^homemaker are included. 



Suggested Time: 3 ' weeks. » 



Level J II 



Bducatlbnal Background: None 
required. v 



Unit Title: Looking at Food Service 

Unit Focus: The focus of this unit is the ex- 
plorailon of various food service occupations. 
Through study trips and simulated experiences, 
students have the opportunity to become ac- 
quainted with several occupations related to 
the preparation and service of food in quan- 
tity. Instruction is planned to familiarize 
students with those areas of study which are 
basic to several food service occupations. 
Included are sanitation, service of food, safety. 
Job satisfactions and preparation for various 
Jobs I Basic food preparation techniques, use 
of equipment and cost control are included in 
the' unit but are not major points of emphasis. - 



Suggested Time: 0 weeks. 




: II 



Educational Backgrqi\nd: It is 
suggested that this Unit be 
taught to boys and girls who have 
a basic understanding \of food 
preparation and have spme 
familiarity with food preparation 
from an experiential base. 



Unit Title: Enjoying and Understanding Young 
Children 

Uhit Focus: The care and guidance of young 
children is the theme of this unit. DLrect 
experience with preschool children is suggested 
as a primary^ learning experience. The acmvi- 
ties and procedures carried out with the chil- 
dren in the preschool are considered in terms 
of their effect on the development , of the young 
child. Attention is directed to careep oppor- 
tunities rfelated to child care. 
/ 



Suggested Times 6-9 weeks.' 



Level: II 



Educational Background: None 
required. 



Cafer Explont^on (cont , ) 



Unit Titl^ei Jobs J Sa»rtng aiid Selling 

Unit Focusi Thfi clothing industry io used a^) 
a vehicle . to introduce students' to the economic 
system auid the role of producers and consumers • 
An item made from textiles is selected by stu- 
dents and teacher to bo produced' in the class- 
room and sold. Students participate in making 
managerial decisions and perform tasks^as pfo- * • 
duction workers in a simulated factory. Job • 
applications, iptervieifs, and time work records 
are' completed by students. Attention is given ' 
to satisfactions associated with various Jobs. 
Students hav^e some opportunity to develop 
sewing skills. . 



Suggested Tljnoi 6. weeks* 



Level I II 



Educational Background! It is 
assumed that students have some 
backgrj^rid In clothing con- 
st ructJlon and limited experience . 
In the op^rAtlon of the sewing 
miching. If stjudents have had 
no experience, the suggested 
time should be 'extended 1-2 
weeks • 



Clothing and Textiles 



Unit Title: Clothing Care and Repair 

Urut Focus; Clothing storage, laundry and simple 
repair. Attention to procedures and the effect 
of procedures on the app^rance and life of 
wearing ' apparel . 



Suggested Timei 2-3 weeks. 



Level J I 



Educational Background : None 
required • , 



Unit Title: Personality*, Lifestyle and 
Clothing 



Suggested Time J 2-3 weeks. 



Unit Focus: Clothing selection for the indi- 
vidual is the )c4ntral theme of the unit. At- 
tention is giveh to the functions of clothing 
and the influence of values in the process of 
selecting clothing. An introduction to ward- 
robe planning is incorporated. Opportunil^ies 
are provided for students to examine and observe 
actual fabrics and garments. These experiences 
are used to develop understanding of the elements 
of color, texture and line as they relate to 
clothing design and .selection. 



Level:. I 



Edatational Background: None 
refquired.^ • 
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Upit Ijj^e* Consumer Clothing . . ^ 

Uhitf Focus: Alternative methods of -acquiring 
clotbfri^are explored in terms of resources re- 
quired and problems or risks involved. Krioivleclge 
of the properties of textile fibers and informa- 
tion provided by textile product labels a,re pre- 
sented as resources useful in acquiring clothing 
whether clothing is purchased ready-made or self- 
constructed. Indicators of quality in garment 
construction are identifij.ed, and students have . 
the oppoi[^tinity to examine and compare garments 
for quality of construction. Attention is given 
to factors which aff ect;prices charged and the 
relationship of price and quality.^ Experiences 
are provided which encourage students to relate^ 
factual information to clothing acquisition pro- 
blems and deerision^ making. . > • 



Suggested Time: 3 weeks. 

■ T • 

Level: II 



Educational Backpround: None 
required. 



ConsTomer Behavior 



Unit Title: Consumer Decision Making 

Unit Focus: Consumer decision making is ap- 
proached as an activity directed toward the 
satisfaction of needs and one which is infliienced 
by a 'variety of factors including the knowledge 
and values of the consumer. It is suggested 
that, students select a consumer decision 'mak-. 
ing project which can serve as a point of re- 
ference for the ieaniings incorporated in the 
unit. Class activities focus on understanding 
the relationship of various factors to consumer 
decision making. Merchandising practices in- . 
eluding packaging, labeling, advertising and 
pricing are studied as well as other sources 
of information available to the consumer. Stu- 
dents have the opportunity to participate in 
the several phases of consumer decision making. 



Suggested Time: 3-4 weeks. 



Level: II' 



1 



Educational Background: None 
required. 
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Consiimer Behavior (cont • ) 



,UriitJritle:._. Dealing jifeth Dollars _ _ 

Unit Focus: The \init introduces students to 
the functions of money in meeting needs and 
wants of individuals. Experiences in the \init 
provide opportunities to develop uxider^anding 
of such- concepts as goals t values and resources 
as they relate to money management behavior. 
Sources of money income and practices which 
increase purchasing power or extend money income 
are among the concepts presented which enable 
the student to examine her/his own money manage- 
ment practices. ' ^ ^ ^ 



Suggested Time: 2-3 weeks < 



Level: II 



Educational Babckground: Hone 
required. 



Unit Title: 'Metric Mind 



Suggested Time: 2 weeks. 



Unit Focus; The unit' provides a short and 
-basic introduction to '^the metric systerij of 
measurement. Bnphasis is on learning to think 
metrically. The major part of the unit in- 
clude? understanding the basic units of pleasure— 
ment in the metric system and their inter- 
.relationship. Students ,have some opportunity 
to use the metric system in simple problems. 
Activities in sections are designed' to acquaint 
the students with the use of the metric system 
in the-PGlfe of consumer and homemaker. 



Level: I or II 



Educational Background: None 
required. 



Nutrition and. Food Preparation 



Unit Title: Gopd Health Through Nutrition: 

How bo You Measure^ Up? / ' 



\ 

•Suggested Time: 2-3 weeks. 



Ifriit Focus: The basic food nutrients and their 
effexjt on the headth and well-being of indivi- 
duals is^the central theme of the unit. Through 
experiences in, the unit, students have the op- 
portunity to become familiar with the Recommended 
Daily J^etfeiry Allowances for the basic nutrients 
and £(|pd sources for those nutrients. The caloric 
value of foods and the relationship of calorie 
intake to calorie output is studied. As the nu- 
trients are studied, students will either test 
food samples for nutrient content or sqe d«non- 
strations of tests for nutrients. Opportunities 
are provided* fpr students to taste foods which 
supply nutrients in significant amount's and to 
determine from reliable sources the. nutrient and 
caloric value of foods. X 



Level : I 

Educational Background: None 
required. 
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Nutrition and Pood Preparation (cont.) 



Unit Title: Nutrition:. Buying and Selling 

Unit Focus: The selection of foods which- will 
provide adlkiuate nourishment is J^he focus of 
this un^t. Factors which inflijignce food 
choices are identified. The Bj^coram ended *Daily' 
Dietary Allowance is introdu^d as a .guide 'to 
the selection of foods. Nu'^^tional labeling, 
food fads and fallacies, food advertisements ^ 
and food prices are examined to determine their 
usefulness in 'the- selection of foods' which pro- 
vide essential ^trient^. . E:q)eriences incor- 
porated in the unit prbvide opportunity for 
students to observe, /describe, differentiate, 
compare, and formulate generalizatrions. 



Suggested 3Jime:> 3 weeks. 



Level : II 



Educational BackgroundTy. Learn- 
ings TO the unit assumjeylprevious 
atudy of nutrition. 



Iftiit Title: Foods With Taste Appeal 

Unit Focus: ^e unit provides an introduction 
to learnings /which '.are basic to th% -preparation 

*of foods ttiat are nutritious and appealing to 
the appetijb'e. Demonstrations, films and il- 
lustrated^'presentatiohs are used to help students 
develop /learnings related to nutrition, sanita- 

'tion, personal hygiene, safety, standardized 
recipes, food preparation equipment and priVici- 
ples/'for the preparatiori of selected foods. 
Laboratory experiences are suggested which will 
provide direct experience with the various learn- 
ings. . 



Suggested Time: 3-4 weeks. 



Level: - I 

/■ . ' - 

Educational Background: Non^ 
required. 



Unit Title: Eh joying Outdoor .Cookery 



Suggested Time: 6 weeks. 



Iftiit Focus: .Three types of outdoor food pre- 
paration settings provide an organizational 
structure for student activities in the class- 
room and outdoors. Principles of food storage, 
preparatipn and serving are included in the unit. 
Meat , vegetable and pasta cookery, principles 
are presented with attention to adaptations to ' 
outdoor facilities. The preparation of quick | 
breads, desserts and beverages from recipes 
adapted to outdoor preparation are included. 
The basic nutrients and their functions are 
incorporated in the unit as various types of 
food which provide those nutrients are studied* . 
Laboratory lessons are interspersed throughout 
the unit. It is suggested that several pre- 
paration and serving experiences be performed 
in the outdoor settings. 



Level: II 



Educational Background: This 
unit is appropriate for students 
w]io have completed ba^ic food 
preparation and nutrition 
courses. 
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Housing 



Unit Titl§: A Space for Living 



Suggested Time: 3-4 weeks « 




IMit Focus: The aim of the iiriit is to develop 
students' awareness of the envirOirinj.]^ts in which 
th^y live and to develop their ability to modi*- 
fy thtise environments in ways/which will satisfy 
needs. ParteLcular attention directed to, such 
aspects- of nome, environm^t as color, line / 
pattern, arrangement of furnishings, utilisa- 
tion of space and care of space and ftoriiture. 
Experiences are incorp)Orated in which Jstudents^ 
have^the opportunity to simulate choijce* making . 
and consider effects which result- from choices, 
made. , . 



Personal elognent 
it Til^le: / Qrooming and You 

, t Focus: Persona,! appearan^„i grooming 
prkctices, and the choice of persona]! grooming 
practices are fodal *P94 |^iM^ unit. The 
care of physical featurHBHi eluding skin', 
hair, and nails, is stiidi^S Experiences, are 
provided which illustrate the development of'^ 
grooming practices over time and the relationship 
of selected practices to cultural norms and 
physical health. - The selection of personal care 
products is used as a means of introducing st un- 
dents to consumer decision making. 



Level: II 



Bducationa\ Background: None 
required. ^ ^ 



^Suggested Time: 3 weeks.. | 

\ 

Level: I I 



Educational Background: None 
required. . 



Unit Title: Becoming a Person - A Lifelong 
Rrqcess 

Ihit Focus: This unit is directed to helping 
students develop a realistic and favorable self- 
concept. Experiences in the unit encourage stu- 
dents to accept themselves and seek opportunities 
for growth and develj^pnent of personal potential* 
Individuals are presented as trustworthy, capab-ie 
and able to exercise self-determination in 
regard to personal development. Conforming and 
stereotyping as ways of behaving are examined * - 
in terms of the probable effects on personal 
development. Students have some opportunity 
to exercise independent thinking and express 
perso'hal ideas through value clarification .and 
communication exercises . 

1G% 



Suggested Time: .2-3 A^eeks. 



Level : I 



Educational Background: None 
reauired. 
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^ Personial .Pfevelonnent . (cont.) 

■ ■ ' ', ■ / ■ 

Unit Titre? Making the Most of Your Resources 



man 
_-l-<fep 



Iftiit Focus: This unit introduces students to the 
managemenft process. The meanings of the con- . 

epts, gbals, resources arid values are developed 
as well as the inter-reXat ion ships of these vcon- 
cepts in, the several phases of the management 
processJ Several activities in the unit pro- 
vide opportunities for students to work through 
planning, controlling and- evaluating phases of 
the process-. 



ttiit Title: Iftider standing Yourself- and .Human 
Sexuality , . 

Unit Focus : The unit introduces students* to 
■'sexuality as a part of human development. At- 
tention is given to the physiological components 
of sexual development and to, the attitudes and • 
feelings about sex which develop as individuals 
mature. The*unit provides accurate information 
regarding the physiological development of 
sexuality in females and males. The various 
modes of sexual behavior and the pfobablp con- 
sequences of these behaviors are examined. , 
Experiences are incorporated which^ enqdUrage the 
student to think through possible^ courses of 
action in regard to sexual behavior and the con- 
sequences of those actions. 



4 \ 



Suggested Tipie: 2 weeks. 



/ 



' Level: I 

Educational Background: None 
, required. 



Suggested Time: 3 t 4 weeks. 



Level: II 



Educational Background: None 
required. • 



liiit Tit J.e : You and Your Family 

IMit Focus: The unit is designed to enhance the 
students' -understanding and appreciation of the 
family as a unit of interdependent individuals 
whose interactions result in environments which 
affect the development and well-being of indi- 
viduals. The unit attempts to develop students' 
awareness of the potential of families of 
varying .structures for meeting the needs of 
family members. A problem solving strategy . 
is introduced, as a fram'ework for the examinatibn 
and consideration of problems which family mem- 
bers may experience as they interact with each 
other. Studmts have the opportionity to select 
a concern of interest to them and work through 
the problem solving strategy in regaird to that" 
concern. Communication exercises and values 
clarification activities are incorporated^ 
in^ the problem solving strategy. 



Suggested Time: ^ - 6 weeks 



Jlevel: I 



Educational Backgrounds 
required. 



None 



Personal Development ( cont . ) 



Unit Title : Learning to Care for Children 

' ' ^ ^ ; 

Unit Focus: The unit introduces the ^student %p 
the' concept of child care. Children ^from 
infancy to preschool age are presented as develop- 
ing individuals. The responsibilities o^ the 
child care person (baby sititer) and the proce- 
dures used with children ar^ considered in terms 
of theii;^ effects, on the welfare' and devfelopment 
of the child. Ehiployer-employee relationships 
and responsibilities are considered. An over- 
view of other careers related to the* field of 
child care is included. ' ' 



Suggested Timer 2 - 3 ^w^ s. 

Leyel: I * * , 

BciucatjOnal Background: NoVie 
required. ^ ^' ^ 

... ' % • ' * ■ 
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TABLE OF COIiPrENTS 
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TTTLE: CLOTHING CARE AND REPAIR. 

UNIT POCtJS: Qothihg storage, laundry and simple repair. Attention to procedures ailcf the effect of 
procedures on the appea^rance and life of wearing apparel. / 

RATIONALE: The junior high school student is in or approaching a developmental mage when botii the 
desire to be independent and the capabilities to assume some responsibiliti€«/arp present at the 
same time. One of the areas o^/living in whicli the student can learn to exercise mdependent and 
responsible behavior is related jto care of dbthing. The aspects studifed in this unit wre those over 
wmch the student can exercis^ control and can observe consequences of behavior, Exammation 
of the effects of selected care /and repair procedures on the appearance and iprfonnance of 
, dothing which wiU be ^onomically and personally satisfying. | 

INSTRUCTIONAL OBJteCnVES: / ^ .[ 

Comprehension of the quaKtlerf of clothing which influence ratinjp of sat^factito 
Knowledge of the characteristics of clothing which influence choice of storage {nqcedures 
Comprehension of the chars^teristics of storage facilities and procedures , j| 

Qompfehension of the effect of storage iMrocedure^n the appeamce and performanMpf dothihg 
Practices appropriate storagb procedures in a simulated or homersitualton'^ 
Knowledge of the purposes for laundering clothing ' ^ M ^/t 

Comprehension of the effect of selected laundiry procedures on the IV^^™^Up^ appearance 

itCpm^ehe^fon of the use of care label irif otmafflLn in making decisi^^^pSn^^ laundry * ; 

procedures : ■ ' . . - 

Practices desirable laundry procedures when caring for clothing in a simulated or home situation 
' Comprehension of the factors which affect choice of fasteners for vaiious dosures on dothing^/ 
J . Comprehension of the effect of procedures tar attachment of fairteners on the performance and ^ 
appearance of the fasteners * . 

Ability to do simple hand sewing involved in repair of garments - 
, Willingness t6 do simple/hand sewing repairs on personal and family dothing. 
Knowieclge of concept 6t job satisfaction 

REQUIRED EDUCATIONAL PREREQU|l||^ None. Level I. ^ 

SUGGESTED TIME: 2-3 Weeks. 
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CONCEPTUAL CONTENT 



The performance qualities of a 
garment (durability, wrinkle 
resistance, absorbancy) are factors 
which may make a garment 
satisfying to an individual. 
The overall appearance' (color, 
texjure, style, fit) is a factor ^hich 
may make a garment satisfying to 
. an individual. ^ . 



The appearaniie and performance 
of garments are affected by thre 
wear received. ' 
The appearance and performance 
of garments are affected by th^ 
care received. 

Storage, cleaning and repair are 
types of care which affect the 
appearance apd performance of * 
garments. 



PUPIL-TEACHER INTERACTK)N 

Pre-Teaching: Collect pictures and garments of 
current fashions. Garments may. be limited to one or 
two types, (e.g., shirts, pants). 

Introduction: Display gjarments ajiti pictures: 
Direct students' attention to items^continue by 
asking: " • 

Which of these garments would you enjoy wearing? 
Why did you select that garment? 
Record responses and reasons on chalkboaird or 
overhead. * ' 

Encourage students to identify all of the reasclns 
which influenced their choice*. 
When a number of puplb have responded, ask: 
What reasons seem to belong in the same group? 
• Why would these reasons belong in the same group? 
What other similarities ^o you find? 

• In general, what can we say about factors which 
influeAce choice of clothing? 

In general, whaVfactors help to make a garment 
satisfying? ; \ 

• Can those same factors make a garment less 
satisfying? Can you give an example to illustrate 

( thati#a? 

\ Pre-Teaching: Collect 3-4" garments of the same type 

• in varying degrees of .upkeep 'and repair (e.g., pants, 
shirts, blouses). 

Display garments. Focus attention to the similarity 
I of type. Ask: 

As you look at the garments, what do you nofice 

about them? What features help to distinguish each ♦ 

of the garments? 

Record responses on chalkboard. 

What may have happened to produce the- appearance 

you noticed? 

Record responses on the chalkboard. 

Would the petson who owned these items enjoy 
wearing th^m as they appear? Why? 

Would the person who owned these garments find 
that they perform as well as they might? Why? 

What factors seem to have contributed to a change 
in appearance and performance of garments? 

Pre-Teaching: Prepare copies of storage situations. 

Transition: One of the types of care which may 
affect the appearance and performance of clothing 
is storage of clothing. We are going to read several 
situations in which individuals are making decisions 
about storage of clothing. 

Pass out written situations to students. 

Some of the situations are marked A and some are 
marked B. It is our job to discover why the A's are 
marked A and how they are alike or different from 
the situations marked B. 

As we try to find out why the A's are alike, it may be 
helpful to think about the following: (Write, on 
chalkboard or overhead.) 



SUPPORT 
MATERIALS 

S.M. 1 



S.M.2 
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CONCEPTUAL CONTENT 



A.satisfyinf? clothing storage decision 
involves: 

- consideration of the clothing 
chacteristicH wanted as a result of 
the storage; 

- matching the clothing characteristics 
to storage procedures whi(ch will 
retaih those characteristics; 

- use of appropriate procedures; and 
* - use of appropriate facilities. 

Selection of satisfying storage 
procedures for an item of clothing 
dependi; on knowledge of the following 
factor^ 

- .characteristics of the f^tbric from > 
• which the garment is made 

- particular style features of the 
garment 

- storage facilities and procedures 
which are available 

- effect of a procedure on fabric 
characteristics and style 

The goal of clothing storage is to 
retain the original color, sytle and 
shape of the item. 

Clothing storage facilities or space 
which can be closed will prevent 
dust, light and odor from reaching 
the garment. 

Gothing storage space which is free , 
from nails, splinters, etc., or in 
other words, space which is smooth 
will prevent garments being damaged 
by snaps, etc. 

Simple storage equipment is available 
which will help clothing to retain its 
shape and style and prevent 
accumulation of dust, dirt, etc. 

- variety of hangers 

- dust covers 



PUPIL-TEACHER INTERACTION^ 

1 ) What are ^he ^people doing? 

2> W^at are the reasons for their actions? 

3) What happens as a result of the actions? 

4) How did they feel about the results? 

Pupils and teacher takefturns reading the illustrations 
in the support material amd continue by questioning. 

What do you think might be the same in the two A 
situations which we read? 

Record on chalkboard all the reasons pupils give. 

'As reasons are given, be certsun that they are true 
fifoT all of the excerpts labeled A which have been read. 

Read an excerpt labeled B. 

Question; How is what happens in this situation 
different -from those marked A? 

* Continue to read the excerpts, Questi^ students to^ 
bring out similaritiesin the A's. 

Contrast with the B's. 

Encourage students to flse the excerpts tb^arrive at 
the factors involved in a satisfactory storage decision. 

When^ clear idea of a satisfying clothing storage 
decision has been formulated, 'continue by asking: 

What could this idea we have talked about be called? 

Trm^sition: If .an individual wanted to be able to make 
decisions with which he or she would be satisfied, -what 
ideas would it be helpful'to understand? 

U^e specific examples from the printed materials to 
point up various ideas. 

e.g.,"^m knew he would not wear jeans again. He 
knew that they would wrinkle when piled on th^ 
floor. It was o.k. because it would result in what he • 
warn ted. 

e.g., Frank knew how he wanted the sweater to look. 
He didn't know how rib-knits would stretch. 

Choose an incorrect kind of storage for the item. 



SUPI^ORT 
MATERIALS 



Pre-Teaching; Collect items which may be used in 
storage of clothing. 

Collect several shirts and blouses, several sweaters, 
several pairs of slacks, pleated skirts. 

Present a short ^Uustrated talk on the characteristics 
of home storage Space. Illustrate ways in which 
space may be used to meet storage needs. 

Present short illustrated talk on the characteristics 
of adequate storage space and equipment. Use real 
garments and equipment to illustrate way of retaining 
garment appearance and. performance qualities. 



S.M.3 
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CONCEPTUAL CiONT^NT " 

Handling clothing during storage , 
can help to retain style, shape ana 
prevent additional wrinkling.. J 

• folding items for flat storage 

- hanging items to prevent. wrinkling 

- hanging items to- maintain creases 



Observation is^a process of usjn^ 
one's senses to experience what is 
happening in the world. 
The senses of sight, hearing, taste, 
touch and smell are the ones 
commonly used to gather information 
about the world. 

Observation also includes describing 
exactly what has been sensed. 

Being accurate in observation and * 
reporting observations is part of 
gaining new ideas. 



PUI^L Tj^ACHER INTERACTION 



SUPPORT 
MATERIALS 



Pre-Teaching: Refer to S.M. Effects of Storage 
Procedure on Fabrics. 

Prepare cqj^es of directions for the experiments 
and obserwtion forms. " 

Introduction: Read oT refer i;o example of Jack'* 
and Ruth (S.M,) Continue by asking: 

Have you ever had an experience similar to either 
of these.people? 

During the nekt several days we will bavfe a chance 
to learn more about storing clothing and the effects 
6t certain storage procedures. 

Read directions for the experiment as a class to be 
certain^hatthe totsil class is familiar .with the whole 
experiment as well as their oyn part. ' ^ 

Ask questions to clarify the work students will 
undertake. ' * ^ ^ 

Circulate; ask-que&tio«s to give assistance as students 
prepare itepft^ for storage according to directions given 
ori S.M. ^ 

Pre-Teaching: Assemble several objectsjsomewbat 
unfamiliar to students or pictures of persons dressed 
i# clothing of another culture or era 

PrioHo the time that the students will examine the 
garments for the effects of storage procedures, the 
following lesson csdfi be taught: 

Transition: llThen scientists carry out experiments 
to discover new knowledge, part of their work is to 
be careful experimenters and, to follow the procedures 
exactly. 

We had a similar experience when the clothing ijtems 
were stored. ' ^ 

Another part of discovering new ideas is being a careful 
observer of the experiment. 

Show students several somewhat unfamiliar objects 
or pictures. Ask: 

What do you see? 

Can you tell us any more about what you see? 

' Reward all responses which i^urately describe 
something observable about the objects or pictures. 

If responses are interpretations — i.e.. The man is 
wearing funny pants. — pursue the following line of 
questions: 

Do you think everyone would look at those pants 
and describe them as funny? 

What do you see that makes them funny to you? 

What do you see about the ^yay they are made? 

What then are you seeing? 

Point out how the senses are used to gather information. 



S.M.4 



S.M.2 



S.M.4 
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CONCEPTUAL CONTENT 



Injterpretation means to assign or 
give sonre additional mear\^ing to 
what Has been observed, ^ 



Clothiil^ made from knit fabrics, 
which have a tendency to stretch 
and conform to the body shape, 
will also take the shape of th^ 
hangers on which they are l>eing 
stored . 

Knit fabrics retain their original 
shape when smoothly folded and 
stored flat. 

Garments made from knits which \. 
do not stretch and sag will retain 
their appearance if placed on hangers 
adequate To support their weight. 

Garments with pleats, creaSes or 
tucks as part of their styling will 
keep those features when they are 
placed on hangers which allow the 
feature to hang straight. 

Folding, crumpling or hanging, 
which add creases to the garment 
as it is stored, are likely to be 
retained in woven fabrics and may 
be retained in some knit fabrics. 

When garments are hung over hooks 
or nails, they may pull out of shape 
or a hole may be punt4ied in the 
garment. These results are more 
likely to occur when a second or 
third garment is placed oyer the first. 



PUPIL-tIIchER INTERACTION 

When you describe it thaf way I can look at the 
picture and spe it. That is observing. 

W^hen we judge something or give meaning to it 
beyond what is sensed, then we are interpreting. 

Continue to guide students througl^ examination 
of pictures. Encourage them io observe and 
describe clearly and accurately. - * 

Identify instances of interpretation as they occur 

Now that we have some skill in observation, let's 
try to observe and describe some characteristics of 
articles of clothing. 

Teacher displays a garj 
creases, etc. 



,o u 



ent with s'ome wrinkles. 



Work with%ti^ents to ase words which accurately 
describe condition of garments. 

Ask students to explain ho^ they can use observation 
in looking at the storage experiments. 

Transition: Today we will u^ these Observation 
Forms to record what we se^as we exarnine the 
experiments. 

Explain how to use the forms toVecord information. 

Students may examine experiments and describe 
what is observed. Guide them in observittioxi and 
description. 

Circulate. Question. Guide students to use of words 
which describe rather than interpret.* 

As each group of students completes the observation 
and recording, the teacher will talk with them about 
their findirrgs. 

What types of fabrics were the garments made of that 
you tested? 

What did you observe about those garments and the 
(A) procedure? 

As you look at t|ie different results, do you see any 
similarities? 



Why might this have happened? 

When each group has formulated their conclusions 
as to the effect bf storage procedures on the 
particular fabric and garment styling, the grotips 
will report their conclusions to the total class. 
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CONCEPTUAL CONTENT 

Woven garments appear to retain 
their appearance when placed on 
hangers which will support their 
weight. 

Folding woven garments appears 
' to produce a crease mark at the 
fold line. 

When clothing is to be stored for a 
long pertod of time (1-6 months), 
certain procedures^ may be necessary 
to prevent moth damage. 

Mol^h damage occurs when the 
insect is in larva stage. 

Wool or wool blend clothing js 
eaten as food, leaving hales in the 
clothing.^ 

Moth damage can be prevented by 
cleaning clothing before storage 
(soil attracts moths). 

Storing in sealed garment bags with 
.moth balls prevents damage to wool 
'garments. ^ 

Clothing made from fabrics other 
than wool does not require'^ special 
care other than cleaning before 
long-teirm storage* 

OptioruU 

To prevent dust from accumulating 
on shoes during storage^ keep them 
cover^. 

If soiled shoes are stored with soil 
adhering, prolonged contact with 
the dirt may cause permanent stain 
and more difficult removal. 

Allowing shoes to air out after 
wearing will allow moisture t6 
evaporate, increasing the life of the 
shoes. 



PUPIL TEACHER INTERACTION 



Present 10*15 minute illustrated talk 



Teacher, with t-he help of a*student(s) might 
demonstrate shoe care and several'ways of storing. 



Pre-Teaching: As.semble examples of laundry 
accidents. Students, teacher and other faculty 
members may contribute to collection. (Accidents 
are items of clothing which have been changed in 
appearance or performance 9haracteristics due to 
incorrect laundry procedure.) . ' 

If possible, secure information regarding the' 
procedures which were used and cost of the item. 
A catalog may be used to estimate cost. 

Transition: Collect care labels or garments^ 
containing care labels. Students^ may "also contribute 
to the care labels. 

Display garments in classroom. Direct students' 
attention to specific garments and describe what 
happened and cost of replacement of the garment. 
Students may describe those which they bring and 
replacement costs. 

At the close of the information gathering, total the 
dollar value and ask: 
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CONCEPTUAL CONTENT 

Tho appearance and life expectancy 
•"of aarmenfe (color, texture, shape, ^ 
size and stwie* features) arc? affected 
by tht'-iat^oicedures jusedfin laundering 
the jfarrhents. ' *T 

f 

Launderinj?^ refers to washing^ drying, 
ironirfg qr pressing of clothing or 
textile products. 

Clothing, is laundered to maintain 
appearance and preserve life 
expectancy of the garment.^ 



Several garment charactf^ristics 
determine the specific laundry 
procedures which will result in 
retaining, garment appearance and 
^preserving life expectancy of the 
g£Ur|ri)ent. Included are: 

* fiber confent 

method of construction 
method of application of 

color and pattern 
special fabric finishes 

In 1972 a permanent care label law 
was enacted which has the following 
provisions: The permanent care 
label must give clear instructions 
regarding the method of washing, 
method of drying, method of 
ironing, use of bleach and 
informalionf which indicates 
whether the garment can be dry 
cleaned or should be dry cleaned. 

The permanent care label is to 
remain legible and attached to thre 
garment for the life of the garment. 

<\11 fabrics and garmenfl.«> which are 
priced at more than $3. must carry 
the lahel, unless exempted^ from 
the law. 

Items e^^empted include'headwear, 
footweiir, and hand wear. 

Items that are completely washable 
costing le.ss than $3. are not required 
to have a permanent care label. 

When your goods are purchased, care 
labels can be obtained from ^he seller 
of the yard goods. 



PUPIL-TEACHER INTERACTION 

What can we*say abou^|heso items? 
What do4he.se items illustrate? 
What do they show us? 

What feelings do you think theirowners might have^ • 

Transition: The garments which have been viewed 
illustrate some re.sults which the owner and/or 
launderer probably did not intend to have occur. 

What laundry j3rocedures ^ere being carried out 
when the ac€id«i<«'pccurred? . ^ ' 

Why is clothlng^wndered? What results do we hope 
to achieve when clothing is laundered? 

List responses on chalkboard. EncAir^ge each 
student to respond. 

Refer to several of the accidents and ask: 

What information would have helped prevent the 
accident? x 

' i.e., color absorbency of white nylon illustrated in 
off-colored garments (fiber conj^rit and characteristics); 
and 

i.e., color faded - effect ojPwater temperature on 
color: and color Wftqdirj^ - type of dye and method 
of application. 

Where carv users and launderers of clothing get 
informatioti which will help them to avoid laundry 
accidents? 

Accept answers. Help students tor<;larify and explain 
.their ideas. - . 

Present information regarding the requirements to be 
met by care labels by writing it on tbe chalkboard or 
transparency. > 

Divide students into groups and give each group 
several of the garments collected previously or 
written descriptionji that appear on cafe labels. Have 
students determine whether care lal^els contain the 
information required. Report findings to total class. 
RIlBe questions regarding items whicl? do not havQ 
care laws. 



SUPPORT, 
MATERIALS 



V 



What information foMnd on care labels would help 
prevent laundry accidents? 

If a garment is purchased and the c^e instructions 
are on the package, how can the consumer be certain 
to have this. information available when needed? 



Pre-Teaching: Identify liooks and pamphlets which 
information on stain removJiJ ami IrUindry procedures. 



S.M.ll 
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CONCEPTUAL CONTENT 



03^ 



Several procedures can be used to 
insure that clothing which is 
laundered. will be clean and 
maintain original appearance. 

Sorting: 

Qothing is sorted before 
laundering to separate items which 
nfiight be damaged if laundered under 
the same conditions or together. 

When sorting clothing the following 
should be considered: 

Color: Colored clothing may fade 
on to other light or white items or 
the brightness of the^Colored items ' 
may be decreased by inappropriate 
water temperature. 

Amount and Kind of Soil: Heavily 
soiled items are separated from 
lightly soiled items to prevent a 
transfer of soil in the wash water. 

Type of fiber: Fibers react 
differently to watfer temperature 
and amcrunt of agitation. Fibers 
are separated to insure conditions 
which are appropriate to different 
fibers. 



PUPlL TEAtyHER INTERACTION 

Prepare copies of survey: My Share in Family 
Clothing Care, Stains and Stain Experiment and 
Recording Form. ' . 

Prepare large footprints outlines in various colors 
for (fcplay around the room. Title: **Step8 to a 
Perfect Laundry." 

The name of each step may be recorded in Ihe 
footprint. 

Transition: Divide students into groups. to search 
for information related to the steps. Students can 
seek information which answers the following 
questions: " - ' 

What is included in the step? 

How is the step carried out? 

What are Jthe important ideas to remember tn the step? 

What accidents might occur if the step i6 done 
incorrectly? ' 

Each group of students is U> share information they 
have found a& the particular step is prcMented in class. 
Allow time for student search for information. Direct 
students in report of ideas related to sprting: Clarify 
as needed. I ' 



V 



SUPPORT 
MATERIALS 

S.M.6 
S.M.7 
S.M.8 



# 



Pre-Teaching: Collect a number of items which 
resemble the mix of garments in a family laundry, 
or have each student describe the care label 
information from several (3 to 5) of their gannents. 
Pictures from catalogs or magazines may be 
attached to the 3x5 cards on which the information 
is recorded. 
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CONCimAL CCINTINT 

Garments Requiruif R^pdr: 
Mending rips and tears ind comidating 
other repairs before washing wUl 

Erevent the tears from becoming 
irger and will insure that freshly 
laundered garments are ready to 
wear without the need of further 
handling which might result in 
wrinkling. 



Spots or stains caused by food or 
other materials may be removied if 
treated according to procedures 
appropriate to the fabric and the 
staining material. 

A guide which gives directions for 
removing particular stains from 
particular fabrics will safeguard 
against damaging the fabric. 



Information regarding the removal 
of stains is available from the 
United States Department of 
Agriculture and local agencies of 
that department. 



^P^^^HlVHiHtf^'^ are more readily 
rfem^Ki iTOie correct treatment is 
used before any other procedure is 
carried out on the garment (i.e., 
ironing,^ wearing, laundering without 
pre-treatment.) > 



PUP^L-TEACHER INTERACTION 

Oiv^ each small group of students 7 to 10 cards 
containing care mformation and garment 
illustration. Each group is to sort the items into 
groups which could be laundered together. When 
sorting is completed, the groups are to report which 
items were grouped together and the reasons for 
the grouping. 



Pre-Teaching: Divide class into groups of 3-4 / 
students. Group studying step on stain removal may 
assist in preparing materials for experiment. 

Assemble fabric sm tehes 4" ^ 5". Each group of 
students will use Tlwatehes of the same tvpe of 
fabric. Collect staining materials such as chocolate, 
mustard and catsup. 

Collect bowls or pans whicH can be used for cleaning 
and rinsing solutiQns. Collect materials needed for * 
removal of sample stains. .(It may be appropriate to 
use only household item^ such as vinegar, detergents, 
ete. If cleaning solutions are used, the safe hapaling^ 
bnd care techniques should be taught.) 

Stain two fabric samples from each group of three 
several days before the experiment is to be completed. 
After thMstain has set on one sample, apply heat by 
ironing. Allow other stain to go untreated until 
students work with it. 



Introduce thesection on stain removal by having 
students cp^^alpiete the Stain Survey form. 

Share prally some of the students' experiences with 
stains and stain removal. 

"Student group may contribute their ideas. 

Transition: 'B^ere are many different kinds of 
fabrics and many different materials which cause 
stains. It is difficult to decide which treatment will 
remove the^ stain on a particular fabric. 

To safeguard against deonaging clothing it is best to . 
use reliable information. , 

Give students booklets or charts with the major guides 
to stain removal. ^ * 

Familiarize students with the form of the chart or 
booklet. 

Students may select a stain that they would like to 
investigate and study the procedure. 

The procedure may be recorded on experiment 
observation charts. 

Have students carry out the experiment as directed, 
recording observations. When observation forms are 
complete, the students are to report the group's 
findings to the total class. 

The chalkboard or overhead transparency can be used 
to record all information in view of the total class. 

Encourage students through questions to summarize 
findings. - . ^ 

Which steins were more completely and easily removed? 



SUPPORT 
MATERIALS 



S.M.11 



S.M.7 
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CONCEPTUAL CONTENT 



, Preparing the washing machine for 
laundering includes several procedures 
common to all machines. 

The temperature of the water is 
selected according to the type of 
load to be washed. The care label 
gives information about the 
appropriate temperature. 

The range of terhperatu?es of the 
water is indicated on the machine 
dial. However, the actual 
temperature of the water may 
vary due to the regulation of the 
water heating system. 
Wash Water Temperature: In 
generpJ, hot water is necessary to 
remove heavy soil. Cool or cold 
water may be satisfactory for 
light soiling. Your own personal 
experience with cold water 
washing is your best guide. 

, The amount of water^to be used is 
based on the quantity of clothing 
to be washed. ^ 

When the proportion of water and /| *' 
clothing is such that the clothes can -s,.' 
be moved through the water, the 
soil can be more completely removed . 
and stispended in the water. 
Overloading the machine reduces 
the washing performance and puts 
an additional strain on the machine. 

The choice of washing cycle (length 
of time and amount of agitation) 
may be indicated on the care label. 

A longer washing time is needed for 
heavily soiled fabrics. Lightly soiled 
fat)rics need shorter washing time. 

Selecting a detergent or cleaning 
agent is a procedure common to all 
washing methods. 

. The detergent has the effect of 
making the fabric absorb water 
more easily, thus loosening the soil. 

The detergent also has the effect of^ 
susp)ending the soil in the water so 
that it is not redeposited on the 
fabric. ^ ' 

The amount of detergent required 
to wash a particular load of clothing 
depends upon the type of washer , 
being used, hardness of the water, 
amount and kind of soil in clothing 
and the amount of clothing. 



PUPIL-TEACHER INTERACTION 

Which stains were more difficult to remove? 

Were there some that could not be removed? * 

What general statements can be made about >tain 
removal? 

Assign each grbup of students a particular load of 
laun4ry from the sorting experience, (e.g., colored,' 
heavily soiled work and play clothes, white 
underwear, towels, etc.) Students studying washing 
step may report. 

Through the use of reference materials the students 
are to determine the appropriate water temperature 
and speed of agitation for that particular type^of 
load. Student groups can report inforn^ation and 
explain effects which would result from correct and 
incorrect procedures. 

Prior to student work on the problem, familiarize 
students with information found on wahsing 
machines through demonstration and referral to : 
instruction booklet. 



Students may gain some understanding of difference 
in speeds of agitation by listening to the machine in 
Operation at various settings. 



Pre-Teaching: Assemble two quart sized glass jars 
with covers — six to eight 6" x 6"' squares of fabric 
of light color, cup oi detergent and 1 tsp. measure. 

Collect instruction panels from a variety of types of 
detergent packages. Students may also bfing 
instruction panels. 

Fill each jar 2/3 full of water (warm temp.). Place 
three to four soiled squares in jar A, cover and set 
aside. Place 1 tisp. detergent in jar B and cover and 
shake. Place three to four soiled squares of fabric in 
jarB. 

Giy^'eachjaMp a different student and have them 
shwce it gentlyVor 30 seconds. Transfer to two 
otner students, \hake for 30 seconds. Transfer to 
two other studen^ts and shake for 30 seconds. 
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CONCEPTlilAL CONTENT 

The inkructions on detergent 
packages can be used as a guide for 
now much detergent to use. 
Consideration may also l^e riven to 
the use of more detergent if the 
water is hard, the clothing heavily 
soiled^ or a large load is being washed. 

Less detergent may be needed for 
soft water, light soil or small loads. 

Using too little detergent may result 
in incomplete cleaning of clothes. 

Using too much detergent may 
result in a film being left on the 
clothes because all the detergent 
and soil were not removed in the 
rinse water. 



Fibers and yams which niake fabrics 
are pliable, flexible and can be 
shaped. 

The yams are shaped into wrinkles 
or ridges when pressure and heat 
are applied to the fabric. 

Wrinkles are produced at those 
locations where the body applies 
pressure and heatto the fabric, (e.g., 
elbows, knees, waistline, back when 
preyed against a chair) 

Wriniiles are produced in the spin or 
wringer removal of water from 
fabrics. 

Wrinkles may be produced in the 
drying of fabric^ and in ironing and 
pressing. 



PUPIL TEACHER INTERACTION 

Describe appetence of washing solution. Open 
jars and remove fabric squares. Compare the squares 
as to soil removal. 

Draw conclusions regarding effect of detergent on 
cleaning. Explain effect of too much and too little 
detergent. 

Develop hypothetical laundry situations which vary 
in terms of the following conditions: 

Type of machine, water temperature available, soil 
of load to be washed, and hardness of the water. 

Divide students into teams of three. Give each team 
three or more detergent instructions panels and a 
laundry situation. Students are to write a 
prescription suitable to each situation. 

Transition: Write the word "Wrinkle" on the 
chalkboard in large letters. Ask: 

What is a wrinkle? Describe the qualities of a 
wrinkle? * 

Record responses on chalkboard. 

Direct students, to examine their clothing and that of 
their classmates. 

Where do they find wrinkles? Record. 

What is similar about the places where wrinkles are 
found? . ' 

What places on garments do not often have wrinkles? 

What is similar about those areas or places? 

Record responses. 

How do they differ from wrinkle areas? 

What factors appear to be related to wrinkling? 

Where in the laundering process are these ocnditions 
present? 



/ 



Pre-Teaching: Assemble garments or fabric swatches 
which are wet and wrinkled and dry and wrinkled. 

Display swatches. Ask: 

How would you go about getting these wrinkles out? 

Record responses. 

j Why would these procedures be successful? 

^^Record responses. 

Direct students to interlace their fingers to simulate 
the interlacing of yams in a fabric, (one over and one 
under) 

30 
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CONCEPTUAL CONTENT 

In the Wfish\iiig process moisture is 
iukied to fab^c an(| J.he fibers and 
ya?ns becdjT^e plia|?le and flexible. 

The Wrinkfts are Allowed to.slip 

In tjryinf? ^lotMng moisture is 
reilfiaved evaporation and the 
y#ns become l^ss flexible and 
ip|idre ri^d. y 

little' pressure is^applied during 
the dryinjj proce^^i wrinkles which 
/ are present have^^ opportunity to 
slip out and no wrinkles will 



be added. 



An even distribution of heat and 
moisture around the clothing in the 
dryer allows all fabrics to become 
flexible and wrinkles to slip out. 



Overloading of the dryer prevents 
even distribution of heat and moisture 
thus-preventing wrinkles from , 
slipping out. 



Overloading of dryer may also 
resblt in pressure being placed on 
garments as they dry thus creating 
new wrinkles. 

Taking garments out of the dryer 
while they have a small amount 
of moisture in them and hanging, 
them will permit some of the 
remaining wrinkles to hang out. 

When clothing is not removed from 
the dryer immediately, the residual 
moisture and warm temperature 
and pressure from piled clothing 
will cause wrinkles. 

Overdrying exposes the fabric to 
temperatures which are harmful 
to the life of the garment. 

Finishes ar^ applied to fabrics to 
increase wrinkle resistapce. 

Three names that indicate thatia 
finish of this type has been applied 
are: 

• wash and wear 
durable press 
permanent press 

The wrinkle resistance finish is 
intended to last the life of the 
garment. 



PUPIL'-TEACHER INTERACTION 

Explain and illustrate that yarns are interlaced in 
fabirlcs in a similar manner, Mpve fingers back and 
forth. Note ease of movem^l. Compare to dry 
fabrics and the ease with which fibers and yarns can . 
iTibve. 

Wet fingers, interlace and moVe back and forth. Note 
ease of movement. Compare to wet fibers and yarns 
in fabric, , ^ 

s fingers diy, note ease of movement and compare 
o factors present when clothing is drying. 



SUPPORT 
MATET?iALS 



Explain the relationship xitmoisture and the 
temperature to flexibihty of fabrics and wrinkle 
release. 

Following explanation of factors which effect 
wrinkle release in fabrics, give each pair of students 
a statement which makes a recommendation for 
laundering garments. 

Students are to explain why the procedure is 
recommended. 

Encourage students to consider the effects of 
moisture, temperature and pressure of fabrics in 
the recommended procedure. 
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CONCEPTUAL CONTENT 

If wrinkles are set into the garment 
when it is manufactured, they are 
permanent. 

An application of heat and 
pressure higher than that used in 
applicatlDn of the finish will result 
in new wrinkles being set in the 
fabric. 

To avoid wrinkles in garments that 
have wrinkle resistant finishes,^ 
wash m cool to warm water and dry 
at low heat. 

Drip drying means to rejtnove a 
garment from the rinse water 
before the final spin and hang it to 
dry without being spun, wrung, 
twisted or squeezed. 

The care label gives information 
regarding the method of drying 
which will result in a smooth and 
wrinkle free appearance and retain 
the performance characteristics of 
the garment. 

Ironing aiid pressing are laundry 
techniques designed to remove 
wrinkles from tng garnlfent while 
preservirri the texture of the 
fabric and the shape of the garment. 

Ironing refets. to the process of 
removing wrinkles from damp, 
-^washable clothing. 

Heat and l^res^ure from the iron 
. are combined'lwTth moisture in the 
clothing to sniooth and flatten 
wrinkles./ i. 

Ironing' is done with a sliding 
motion with the grainline of the 
fabric. / 

Pressing refers to the process of 
removing wrinkles by adding ^ 
moisture as well as using heat and 
pressure. * , • ' 

Pressing is done with a lifting 
motion rather than a gliding 
motion.* 

The selection of an ironing or pressing 
temperature which will not damage 
the fabric is essential if desirable * 
results are to be produced. 

The care label gives information 
regarding the appropriate temperatures 
for ironing or pressing a garment. 

If there is no information^ a low 
heat seating can be used to determine 
the effect on the fabric. The 
temperature can \>e gradually 
increased until a temperature * 
whicJ^ removes wrinRles and restores 
appearance is determined. 



PUPIL-INTERACTION 



SUPPORT 
MATERIAt^ 



Pre-Teaching: Assemble equipment usM in ironing 
and pressing* 

Demonstrate the use and care of the equipmept. 

Explain and show the technique used for ironing. 
Select garments appropriate to class members (sniHs, 
blouses, jean^, slacKs, etc.). 

ytilize the care label information in selecting an 
ironing temperature. i * 

Demonstrate and describe procedure for determining 
temperature for ironing when care label is not 
available or does not provide information. ^ 



Illustrate the effect of hot temperature on thermoplastic 
fabrics. 



Explain and show the techniques used for pressing 



Contrast {dressing and ironing. 



Provide some opportunities for students to practice 
use of equipment and decision making regarding 
ironing and'pressing temperatures. 
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CONCEPTUAL CONTENT 



A clothing inspector performs the 
^ following duties: 

- inspects worn, tprn or damaged 
clothing to determine suitability 
for sale or repair; 

- sorts articles and places them in 
bins according to fabric, size, and 
degree ot serviceability. 

- removes salvage items, such as 
buttons, straps, and buckles from 
unserviceable garments. 

Checkers and inspectgortf in garment 
manufacturer perform 'the 
• following diities: 

- examine garments for proper 
^ workmanship 

' mark defects and items requiring 
repair 

- may make minor repairs 

Clothes frequently worn require 
occasional repair to retain their 
appearance and wesurability. 

Newly acquired clothing may also 
require repair to securely attach 
. fasteners and prevent their loss. 



PUPIL-TEACHER INTERACTION 

Pre-Teaching: Assemble several items of clothing 
which need minor repaiirs. Fasteners may be missing 
01^ loose. (Patching has not been included in this unit; 
however, if you plan^io teach techniques for patching 
or mending of other tears, then include garments 
which have these problems.) 

Prepfire recording form. 

Divide class into teams of three students. 

Give each team of students several garments to examine. 
Explain that they are to be clothing inspectors or 
quality control persons. Their job^ is to examine the 
items of clotiiin^ and record those minor repairs 
that are needed if the garment is to be suitable for 
wearing and attractive in appearance. 



Students will record the name of. the garment and the 
Tepairs needed. 

The amount of time given for the examination of each 
garment is to be controlled. Three to five minutes 
per garment may be sufficient. When time is called, 
the garment is to be passed on to another itam of 
inspectors. 

When the task is completed, the stur'ents' recordings 
may be checked for accuracy against a master list of 
needed repairs. (Overhead transparency may be used 
to present information.)^ 

When accuracy check is completed, the students can 
summarize their findings. The following questions 
may be helpful: 

What types of repairs were needed most in the 
garments inspected? Next, least? 

What problems mi^ht occur if the garments were 
worn without repair? 

How often do you wear clothing that is in need of 
minor repair? Why? 

Do you have some garments that you cannot wear 
because they are in need of repair? 

What kinds? How many? 

Transition: Refer to student survey, **My Share of the 
Family Clothes Care." Summarize practices reported 
by the class. Question students as to the kinds of 
repairs they do, it any. 

Indicate that this part of the unit will help them to 
learn to do some minor repairs. 

Pre-Teaching: It is suggested that students have the 
opportunity to practice doing the various techniques 
that are included in the unit. A combination of 
samples done by students and repair on garments may 
be appropriate. A scavenger hunt by students to locate 
garments in their homes needing repair is suggested 
as a means of stimulating their interest and 
participation. 



SUPPORT 
MATERIALS 



S.M.9 
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CONCEPTUAL CONTENT 

The supplies and equipment used 
in repairing clothing by hand sewing 
include thread, needles, pins, pin 
cushion, thimble and shears or 
scissors. 

The color, size and kind of thread 
which is used in the repair of 
garments affects the appearance 
and durability of the repair. 

Thread of a color similar to the 
garment will help to make the 
repair ihconspicuous. 

The care label of the garment will 
indicate me type of fiber and provide 
a guide foi\selection of the kind of 
thread. \ 

Wand sewing)^eedles are made in 
different sizes lor different uses. 

The size of the needle is indicated 
by number. The higher the 
number, the smaller and lighter 
•.veight is the needle. Size 9-10 
are used with sheer fabric, size 
7-8 with medium weight fabric 
and size 6 with heavy fabric. 

Needles of the size indicated 
penetrate the fabric but do not 
leave large puncture holes and are 
easily handled. 

A thimble protects the finger as it 
is used to puch the needle through 
the fabric. 

A thimble is chosen to fit the 
middle finge^^^ith comfort. 

A thread secured without a knot 
provides a durable fastening and is 
not likely to'pull out. 4 

The attachment of buttons is a 
repair task that occurs frequently. 

A button attachment which will 
give satisfaction to the wearer is 
one in which the button is secure 
' and the garment when buttoned 
is flat, smooth and free from 
puckers. 

The placement of the button in 
attaching it will influence the 
smoothness of the closure when 
the garment is buttoned. 

To insure that the button is placed 
in line with the buttonhole, close 
the garment and put a pin through 
the end of the buttonhole nearest 
the edge if it is a vertical buttonhole. 

Position the button for attachment 
1/8'' from this mark. 

There are two basic types of buttons. 
Each can be attached to a garment 
to produce a secure and attractive 
closure. 



PUPIL-TEACHEfl INTERACTION 

Pte-Teaching: Assemble several spools of thread of 
each type and a variety of sizes, a variety of sizes of 
needles a^ld needle packages. 

Show an(j describe equipment used in repair.of 
clt)thing'. Explain function and factors which 
influenci^ selection and use. 



Students can examine thread and needle samples 
during or following explanation and illustration. 

After selection is made, students may explain toi^/ 
total class or to the teacher, orally or in writing, 
reasons for selection of particular thread and needje. 



, SUPPORT 
—MATERIALS 



Give each student a swatch of fabric which has been ^ , 
labeled as to fiber content. Each student i? to select v 
the thread and needle which would be appropriate* .^^ 
to use in repairirtg a garment *hiade of that fabric. ^ 

Afterl selection is made, students may explliin to . 
total plass or to the teacher, orally or in writing, 
reasons for selection of particular thread and needle; 

This may be an appropriate time to teach students 
to thread needles, secure thread without knots, and 
and do some basting or other hand stitch which is' 
simple and will give them practice in holding the >^ 
needle and manipulating it. Iv 

Pre-Teaching: Collect several garments which^ 
il.lusti:ate characteristics of quality button . 
attachment and several which do not illustrate 
these characteristics. 

Garments for this purpose can be purchased at used 
clothing sales and modified to illustrate the ideas. 
They may then be retained as part of the department 
teaching materials. 

Display garments and ask students to identify those 
which are of best quality in terms of button closure. 
Characteristics may be summarized on the chalkboard. 

Demonstrate and explain steps in marking button 
placements. 

Emphasize the relationship of the procedure to 
attaining the best quality button closure. 

Provide students with opportunity to practice all 
ste^s either on sample or on garments. 




1-16 



34 



CONCEPTlfAL CONTENT 

A button with a shank has an 
extension of the button material 
under it. This extension contains 
the hole through which thread is 
attached to the fabric. 

• The shank of the button raises tl^e 
button flrom the garment surface ^ 
and provides room for the fabric 
of the overlap when the garment is 
buttoned. 

The provision of room for the 
overlap helps to prevent puckering. 

To sew a button with a abank.to 
the garment, use thread %proxiniately 
24** long. This length will prevent 
tangles and knots. A double thread 
is suggested tbr seciirity and 
strength for light to medium 
weight fabrics and buttonhole 
twist for heavier fabrics. 

Conceal the end of the thread 
between the layers of fabric and 
then fasten the thread securely 
with several small stitches where 
the button is to be placed. 

Make five to ten stitches through 
the button shank and the fabric 
to secure the button. Place 
stitches close together to prevent 
fabric from puckering. 

Fasten the thread near the base of 
the shank. Leave about W of 
thread between the layers of 
fabric and cut the thread. 

To attach a button without a 
shank to the garment a thread 
shanlTlS^tormed. 

Conceal the ends of the thread 
between the layers of fabric and 
fasten tfie thread securely with 
several' small stitches at the point 
where the button is to be placed. 

Take one stitch through the holes 
of the button. To raise the stitches 
that form the shank, place a pin or 
similar object under the first stitch 
and across the button. 

A pin will form a short shank, a 
match lyill form a longer shank. 

Make several stitches through the 
holes of the button and over the • 
object to form the shstnk. 

Place stitches close together to 
prevent puckering. 

Fasten the thread at the base of 
the shank on the underside of the 
garment. DO NOT cut the thread. 

Remove the#bject used to form 
the shank. 



PUPIL-TEACHER INTERACTION 



4 
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Demonstrate and explain steps jn attaching button. 

Emphasize the relationship of the procedure to 
attaining the best quality button closure. 
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CONCEPTUAL CONTENT' 

Return the needle with thi thread 
to the outside of the garmenti but 
not through the holes in the button. 

Hold the button away from the 
fabric. Tcrform firm shank, tightly 
wind the thread (with the needle) 
around the threads under the 
button. 

Fasten the thread invisibly at the 
base of the shank on the underside 
of the garment. Slide the needle 
and thread between the layers of 
the fabric. 

Cut the thread. 

A snap fastener is composed of two 
parts, the ball and the socket, 

A snap fastenelr is used where 
there is little strain at the closing 
and the closing overlaps. 

Snap fasteners are available in 
black or silver color. 

Choose the color of snap fastener 
that is most inconspicuous. 

Snap fasteners are available in 
many sizes. Size 4/0 is used for 
sheer fabrics, lace. Size 3/0 to 2 is 
used for medium weight fabrics. 

Size 3 to 5 for heavy fabrics. 

The size of the snap used depends 
on the weight of the fabric and 
the strain. where it is located on 
the garment. 

Larger snaps are suited to areas 
with greater strain and to heavy 
fabrics. 

The ball' of the snap is attached 
first to the under side of the part 
of the garment that overlaps. 

A single thread of 24'' length is 
used. A double thread will make 
the stitch too bulky. A size 8-9 
needle will be easy to handle. 

Conceal and fasten the thread ends 
as in sewing of buttons. 

To prevent the snap from 
showing, place the edge of the ball 
1/8'' to 1/4" from the edge of 
the opening. 

Attach the ball of the snap with a 
buttonhole or loop stitch, 4 to 6 
stitches thrcoagh each hole. 

Fasten the thread. Slide the needle 
between the layers of fabric; cut 
leaving 1/2" between the fabric 
layers. 

Mark the placement of the socket 
on the top of the underlap by rubbing 
chalk on the ball and pressing it 
against the underlay. 



PUPIL TEACHER INTERACTION 



SUPPORT 
MATERJALS 



Provide students with opportunity to practice all 
steps either on a sample or preferably on a garnient. 



Plti^Tfaching: Assemble supplies and materials needed 
to illustrate the attachment of snap and hook and eye. 
Demonstrate procedure used in marking and attaching 
snaps. 



Preside students with opportunities to practice 
procedures demonstrated. 
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Complete the attachment in a 
manner similar to that. used jn 
attaching the ball. 

Hook and eye fasteners are used 
for closings with crosswise strain 
and to complete zipper closings. 

Hodk and eye fasteners are 
attached to the garment to make 
a snug and invisible closing. 

Hook and eye fasteners are 1 
available in "silver" color and * 
black. Select the color which 
would be most inconspicuous. 

Hook and eye fasteners are 
available in sizes 3/0 to 3. The 
larger the niimber the heavier the 
fastener. 

A larger fastener is used on heavy 
weight fabrics or where there is 
greater strain, i.e., waistband, 
closing on pants. 

There are two types of eyes. The 
long-bar eye is used on closings 
that overlap. 

The round eye is used on closings 
that just meet. 

A thread eye may be used in 
place of a metal eye. It is 
inc6nspicuous and is appropriate 
where there is little strain, i.e., 
children's garments, women's 
garments, 

Mark the placement of the hook and 
eye accurately and attach the hook 
and eye with procedures similar 
to that used in sewing on the snaps, 

A sense of satisfaction, happiness 
and fulfillment may come from 
the work one does and the 
situation in which the work 
'occurs. 

Satisfaction derived from woi^H 
may be due to: 

- pleasant working conditions 

- chance to direct own work schedule 

- can see results of work 

- can do work well 

- others appreciate work done 

- There is variety in the tasks to 
be done. 

- money earned 



PUPIL-TEACHER INTERACTION 



SUPPORT 
MATERIALS 



Ihre-Teaching: W|;ien study of clothing care and repair 
procedures are /earing completion.^make arrangements 
for a study triplto a local commercial clothing care 
and repair businlpss. Suggested businesses include: 

Dry cle£uiin|\establishments 
Commercial naundry^ 
Hospital launtary w 



Prepare a study guide for students and explain 
purpose of the trip. Assign students to interview 
various workers to obtain information. 

Practice interview techniques. 

Followihg study trip, discuss information gathered 
relating it to job satisfaction. 

Encourage students to identify factors which Would 
contribute to their personal satisfaction in a job. 



S.M.IO 
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NOTES TO THE TEACHER 



A number of the learning activities In the unit are based on direct 
experience with clothing or textiles. Several means may be used to acqulreir ' 
the garments and fabrics which are Included. Students may be asked to bring 
Items of clothing from their wardrobes or those of their families. Since no 
grdde Is attached to this request and students may fulfill requirements of 
the course without bringing the Items » this procedure appears to be in keeping 
with the Intent of the fees regulations. Items.^whlch Illustrate various 
aspects of conceptual content may also be obtained from rummage sales or 
other agencies which collect and sell used clotl>lng. The school "Lost and 
Found** may be a source of used clothing at the end of the school year. Some 
items may become part of a collection of teaching, materials to remain in 
the department. ^ 

Swatches of textile fibers for staining and other illustrations may 
be made from fabric left over during construction units or from used clothing 
which cannot be* restored. The preliminary preparation of real items to be 
used in the experiences may be done by students under direction of the 
teacher or by the teacher. ,J^^t " 
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S. M. 2 . . flTORAQE SITUATI^HS 

• 

A* Sam had Jxiat arrived home and was changing his school clothes when he 
reallBed that he had forgotten to pick up ndlk for supper. The store 
closed In just a few ndjiutes so he quickly slipped Into his blye Jeans 
and tee shirt ^and rushed downstairs and out to his bike* The clothes 
he had taken off were on the floor In a pile. Today that wasn^t so 
bad because they were dirty and couldn't be worn again until washed, 
and Ironed. He would put them In the laundx^ tonight. 

A. When Darlene arrived home from school she changed her clothes. She 
0 wanted to wear the same pair of slacks to a movie the following jilght 

so she matched the creases In the pant legs and fastened them by the 
cuffs to a hanger* The next^ evening she hurried to get the supper ^ 
dishes done and a shower taken. She remoVed the slacks from the hang- 
er and put them on with a fclean shirt • She was ready when her friend v . 
came. Ae she went past the hall mirror on her way out, she caught a 
glimpse of herself and thought, "These slacks really look like I'd 
never had them on this week»" 

B. Frank had gotten a skinny-ribbed turtleneck sweatey as a blirthday 
presents He really liked it and wanted to keep it looking nice. He 
careftQly hung it on a hanger in the closet ready for wearing the next 
time. About a week later he decided to wear the sweater. When he 
looked in the mirror after putting the sweater on, he foxmd that the 
shoulders didn't fit. In fact, the seams were hanging ' half way to Ms ^ 
elbows. He oovildn't wear the sweater. 

A. Sharon had on her favorite Jeans. They vcere faded, soft and really com- 
. fortable. She p^t them on a chair near her bed when she went to sleep. 

She probably wouldn't wear them again. The next morping the whole fami- 
ly was called on to help clean the basement. Sharon put on an old shirt 
and picked the Jeans off the chair. They would be Just right for sorting 
and moving all, the stuff in the basement even though wrinkled. 

B. Jack bussed dishes atla restaurant in his neighborfiood. The ownei'^^ro- 
yided slacks and shirts for the employees and insisted .that ^hey be clean 
and well pressed. The customers expected good food and food service. 
Jack had learned from experience that the slacks wrinkled easily. He 
usiaally put them on a hanger in the closet. Last night i\e had carefully 
folded them and put them over the back of a chair. It would do the ^ame 
Job as a hanger. As Jack started to get dressed for work, to his surprise 
he noticel that the slacks had slipped off the chair and were in a crum- 
pled pile on the floor. What should he do take time to press them and 
be late or wear them wrinkled and be on time? 

B. Whenever Jerry changed his Clothes, ^he left garments scattered around^the 
room. His parents had tried to get him* to take care of his clothes but 
with little success* They finally gave up and Just let Jerry take care 
of his own clothes. Jerry did begin to put the dirty clothes into the 
laundry and the ones that were still wearable he sometimes put away. How- 
ever, several times each week he^foimd himself in the situation of not 
having any shirte and Jeans to wear that weren't at least somewhat wrinkled. 

1-21 , ^ 
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S. M. 2 (cont.) 

On several occ&alons, he had to put the wrlnkleil things, on an(V/Once, 
someone asked him, "What happened, Jerry, you sleep in those clothes 
last nd,ght7" ' . 

B# Ruth came home from swimming atlll hot, only^more tired* She took off 
her wet suit and let it drop to the floor along with the damp towel. 
After taking a nap, she picked upv the wet clothing to find that they 
had been on some newspaper and that the print had come off the paper 
and onto the suit* She could read "milk" Just as clearly on her suit 
as it had been in the newspaper • 
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STORAGE: SPACE AND EQUIPMENT 



All items suggested are listed because they would enhance the possibilities 
that pupils would find alternative means through which they might improve 
or enhance storage of clothing* 

Collect an assortment of containers which might be used to store smaller itejns 
of clothing and accessories. Items with smooth exterior and interior, which 
can be closed, will result in maintaining the appearance of the item to be 
storedv 

Suggested items: Shoe boxes of various sizes, with lids; 

plastic cartons - 5 qt« ice cream pails, with lids; and. 
1 - 3 lb. coffee cans, with lids* 11 

Larger boxes may be obtained from ofij|ce supply stores 
and grocery stores. Useful for off-reason storage* 

Collect illustrations of simple ways to improve closet and drawer storage. 

Collect hangers of various weights, materials and construction to illustrate 
weight and stiirdiness needed to support various types of garments. 

Collect hangers which ar^ designed for particular uses. Identify characteris- 
tics which help them to fulfill intended purposes or which limit their useful^ 
ness. ■ ^ ^ ' , ' 

Alternative skirt and pants hanger^- A suitable skirt hanger can be made from 
ah ordinary wire hanger: - 

1) bend the ends of the hanger together, and 

2) tie a clamp type clothes pin around both pieces of 

metal with cord or ribbon. 

A substitute pants hanger can be made from a wire hanger by lading the cen|^,er 
wire. Folded newspaper can be mused or a center cylinder made ^om foil. 



\ 



S^ .M. 4 - EFFECT OF .STORAGE PROCEDURES ON VARIOUS TYPES OF FABRICS 

Class organization: Eti-vide class into five groups. Each group vdll be responsi- 
ble for- carrying out several experimental pi^cedxires with garments made of severe 
al fibers and constructions. ^ 

If the collection of sufficient garments to involve ajLl students in the perfor- 
marice of the experiments is difficult, a smaller number can be used by limiting 
the tests to two or three. The teacher may demonstrate the procedures for each 
class, using the same garments and lessen the total number of items needed. 

The remainder of the experiment may be carried out as described. The students 
can observe'* and describe what occurs under the varying conditions. Students 
may' be involved in drawing conclusions at the close' of the experience. 

Supplies needed: ] ■ ^ 

Im Gannents 

A. Garments made of knit fabrics which stretch and sag. 

B. Garments made of knit fabrics which do not stretch and sag. 

C# Garments made of woven fabrics which are treated for crease resistance. 

D, Garments made of woven fabrics which are not treated^f or wrinkle or 

... crease resis^^ do not possess natural wrinkle resistance. 

E. . Ajiy gannents which have pleat ^ or ' creas¥s""ffi 

is to be retained. _ 1^ 

n. Other Supplies 

A. Metal hangers 

B. Large cardboard boxes • • 

C. Pants hangers, skirt hangers 

D. Adaptations of wooden or metal hangers for skirts and pants 
Experimental Procedures: ^ 

.1. Collect five garments fromUJhose labeled A. ' 

Carry out directions, given below. 
2. Collect five garments from those labeled B. 

Carry out directions given below. 
3i Collect five garments from those labeled C. • 

Carry out directions given beloW. 
km Collect five garments from those labeled D. 

Carry out directions given below. 
5. Collect seven garments from those labeled E. 

Carry out directions given below with five of the garments. - 

Store the remaining gsl^ments on a pants or skirt^ hanger designed for that purpose. 
Directions: 

1. Preparation 

a. Place one garment in the large box marked Storage. 

b. Place one garment' on a sturdy metal hanger and adjust so as to 
remove any wrinkles. ^ 

• 42 
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&• M. 4 r ETPECT OF STORAGE PROCEDURES ON VARIOUS TYPES OF FABRICS (cont.) 
DLfections: (cont.) 

Fold one garment as the diagram below shows and place in the 

large box marked Folded Storage > 
dm ' Place one garment folded over the center of a metal hanger. 
Bm Place* one garment folded oyer the protected center of a metal 

hanger. 

2. Allow all garments to remain in the particular storage for three 
days. 

3« On the fourth day, carefully observe each garment's appearance and 
record the findings in clear descriptive terms. on the observation 
sheet • 
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OBSERVATION FORM FOR CIXDTHING^STQRAGE'EXPEEIMENT 



Experimental Group_ 



Members 



Fabric Type 



Experimental Procedure 



Results or Effects 
Observed 



Describes 



Conclusions: 



a. Crumpled in a box 



b. Hanger - smoothed 



c. Folded - box or flat 



^ d, Folcied over Hanger 
•unprotected 



e. Designed Hanger 



44 
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MY SHARE IN FAMII.Y CLOTHES CARE 



/ 

Things I *Do To Care For Clothing 


At lew^^ once 
a week^vmore 


Sometimes - 
less than once 
a week 


Not 

5 / at ■ 
/ all 


XclKc UlLLllgS UXX goLrTI16nX»S dinci UlXu ux 

pockets before .putting them in laundrj 


oft^^ 
I J 






ooru lay own c±ox>nes xo^ niciciime 
washing 








Sort family clothes for machine 
wasning 




f- 

i 

1 




Prepare machine for washing and wash 
several loads 








• Hang clothes for line drying 

^ 




V 

\ - 




Prepare dryer and dry several loads 








Iron some of my own clothes 


• 






^m- •I"! X» _ —1-1- - _ 

Iron all of my own clothes 








press some of my own clothes 








Press all of my own clothes 








Press or iron some clothes for other 
family members 








Fold family clothes after drying 


• 






^leip Wlun one xsunxxy xaunury au a 
coin-operated laimdiy 








Put my own clothes in drawers and 
on hangers 








Kepair DUuXonSi nooKSi ana eyes on 
my own clothes 








Report stains to latmderer 








Remove stains myself 

























S. -M. 7 ' 

. STAINS 

The following questions woij^ be listed- on a sheet of paper, leaving space for 
the pupils' answers! ' 

1. What kinds of food or other materials have gotten on your 
clothing? 

2. What did you do about the spot?- (for example - tell yo\ar mother) 
3« How was the spot or stain removed? 

4. Who got the spot out of your clothing? 

5. Do you have any clothing that have pennanent stains on them? 



4G 
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STAIN EXPERIMENT AND RECORDING FORM 



Type of Fabric 



Material which caused 
stai n/ 



Procedure Recommended! 



Supplies JJeeded ; 



•Complete the recommended procedure with each of the three swatches. Observe and 
'describe appearance of damp dry swatch and dry swatch. Record. 



Fabric Condition 



/ 



Appearance after treatment 
(damp-da/y) 



Appearance after treatment 
(dry) 



A« ' Freshly c^taihed with 
material and^ removed 
' immediately ] 




B# Stained with material 
and allowed to remair 
" "Tjjntouched two days 




C. stained with material 
and allowed to dry 
and then ironed 




Conclusions! 
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S. M. 9 



RECORDING FC3RM FCR CLOTHING INSPECTOR 



Garment Inspected 



Repair Neecjed 



Inspector 
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/ STUDENT GUIDE FOR STUDY TRIP 



NAME OF BUSINESS 



/ 

WHAT BUSINESS DOES (List 


operations of business.) 






• 




V 




OWNER-OPERATCR DUTIES: 






1) 






2) 


^ 




3) # / ■ 


U) 


/ 

4 — ^ '■ 





OTHER WCRKERS: 





i 


REQUIREMENTS FOR JOB 


THINGS WORKER 


NAME OF WORKERS 




EDUCATION AND EXPERIENCE 


ENJOYS ABOUT THE 








JOB 




i 








( 








i 




• 




i 
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TITLE: PERSONALITY, LIFE STYLE AND CLOTHING 

UNIT FOCUS: Clothins selection for the individual is the central' themiHf the unit. Attention is ^ven to 
the functions of clothing and the influence of values in the process of selecting clothing. An 
introduction to wardrobe planning is incorporated. Opportunities are provided for students to 
examine and observe actual fabrics and garments. These experiences are used to dievelop understanding 
of the elements of color, texture and line as they relate'to clothing design and selection. 

RATIONALE: Clothing appears to help satisfy a variety of hiunan needs including protection, comfort^ 
security, approv^ and self-expression. /The selection of clothing is a task which appears to have 
lifelong si^ificance. Middle-school/junior hi^ school students are interested in clo^jliing and are 
beginning to assume responsibility for the selection of their clothing. Hie peer group, fashion 
industry and other social and technological factors are forces which exert mfluence oh qlothing 
selection behavior of individuals. The information provided by ttiese and other sources may conJFuse 
individuals' understanding of the effects which clothing can produce and the needs which ihay be 
satisfied throu^ clothing. Instruction which includes me identification and consideration of needs 
to be satisfied and the setting of priorities among these needs can prbyicie a basis for clothing 
selection activity. Instruction whicrh acquaints students with garment qualities, the meanings 
assigned to those qualities and apparent effects which they produce, can enable the indiinSuals to 
select clothing which is personally satisfying. 

INSTRUCTIONAL OBJECTIVES; ^ ' , 

Comprehejpsioii of the functions of clothing ^ 
Comprehattsion of the relationship of personal life style and clothing selection ^ ' 

Comprehension of influence of values in the selection of clothing 
Willingness to examine the values involved in clothing selection 

AbOity to identify the elements of desim in clothing ' ^ 

Responds to the elements of design in clothing 

Comprehension of effects of elements of design on personal appearance 
Knowledge of planning procedures relative to acquisition of clothing 
Awareness of planning procedures relative to acquisition of clothing 

♦ * 

REQUIRED EDUCATIONAL BACKGROUND: None. Level I.. 
SUGGESTED LENGTH OF TIME: 2-3 weeks. 
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CONCEPTUAL CONTENT 



Qothing of various types have 
been invented which help to 
maintain body comfort and provide 
protection. 

' Qothing is selected and worn as 
a means of expressing membership 
and loyalty to a particular group. 

Qothinff is selected to enhance the 
personal appearance of the wearer. 

Human beings experience a need to 
exmess their identify and personality. 
Htmuui beings seek to express their 
uniqueness. Qothing is used to 
express individu€(^i^. 



PUPIL-TEACHER INTERACTION 

Pte-Teaching: Assemble several items and pictures 
of ^clothing of the same general i^ype. 

Iteina are to represent thow which mi^t be worn by 
males an4^&Haale8. Include several which represent 
IfKxsiated with a particular group of 
iwith a particular group at a certain 
ory. Current adult and teen styles can 




J a number to each item. Display the items for 
its to view. The numbers are not to be visible 
tudents. 

Introduction: Direct students to nimiber off using 

the same numbers as are attached to tiie items. 

When each student has a number, reveal the number 

on the item and Irave the students complete the 

following tasks: ' 

Write the number on a sheet of papet. 

Look carefully at the item of clothing which bears 

the number matching yours. Examine it. 

Write a few sentences about the person you think 

mi^t wear the item. 

What might the individual do while wearing the 
particular item of clothing? 
Orally sha^e the students^responses and record in 
chart form, e.g.: 

Item No. What the person Reason for 

mi^t do while choosing the 
wearing the item: item: 



1 (Steel- Work with heavy Protect feet 

tipped boots) equipment from heavy 

objects 

What similarities are there among the reasons given 
for selecting the various items? 
Are there1)ther reasons which appear to be similar? 
Which reasons belong together? What do those 
reasons have in common? . ' ^ 

Continue questioning iintil students have identified 
several basic reasons for selecting and wearing 
different items of clothing. 



Ffom the items displayed, select one or two which 
are designed to provide protection and/or comfort. 
Identify particular features related to gomfort and 
protection. Encourage students' to identify clothing 
which they or family members wear for protection 
and comfort. 



SUPPORT 
MATERIAL 

S-M.1 



EKLC 



52 



2-2 



CONCEPTUAL CONTENT 



Human beings have a need to belong 
to groups, to be accepted and 
approved by groups and by people 
with whom they associate. 

Clothing is sometimes used to 
express loyalty to a group. 
Clothing is sometimes used to 
indicate separateness from groups 
disliked. 



A>need or concern of individuals 
seems to be to present themselves 
as beautiful, attractive and pleasing. 

The idea of what is beautiful in 
btfdy size, shape or form for 
females or males varies among ' 
cultural groups. 



PUPIL-TEACrtER INTERACTION 

Pre-Teaching: Prepare copies of Clothing Inventory. 

Transition: From the items and pictures in the 
previous display, select Several whfch represent ' 
the following: 

. currently worn and accepted by teenagers 
- currently worn and accepted by adults 
. acceptable to one of these groups five to ten 
years ago. 

Arrange the items and pictures in view of the students. 

Point to each item, in turn, and have students 
indicate their willingness to wear the item with the ^ 
following signs: 

Would wear it at home? 



SUPPORT 
MATERIAL 

S.M.2 



Would wear it to school or 
other public gathering. 

Wouldn't wear it at all. 



(left hand, shoulder 
high) , 

(right hand over 
head) 

(arms clasped across 
chest) 

Place several of the items to which students 
responded favorably in their view. 

Ask: 

Why would you wear this item? 

How would you feel while wearing the item? 

What might a friend say, about the item? 

Repeat series of questions in regard to an item which 
had been disliked. 

What does this tell us about reasons fer selecting 
particular items of clothing? 

Explain purpose of Clothing Inventory and clarify 
directions for its use. -Students may complete 
columns I and II. 

Pre-Teaching: Secure several pictures of teenagers 
wearing clothing which is currently populai:. 

Secure copies of old school dress codes or copies 
of old annuals which would depict change in type, 
of dress which was acceptable and was considered 
beautiful. 

Contact librarian and secure issues of National 
Geographic maga2ines which illustrate conceptions 
of beauty and use of dress in other cultures. 

Encourage students to bring pictures of family 
members showing dress which was considered 
beautiful and accepted 75 to 100 years ago. 

Transition: Display several pictures of teenagers 
wearing; clothing which is acceptable to the teenage 
subculture. Ask: 

What words would you use to describe the clothing 
and people in the picture? Record responses. 



Show another picture either of clothing from 
another culture or of clothing from another 
''era. Ask: 
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CONCCPTUAl CONTENT 

Groups of people who share common 
ways of behaving and common 
behefs are called cultural groups. 

If the body does not meet the 
ideal, clothing may be \J^ed to 
modify the body form Wde 
features or create the illusion 
of the ideal as it is defined in that 
culture (group or sub-group). 



Within a given culture or sub-culture 
the norms or standards for dress and 
beauty appear to change over time. 

The teenage population is a 
subculture which tends to establish 
its own standards for beauty and 
acceptable dress.: 



Some groups (societies) allow for 
variation in dress. A variety of 
dress is appropriate and accepted. 

Other groups (societies) have 
strict rules which tell people 
what is acceptable dress. Little 
variation is accepted. 



PUPJL-TEACHER INTERACTION 

What words would you use to describe the plothing 
and people in the picture? Record resporiSbs. 

In what ways are the pictures different? In what ways 
are they similar? (Both illustrate what people beliqjre 
to be beautiful.) 



Use other illustrations to point out beauty and the 
use of clothing to meet the cultural definition. 

Divide students into groups of four to six. Provide 
each group with several school yearbooks from . 
consecutive years. Each group might examine books 
for a two to three year time span. In total, books 
m^y cover ten to fifteen years. 

Hd^e students identify the ideal in dress at that time 
and the ideal in beauty. Each group of students can 
report their findings and show several pictures to 
illustrate. 

When all groups have reports and illuslratSons have 
been viewed, ask: 

What do these yearbook illustrations seem to point 
out about acceptable clothing? What do they seem 
to say about the ideal of beauty? 

Give copies of school dress codes to students. 
Identify standards, for girls and boys. 

Identify t:hanges which have occurred over a period 
of time. " 

What does this suggest? 

Explain and illustrate the changes whidh have 
occurred in acceptable dress for teachers. 

What does this seem to suggest? 

CanvVOU think^of a group which has a strict rule about 
the\land of clothing that is worn by members of that 
group? 

Has the standard changed? i 



Encourage students to identify changes in dress for 
their age group fromHhe point of view of the age 
group. Ask: 

Is. variation acceptable? To what extent? 

Pre-Teaching: Secure copies of current catalogs, 
pattern books, magazines which have illustrations 
of clothing worn by males and femajes. 

Transition: 

On a sheet of paper will you write the names of two 
T.V. personalities of the same sex with whom you 
are familiar and whose program you watch, e.g., 
Cher, Mary Tyler Moore, J.J., John-Boy, Bobby 
Goldsboro, Sammy Davis, Jr., Colombo, MacMillan, 
McCIoud, etc. 



SUPPORT 
MATERIAL 
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CONCEPTUAL CONTENT 



Humaft beings haVe a need to 
express their identity and 
personality. Human beings seek to 
express their uniqueness as 
individuals. 

Clothing can be selected, which 
supplements and enhances the 
individuality of the person who - 
wears it. 



Each decision regarding the 
^selection of an item of clothing to 
wear involves consideration of 
the needs which will be satisfied. 

Values are ideas about what is 
important or worthwhile which 
win not be easily given up. 

The values whjch an individual 
holds (believes are important) ^ 
will influence and direct choice- 
making in the selection of clothing. 

Several values may be involved in • 
the ^election of an item of clothing, 
e.g., comfort, group approval, 
expression of individuality, welfare 
of others, beauty, economy, etc. 



rei 



PIL TEACHER INTERACTION - 

Under each name, write several words which you 
w6uld use to describe the personality of the 
charaditer. 

Share some of the student choices and descriptive 
words. Record responses. 

From the names recorded, choose two of the same 
sex. Continue: 

Think about the clothing these two personalities 
wear on the program. What would be your reaction 
if MacMillan appeared dressed like Colomtjo? 

How would you react to J.J. in John-Boy's clothing? 

Use several other personalities to illustrate the 
relationship of clothing and the expression of 
personality and uniqueness. 

What does this seem to tell us about the choice of 
clothing? 

Distribute current magazines, catalogs, pattern books 
to students. 

Transition: On a sheet of paper, place pictures of 
several garments which you would be comfortable 
wearing and several which you would-not wear. 

Write several sentences to explain how the garments 
would effect your expression of individuality. 
Collect work, review and provide written feedback. 

Remind students to complete Clothing Inventory. ^ 

Pre-Teaching: Select three to four pictures of 
garments submitted by students as part.of the 
previous lesson. 

Display pictures. 

Have students rank order the garments from least 
to most wanted as part of their wardrobes. 



One or two values may have 
greater influence in the choices 
an individual makes. 



For the item ranked first and most wanted, write 
down the reasons for the^anking. 

As students work, circulate and encourage them to 
be explicit and clear about the reasons for ranking 
the item as th(^y did. 



e.g., "It is pretty." What makes it pretty? "The ' 
colors are my favorites." "What makes them your 
favorites?" "Oh^ people always say my eyes are 
really a pretty brown when I wear this color." "You 
mean you like to have other people admire your 
looks?" "Yes," 

When students have clarified reasons for their choice, 
ask': • 

What is the idea which see nved to be most important 
in the reasons you gave? Write it down or circle the 
most important reason. 

Select oneof the illustrations which several students 
have chosen. Have students identify ideas which were 
important in their deciding to choose the item: As they 
respond, ask questions to clarify reasons for choices. 



SUPPORT 
MATERIALS 
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CONCEPTUAL CONTENT 

Several Individuals may select the 
si^me item of clothing but for 
different reasons. (Different 
values) 



PUPIL TEACHER INTERACTION 

Record values of value indicators which may have 
influenced choices. When a number of students have 
responded regarding several of the items, ask: 

• Did everyone who chose the same garment have the 
same reason? 

Pre-Teaching: Cqllect and examine the clothing form 
students have completed. Provide feedback which 
will help students to give complete information. 

Tnmfition: Return inventory form. Direct students 
in the following activity: 

Divide the remainder of the space on tiffe Inventory 
sheet into two columns. The first column may be 
smaller than the second. 

In the first column use the following signs to 
indicate the satisfaction or enjoyment you sense 
when wearing each of the garments listed: 

* favorite, enjoy 

? so-so ^ . 

o dislike 
— last choice 

When ranking is completed, have students complete 
column 4, Seasons for Ranking. 

Collect forms, provide feedback. Students may be 
asked to identify similarities among reasons when 
forms are returned. 

Pre-Teaching: Divide students into small groups of 
three to five. Prepare copies of To Make a Choice. 

Transition; On the sheets of paper that your group 
will receive there is a description of a situation 
involving pimple and clothing. Read the description 
carefully and answer the two questions at the 
bottom. Do not talk with others in your group. The 
decision should be yours. 

When students have finished individual responses, 
have them share their decisions and reasons within 
each group. The group will choose a best decision 
(course of action) and give reasons to support 
choice. Groups will present their situation, decision 
and reason to the class. The teacher will ask questions 
to help the students clarify values related to reasons. 
See Valu||^Clarification. 

Pre-Teaching: Prepare copies of Clothing Gaps and 
Surplus. 

Prepare transparency of Clothing Wants Exceed 
Resources. | • 

Assemble copies of Clothing Inventory to return 
to students. 

Assemble two to three tops or shirts in similar color 
and style. Garments are to be representative of types 
worn by both sexes. 

Transition: Display transparency. Ask: 

What seems to be happening in this picture? 

What are the characters thinking? What other 
thoughts might they have? 

5G 
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WNCEPTUAL CONTENT 

An individual's desire for clothing 
reoccurrs. 

An individual's desire for clothing 
may exceed his/her resources for 
obtaining clothing. 

Planning can help an individual 
to more nearly meet his/her needs 
and desires for clothing. 

Comparison of an inventory of 
activities which are part of a 
lifestyle and the clothing needed 
to do those activities with the 
garments in a wardrobe, will 
identify gaps and areas of Surplus. 



Color, line, shape and texture are 
the elements which are combined 
to give an item of clothing its 
particular appearance, o 

The several elements are used by 
individuals to identify the garment. 
Color, line, shape and texture are 
elements of a garment which 
influence individuals' choice of a 
garment. 



PUPIL TEACHER INTERACTION 

Have you ever done something similar? 

What does this seem to tell us about people and 
clothing? 

What could someone do to meet their needs for 
clothing? 

Return Clo thine Inventory. Explain Clothing Gaps, 
and Surplus and direct students in the completion 
of the tasks. 

•Upon completion of tasks, share responses. Identify 
reasons why garments are not worn. Ask: 

What are the main reasons that garments are not 
worn? What can be done to avoid having garments 
which are not worn? 

Share responses to remainder of t^ks. Continue: 

From your comments, it seems that the appearance 
and style of the garments often infuence whether they 
willrbe worn or not. 

If several (6) of you would volunteer, we might try 
an activity related to 'garment appearance. 

Select three teams of two students to participate 
in the following activity: 

Blindfold one person from each team. Display the 
garments. Have the second member of each team 
take turns describing one of the garments as you 
point to it. 

Record the words used by the second student as 
he/she describes the garment. 

Remove the blindfolds and have a student who was 
blindfolded choose the garment which he/she believes 
was described by his/her partner. Ask: 

Which words were most helpful in identifying the 
garment? What other words would have been helpful? 
What words were misleading? 

Circle those identified by the students. 

As you look at the list, which clues were most helpful 
to the blindfolded partner? What other descriptions 
helped to identify the garment? 

What are the major elements yvhich are combined in 
clothing to give the garments their special appearance? 
Which of these elements do you notice first in 
selecting a garment? 

Which element is most important in your selection 
of a garment? 

Pre-Teaching: Prepare Color^Window. 

Assemble tempera paints, color crayons, colored 
paper and a color wheel which illustrates the pure 
hues, primary, secondary and tertiary. 

Assemble objects (fabric, paper, etc.) which meet 
the following color descriptions and are of similar 
texture: 

- a primary color: red, blue "or yellow of low value 
and intensity. « 
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i^ONCEPTU AL CONTENT 



The name that is given to a pure 
color is hue. Blue, red, green, 
orange are specific hues. Colors 
such as peppermint pink, moss 
green, nutmeg brown, etc. are 
fashion names and do not refer to 
the pure colors. 

hitensity is the term used to 
describe the purity or strength 
of a color. 

Value is the term used to describe 
lightness or darkness of a color. 

Hues that are pure colors are 
intense colors. Intense colors are 
bright and clear. 



Value is the term used to describe 
the lightness or darkness of a color. 



Any pure color plus white 
produces a hue tighter than the 
original hue. 

Hues that are light in value are 
called tints. 



PUPIL-TEACHER INTERACTION 

• a tertiary color which shiures the primary color 
selected above 

- a secondary color not part of the tertiary color 

- a dull or bright intensity of any value 

- two colored items similar in texture to those already , 
selected 

Direct student attention to the first item. 
Ask: 

What can you tell me about the color of this object? 
Describe the color you see. What other words would 
describe it? i, 

Record responses. ^ 

Direct attention to second object. Pursue a similar 
line of questioning. Record responses. 

Direct attention to the third and fourth objects. 
Pursue a similar line of questioning. Record responses. 

Direct students' attention to the words on the board. Ask: 

Which of the words belong together? Why? What other 
groups might be formed? Why? 

Continue questioning until students have grouped words 
into groups according to hue (color name), value 
(Lightness-darkness), intensity (brightness-dullness). 



suppor^ir 

MATERIAlr 



Transition; People who work in clothing design and 
sales, as well as users of clothing use the same ideas to 
• describe color. Hue is the word which refers to the 
name of the color. Value is the word which refers to 
the lightness or darkness of a color. 

Intensity is the term used to describe the purity 
or strength of a color. 

Pre-Tleaching; Assemble a variety of colored fabrics 
or paper and other materials which students can use 
to illustrate color ideas. 

Assemble three samples of the same hue (fabric or 
paper) which illustrate pure color; a tint of that 
color; and a shade of that color. 

Display them in the Color Window. 

Prepare copies of Value Identification and Intensity 
Identification. 
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^NCEPTOAL CONTENT 

Any pure color plus black produces 
a hue darker than the original hue. 

Hues that are dark are called shades. 



Pure hues differ in their inherent 
values. Yellow is a higher value 
than blue. 



Intensity is the term used to 
describe the purity or strength 
of a color. 



Hues that are pure colors are 
intense colors. Intense colors are 
bright and clear. 

Hues which have lower or less 
intensity are grayed and dull. 

The intensity of a hue is lowered 
by adding its complement. 



A 



PUPIL TEACHER INTERACTION 

Transition: Direct students' attention to colored 
sample. 

Identify the pure color. Show the tint and explain 
how it is produced. Show the shade and explain how 
it is produced. 

Show another set of samples which are examples of 
pure color, tint, shade. Ask: 

Which is the pure color? 
Which is the tint? 
Which is the shade? 
Which color is high in value? 
Which color is low in value? 

Point to various colored objects and garments in the 
room. Have students identify the hue and whether it 
is high or low value. 

Direct students in the completion of the hue and value 
identification v^xeKise. Students' answers may be 
displayed in the classroom. 

CircuJ^te as students work and assist them through 
illusFations and questions to clarify their understanding 
of value. p 

Pre-Teaching: Prepa^copies Of Color, Line and Texture 
in my Wardrobe. 

Assemble 6 sheets of medium weight paper, 8^2** x 11**; 
orange, green blue and red tempera paints; paint 
brushes; container for mixing paint (egg carton). Paint 
one sheet of paper pure orange and one pure green. 

Prepare a green and orange of lower intensity by 
adding red and blue. Paint a second sheet eax*h of 
these colors. Save paints for use in explaining process 
to class. 

Display pure orange and lower intensity orange in 
Color Window. 

Transition: Direct students* attention to the Color 
Window. Ask: 

What is the hue that is displayed? ^ 

How would you describe the val^Ue of the color 
displayed? ' > ■ 

The third quality which colbr has is intensity. 

Identify the pure most intense form of the color in 
the display. ^ 

Explain what was clone to produce the color with 
lowered intensity. ^' 



SUPPORT 
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Mix paints to illustrate how the addition of a color^s 
complement reduces the' brilliance of the pure color. 
Display the pure color and two other forms of the 
color with lowered intensity. Repeat for the second 
pure color. 

Refer students to their Hue and Value Identification 
answer form. Direct them in the completion of the 
Intensity Identification Activities form. 
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CONCEPTUAL CONTiNT 



Skin color^is due to the amount 
of bxpwn pigment found in skin 
andw<yTi tj^^ 

bj^od.velfieels below the skirt ^ 
.surfac^^ Red, yellow, pink and blue 
ar«inilertohes which ^e found in * ^ 

skmfj: , . ; ■ 

Skin cdlotVarfes and is unique ^6: 
theyll^fiivifiusJ. 

"I^Coior in dress may be used to ^ 
"^^intensify the pigmenftatipn ot 'skin,\^iV 
• haip^nd eyes. ' , • ' ^ 

^ \ A l^gment which is part of the< 
■ ■ individual's coloring mav be 
» ejrtpihasized by contras^ng it with j 



PUPIL-TEACHER INTERACTION 

Explain use of Color, Line and Te>^ture in My 
Wardrobe. At this time, only the color section is 
to be completed. Students can complete task as^out 
of class assignment. " 

Pre*Teaching: Review Some Thoughts on Choice of 
Color. Obsewe personal coloring of students in the 
class. Select Wveral students who represent variation 
in personal coloring and skin undertones. 
Ask them to be a part of the demonstration in the 
following class-period. 

Collect a variety of colored fabrics of the s^me 
texture, or mjJ^e colored collars from sheets of 
construction paper. 

Transition: Garment color cftn be used to emphasize 
skin, hair and eye color. 

Arrange the volunteer students in view af the class. 
Direct attention to the colors' which are part of the 
sti^ent^'s pereqrial coloring. 

Describe. arid recot(f the color of the following 
feature* for each de^bnstratioji student: 

• ' Stud^t ^ ' 

^ -.z 3 

. skin tones: . . * .• ' ^ 

eye cojor: - 
hair color: . 

Wnte the "foll'evving statement bi^.the chalkboard: 




plemerit of the4)ignT(,pnt. 



r 




^ pigment which is pairt o/ an 
individifts^rs'colbrihg may be 
emphatsized; by repealing that 
colpr in a less intense form. 



ERLC 



A pigmSil which js part of an ihdwidual's coloring 
may be emphasized by wearing xhe.color which is 
the c^^pterhent of that pigment. ; 

^ Identify a pigment wJ^ich is predominjiteirithe 
student's skis.coloringePlace a colored fabric or 
papei>s«rhich is^the com'pleinent of thk^pigtnent on 
^ theslSaent.: * ,^ " % 

Vrt ^ J^ook closely. \Vhat fio^you see? Has there been any 
• K change in the appearante of the skin coloring.^ 

Try several oth^ values ..and intensities of thfe skme 
^ cbmplemi^tary. color on student^ • 

. Direct ;s4&"entsjn'<5b§ervajrpn..^ 
' • ' descynbrchanges in ^peafanc^. * ' ' ; * 

Carry out ^-similar activity with the othe^ students 
iff the tien^onstratipagroup^ ♦ / 

% '. At tlie close;o/ the^ctivity,jstudepts. who have been 
' \^ Wbs^mng n^ay ^yrite down whiQh colors would be 
compliments of theif skin, hah: and eye.color. 

' , Write the following fttatfemeAt on the cHalkboard:^ 

■^y A c^or wHich is VsJ^ an^^^^y^^^^^'s qploring 
'^"^ % may be emphasizedW^repeating that color in a less 
intense form. 

Identify a pigment whlcVi is predominate in a student's 
coloring, (eye color) Place a cplor of the same hue 
arid less intense forth on t}ie . student* 
Observe effect. EficouratjgeTstiidi^nts tcr describe effect. 
J^eat with otherrdemonstrattort students. 

6 0 
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CONCEPTUAL ^ONTENT 

• / 

/ 

White and huf^s of high value 
(tints) reflect' light and may have 
the effect of emphasizing 
pigmentation that is in the skin. 



Colors of high value appear to come 
forward. Colors of high value have 
the effect of making the wearer 
appear larger. * 

Colors of full intensity appear to ^ 
advance and have the effect of 
making the wearer appear larger. 

Colors of light value and/or full 
intensity attract attention to the 
particular area of the body on 
which they are worn. 



Colors of low Value tend to recede. 

Colors of low value have the effect 
of making the wearer appear 
smaller. 



PUPIL-TEACHER INTERACTION 

Students who have been observing may describe 
colors which would repeat colors found in their 
skin, hair or eyes. 

Present statements related to, effect of tints on 
personal coloring in a manner similar to previous 
experiences. 

Divide students into teams and provide opportunity 
for them to examine and describe the effect of 
color on their personal coloring. 

Pre-Teachirig: Assemble several examples of colored 
paper or fabric approximately dtW x 11" which 
vary in value and intensity. 

Transition: Colors can be selected to produce 
certain effects on the appearance of the person 
wearing the color. 

Display three of the samples in the Color Window. 
Ask: • 

Which of the samples did you notice first? Which 
sample holds your attention? Which sample 
attracted your attention last? Doesi^any sample 
appear to advance or come forward? ^ 

As students respond, place the colored sample 
noticed first in one group and the sample noticed 
last in another group. 

Continue with similar display of samples and 
questioning until four to six sets have been examined. 

Display the group which was most readily noticedt 
by students. 

Transition: These are the colored samples which 
seemed most apparent. Look at the group again. 

Choose twQ samples which are most apparent. , 

What words describe the value of these colored 
samples? Record responses. 

What words describe the intensity of the colors? 

How might a person wearing these colors appear? 

If someone was wearing a garment with buttons 
and a collar of this color, what might be noticed 
first? Under what conditions? 

What can be said about the effect which the 
colors having these qualities may have on the 
appearance of the person wearing them? 

Direct students' attention to the groim^ of samples 
which were least apparent. Continue 

Choose two samples which are least apparent or 
noticeable. 

What words describe the value of these colored 
samples? Record responses. 

What words describe the intensity of the colors? 

Hpw might a person wearing these colors appear? 
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CONCEPTUAL CONTENT 

Colors of low intensity tend to 
recede. 

Colors of low intensity have the 
effect of making the wearer appear 
smaller. 

Colors of mcdiMni value and medium 
intensity do not produce any 

^ marked change in the a^fparent size 

•of the wearer. 



Texture is the term used to refer . 
to the surface appearance of ^ 
substances (fabric) and to the 
"hand" of a fabric. / ^ 

Terms used to describe the/surface 
of fabrics include: I 

rough - smooth 
coarse - fme 
hard - soft 
glossy - dull 

Terms used to describe the hand 
or feel of a garment include: 

stiff - flexible - clinging » 



O 



Textures which reflect light tend to 
increase the apparent size of the 
person wearing the garment. 



PUPIL-TEACHER INTERACTION 

Display fabrics of medium value and intensity. 



Explain the effect that colors with these ^ 
characteristics have on appearance. 

Refer students to the Characteristics of Clothing 
form which they have completgil< Ask: 

•*What are the color characteristics of your clothing? 

Which colors do you enjoy? 

Pre-Teaching: Collect a numiier of fabric samples 
of varying textures and hand. " 

Place samples in a lafge paper bag.' 

Prepare six to eight oval shapes which resemble 
the armseye openifig of a garment. 

Assemble fabric swatches 10'.' x 12". With the 
following surface and hand characteristics, one 
each of the foUovling: 

Rough texture, smooth texture, dull surface, shiny 
surface, sheer, bulky, stiff and clinging. 

Transition: The fabric surface aijd the feel of a 
fabric are factors which affect the appearance of 
the garment and the wearer. ^ 

In this bag are a number of fabrics. Your task is 
to touch one of the fabrics in the bag. Do not look 
at it. In one minute, tell us as much ab^put the 
fabric as you can. 

As students take turns describing what they sense, 
another student may record the words on the 
chalkboard. 

Empty the contents of the bag and compare the 
actual fabrics with the descriptions. Add to the 
list of words which would accurately describe the 
texture and hand of the fabric. Encourage students 
to associated words and samples. 

Transition: Fabrics of different textures and hand 
effect the apparent size of the person wearing the 
garment. 

Direct attention to the ovals. Each of these ovals 
is the same size. The shape resembles the armseyq 
on a garment. 

The fabric that 1 will attach is similar to that of a 
sleeve in a shirt, blouse, dress or coat. 

Attach several fabrics .to the ovals to resemble a 
sleeve. Ask: 

What do you notice as you look at the ovals and 
fabrics? 

^ , , of the 

ovals and the fabrics? What differences do you 
note? What similarities? 

Attach remaining fabrics? Ask: 

What do you notice? 

How does the surface texture affect the appearance?? 
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CONCEPTUAL CONTENT 

Textures which absorb light tend to 
decrease the apparent size of the 
person wearing the garment, unless 
they are. bulky. 

Fabric of medium textures do not 
have a markj^ effect on the 
apparent size of the person wearing 
the garment. 

Stiff or crisp fabrics stand away from ' 
the figure and thus conceal the 
figure. They also add to the apparent 
size of the person wearing the garment. 

Heavy, bulky> shaggy fabrics tend to 
increase the apparent size of the 
person wearing the garment. 

Clinging fabrics tend to reveSl the ' 
size ana shape of the figure. 

Textures and color combine to 
produce apparent change in size. 

Any hue will be more noticeable 
in a fabric which has a glossy or 
shiny surface than it would be in a 
fabric which has a rough texture. 
(Orange in a satin as compared 
with orange in a basket weave wool 
or corduroy.) 



Line is an element of design that 
influences the movement of the eye 
and established space. 



PUPIL-TEACHER INTERACTION 

How does the hand of the fabric affect the 
appearance? 

In general, what can be said to describe the affect 
of fabric texture and hand on the apparent size 
of the person wearing the garment? 



What effect might color have when combined with 
textures and hand? 

Direct students in the identification of texture 
and hand of fabric in their clothing. Use S.M.IO. 



Pre-Teaching: For each groui) of students, prepare 
one 8^2" X SW page containing the followmg 
information. Name of a partnbular type of line and 
an illustration of the line. Thi 
line should be 6" in length 
page. Include vertical, horiapr 
curved lines. 



illustration of the 
centered on the , 
Ell, diagonal and 



Assemble magazines, catalogs, pattern books and 
newspaper advertisements which contain 
illustrations of clothing for males and females. 

Divide the class into groups or pai;tners. Give each 
group a page containing the name of the line 
and illustration. 

Transition: Line is part of the design of every item 
of clothing. 

The sheet of paper you have has the name and 
illustration of one type of line. In the next 10 
minutes, your task is to find as many instances of 
that line in clothing as possible. 

At the end of 10 minutes when time- is called, 
arrange the pictures you have found so they are 
visible. Mark the line in the garment. You will 
score 2 points for each correctly identified line 
and 1 point will be subtracted for each line 
incorrectly identified. . 

When students have completed 10 minutes of 
activity and have identified instances of the line, 
score the illustrations they have labeled. 

Share the range of scores with students. Continue 
by having each group present the following 
information to the class: 
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CONCEPTUAL CONTENT 

A vertical line is a line that takes 
an up and down direction. Vertical 
lines appear in seams, front closings, 
trims,. pleats and creases. When 
unbroken, a vertical line has a 
tendency tOuemphasize height and 
create an impressibn of slendemesR. 

A single color throughout the 
garment or self-colored tri;n in any 
non vertical line can produce the 
effect of a vertical line. 

A horizontal line runs parallel to 
the ground or from side to side in a 
garment. Horizontal lines appear 
in yokes, belts, bands and square 
necklines. Horizontal lines tend to 
emphasize width and may create 
an impression ol shortness apd added 
weight. 

An area of massed color, which 
* contrasts with other colors in the 
garment, creates a horizontal line. • 

Diagonal lines are those that 

carry the eye in a slanting direction. 

Diagonal lines appear in necklines, 
yokes, front closings, and patterned 
fabrics. 

Diagonal lines which are more 
nearly vertical will tend to carry 
the eye up and have the effect of 
producing height while those that 
are more nearly horizontal will 
carry the eye across and have the 
effect of producing width. 

A curvtKl line follows or produces 
a line suggesting the arc of a circle. 

Curved lines appear in round or oval 
necklines, ruffles, scallops and 
. curved yokes. 

Curved lines help to soften the 
contour of angular features and 
may add to the apparent size of 
the wearer. 



PUPIL-TEACHER INTERACTION 

Place illustrations where they can be viewecfraJva 
group. \ ^ 

Name of the line and illustration 
Direction which the line carries the eye 
Different ways the line was produced in garment 
Effect the line might have on the apparent size of a 

person wearing a garment in which that type of 

line was outstanding. ' 

m 
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Direct students in the identification of lines which 
re predg^pnate in the clothing listed on their 
iljventories. Ask: 
What lines appear to be outstanding in your clothing? 
What direction do they tend to carry the eye? 

Circula(JiB to individual students and give assistance 
as needed. 

Pre-Teaching: Prepare Choosing - What and Why. 

Transition: Refer each student to the list of clothing 
he/she had identified as items for replacement or 
addition. 

Give each student a copy of the **What and Why'' form. 
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CONCEPTUAL CONTENT 



The clothing selected and worn by 
an individual is not an adequate 
basis for drawing conclusions about 
the individual's character, skill, 
knowledge, social or economic class. 



PUPIL-TEACMf R INTIRACTION 

Students may use a variety of media to 
illuitrate thMulor, texture and line which they 
want in the piment they choose to add or 
replace in their wardrobi^. 

As students work on individual projects, 
circulate and encourage them to identify 
qualities wanted in the garment. Through 
questioning, point up the effect of color, texture, 
and line on appearance. 
Aillow several days for completion of activity. 

Pre-Teaching: Durina the time the students are 
working on their incflvidual projects the following 
activity may be incorporatea: 

Identify a faculty member of individual on the 
school staff who is well known to the students. 
Make arrangements to borrow 2 to 3 different 
outfits from the person, which he/she wears for 
different activities. 

e.g.. Principal of the school. 

- an outfit she/he might wear while engaged in a 
hobby (i.e., cooking, gardening, Hshing, etc.) 

• an outfit she/he might wear to a special occasion. 

- an outfit worn while doiAg home repair. 

Display the outfits in the classroom. 

Transition: Look carefully at the three outfits. 
Answer the following questions forjeach outfit: 

A. What is the person like who wears this outfit? 

B. What does the person do who wears the outfit? 

C. What are some outstanding characteristics about 
this person? 

When students have completed their responses to the 
questions, share ideas and reach a consensus about the 
characteristics of the persons to whom the clothing 
belongs. Continue: 

Think about the pieople who work in the school. To 
whom mi^t these garments belong? 

When students have had a chance to guess, reveal the 
identify of the person. Note the students' reactions. 
Ask: 

Why did you react as you did? 

What does this experience seem to say about clothing 
and individual's personality's and character? 

Unit may be completed with shortVeports from 
students regarding the garment the^ selected for 
addition to their wardrobe and the reasons for choice. 



SUPPORT 
MATERIAL 



# 



65 

U 



2-15 



S. M. 1 - ITEMS CF CLOTHINO WHICH MAY BE USED TO ILLUSTRATE RELATIONSHIP 
OP CLOTHING AND HUMAN NEEDB. SELECT NUMBER APPROPRIATE 



« 



Shoes 


Socks 


'^Coit3 


Pants 


sandals 


puityhose 


polo 


CUXr-OI X 9 


tennis 






curauTuys 


steel-tipped 


Knee^m ' s 


snoz*wX6 


QOUDxe Knxus 


work boots 


wool 


DAuul0j#CKeu 


satin* 


ruDDer doous 


U V UlK5~ CclXl. 


J can JmUIVCU 




slippers 


unxgir-nx 9 


urcncn % 


wool \ 


penny loafers 


xnaxYxauaj. uoes 


raxncoau x 


u± u uveraxxs 


golf . 


footlets 


midi \ 


denim Jeans 


platform 


support hose 


maxi 


hip-huggers 


hip boots 


texttjred hose 


car 


pleated fronts 


waffle stompers 


seam nylons 


overcoat 


pedal pushers 


high-top 


cotton stockings 


windbreaker 


hot pants • 


buttor^-top 




poncho 


lounging paja- 


saddle 


others 


cape 


# "^s 


spike heels 




army Jacket 




clogs 




fiir 


others 


vinyl fashion 








boots 




others 





others 




Sandals may be worn for protection, comfort, or group approval. 

\ 
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CLOTHINO INVBirrORY 



Htme I 

Seasont Fall, Winter, Early Spring } Late Spring, Suntner, Early Fall 
1 * 



I 


II 


III 


IV 




;.ist the Activities in 
which you take part 


List the Clothing 
you wear for the 
^ activity 




























\ ■ 


»■ 








n 

\ 


# 


4 


• 
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S. M. 3 



TO MAKE A CHOICE 



Bob hao been taking care of the Olson's three children for the summer* He 
takes them to ewimming lessons and the playground and supervises them at 
horoe# Mr* and Mrs. Olson think he does a good Job and have invited him to 
go out to dinner with the family. 

Bob knows that the Olsons will be dressed up for the occasion. He has a 
shirt, tie and sports Jacket he could wear, but he really is unqomfortable 
in these garments. He wonders what his friends would say if they saw him 
in these clothes* What should he do? , 



Why? 



Jane's winter coat from last year still fits her but it isn't warm. On a 
windy day or if the temparatiire drops below 20 decrees she becomes cold 
very quickly. Jane Valks to school which is about five blocks away and 
is often colii by the time she gets there. She wants a new winter coat. 
Her parents have said she can get a new winter coat but there won't be . 
enough nnoney to buy new ice skates. Her present skates are some old beat 
up hockey skates. What should Jane do: 



Why? ' , . 

Jason is in the 5th grade. His clothing is clean, biit it^ is not like that 
of other 5th grade boys. His teacher has observed that the children often 
tease him and make unkind comments about his clothing. Imagine youi* best 
friend starts to tease Jason while you are with him/her. ^t would you do? 



Why? 




Margaret has blonde hair and very fair skin. All of her friends have been 
purchasing the new cranberry colored^ Clothing and she woiild 2like to have 
something of that color, too. She tried on a sweater of cranberry color 
and it made her -look very pale. Her girlfriend urged her to buy it. -Margaret 
thought she looked awful. What should ^he do? 

* > 

Why? 



.% • • 
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* " * . . VALUE CLARIFICATION 

Sample responses that students might make tc Bob 's^ situation: 

Wear clothes that are comfortable. 
.'Buy new clothes for the occasion with the money he is makLjig. 
Refuse to go with the Olsons because he doesn't want to 'Be 

seen with them* 
Wear his Jeans. 

Tell his friends that he has to go to ke^p his Job. 
Meet the Olsons at the restaurant and wear his comfortable clothes 
there and. then change into the Jacket an* tie before they see him. 

Sample reasons studisnts might give for their '^jhoices: 
Choice: Wear clothes that are ^jjopfortable. 

Reasons: If his clothes are uncomfortable, he won't have a good time. 

If his pants are too ^rriall, he'll be so uncomfortable he won't 

be able to eat. 
If his clothes .are uncomfortable, he'll feel funny. 
Comfortable: dotrhes will, help make him more at ease. 
* Comfortable clothes will be appropriate to the season of the year. 
If you' re 'going put to have a good time, you should be able to wear 
whatever clothes make you comfortable. 



Sample questions that might be used to help students clarify their values: 

Is this (e.g. comfort 5 something that is important to .you?' 
Did you consider other alternatives to the situation? 
Did you make the decision by yourself? 

What are some consequences (possible resiolts) from making this 
choice? 

Would you suggest doing- this oftren?^ 
riow might this choice affect other people? 
Are there 'any other possibilities^ 
How important is this (e.g. job) to you? 
What are some good things about this choice? 
What are some bad things about this choice? 
Would you want other people ibo make the same choice or decision? 
Is the choice or decision something you would do? 
What reasons do you have for making th6 choice you did? 
If you were the other person in the situation, how would you feel? 

What . would nmRg" you change your mind? ' 
Would you dc^^e same thing, *if your friendaf didn't approve? 
Would you do the same thing, if your best friends' were with you? 
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CLOTHING: GAPS AND SURJCUS 



The list of activities that are part of ybxir life style can help you see the 
types of clothing that are needed during a particxilar season. 

Look at the list of activities and clothing you developed and complete the 
following tasks. • ''^ 



List items .of clothing which you do not wear often. 



1.- 

2- 

3.. 
4.. 
5.. 



6.. 
7.. 

9.. 
10. 



w 



The statements below give reasons why a garment is not wom» Place the 
letter* of the statement or statements in front of the' garment to wbich it 
applies. , * ' 

A. Does not fit 

B. Needs repair. 

C. Requires too much care to keep in wearing condition (washing, ironing). 

D. I don't like the color. 

E. I don.'t like the style. 

F. I don't take part in the activity for which the garment was chosen. 

G. The garment has gone out of style. 

H. I have other garments of the same type v*iich I wear. 



Add other reasons and identify by letter. 



List the activities you participate 
in for which you don't have clothing. 



, List the clothing you might like 
to have for these activities. 



List the activities for which you 
would like to have additional cloth- 
ing or replacement clothing. 



List the clothing you might like 
to have for these activities 
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QOLOR WINDOW 



The display board is used to focus students' attention d| colored samples. 
A fdece of tag board or heavy cardboard, 3» X 1 l/2», inl neutral color is 
suggested. Three oval windows approximately 6" X 9" are cut from the tag _ 
board. Fabric or paper can be attached to the back of the board with masking 
tape or Velcor can be applied with rubber cement or staples. 



00 



The window will be used for activities related to value and intensity. 




This hue is named? 



An example of a low value of the 
same hue. 



An- example of a high value of the 
same hue. 



Two hues which are high in value. 



Two hues which are low in value. 



Two hues which are tints. 



Two hues which are shades. 



Three colors which you like to wear. 
(Circle the highest value color; Check (X) 
the lowest value color.) 



What is your favorite color? Is it a 
pure color, a shade or a tint? 



S. M. 9 



INTENSITY IDENTIFICATION 

^ 

Directions: Refer to Hue and Value Identification Activity and complete the 

following activities: 
1* Look at the color samples you chose to answer questions 3 and 4. Circle 
the most Intense color. 



2. Look at the color sagipdes you chose to answer question 5. Circle the 
least Intense color* 



Look at the color samples for questions 6 and 7. Rank order those colors 
from most to least Intense. Use number I to vindicate most Intense and 
number 4 to indicate least Intense. . 



4. Look at the three colors which you like to wear. Circle the most 
Intense color. 



5. What l,s your favorite color? 

6. From the colored samples (crayons, fabric, paper, paint chips) /^'select 
five to ten samples of your favorite color which differ from each other 
in 'value and intensity. Mount on a separate sheet of paper. Identify 
the value of each sample and the intensity. 
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CHARACTERISTICS OF MY CLOTHING 



Garment 


Color-Hue 


Value 


Inte^ity 


Surface 
Texture 


Hand 


Predominant 
line 
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Mark with an * the features which you enjoy. 
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S. M. 11 - SOME THOUGHTS RELATED TO CHOICE OF COLORS TO ENHANCE PEESONAI. 
QOLORING ( ■ 

The choice of color to enhance personal coloring is related to personal pre- 
ference and to knowledge of the effects produced by colors in relation to skin, 
hair and eye coloring. To determine the colors which appear in perspnal fea- 
tures requires sensitivity to subtle differences in coloring as well as the 
ability to note slight: changes in tone produced as' colored fabrics are placed 
next to the skin. Junior high school students probably have not developed 
this sensitivity. It is unlikely that^sufficient instruction and experi^ences 
can be provided in the lindted time available to develop the sensitivity re- 
quired to make complete and accurate analysis. However, it may be possible 
to begin to develop an awareness of personal coloring and to illustrate several 
general principles related to the effect of color in clothing on personal 
coloring. . . 

The question of whether a color looks "good" on an individual can be determined 
only if the meaning of "good" can be described. What is rated as "good" is 
somewhat the function of cultural learning as well as individ^ial preference. 

The effect of color on personal appearance can be described. e^S* When you 
wear that mediiim blue color your eyes seem brighter. That dull, blue-green 
brings out the pink in your 9kin. The medium value, dull orange makes your 
freckles more visible. 

This kind of descriptive information can be used by individuals to decide 
which appearances are "good" to them. If individuals want to make their 
freckles more visible tha^n the medixim" value, dull orange would be rated "good." 

The experiences suggested in the pupil-teacher interaction are. based on the 
foregoing thoughts. 
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; • CHOOSING "WHAT** AND ^•TfmY'' 

1. Prom the items of .clothing you identified on the Gaps and Surplus 
form, select one or two which you want to replace or add to your 
wardrobe. 



2. What clothing needs do you want, the gaiment to meet? How do you 
want to appear in the garment ? 



W Describe the garment which would best meet your needs. Include 
the following information: (illustrate with pictures, actual. color 
, and fabric samples . ) 

• • - <» 
Garment type 

Color (hue, value, intensity) 



Texture of Fabric 



Drape of Fabric 




Predominant Lines 



4. Will this particular garment be satisfying for you? Why? 
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. UNIT TITLE; 



CONSUMER CLOTHING 



UNIT FOCUS: Alternative methods of acquiring clothing are explored in terms of resources required and 

Kroblems or risks involved. Knowledge of the properties of textile filers and information provided 
y textile product labels are presented as resources useful in acqiiiring^ clothing whether clothing is 
purchased ready-made or self-constructed. Indicators of quality in garment construction sie 
identified, and students have the opportunity to examine and compare garments for quality of 
construction. Attention is given to factors which affect prices charged and the relationship of price 
and quality. Experiences are provided which encourage students to relate factual inforination to 
clothing acquisition problems and decision-making. 

RATIONALE: Qothing appears to help satisfy a variety of human needs. The selection and acquisition 
of clothing are tasks which individuals perform throughout life. Current methods of acquiring 
clothing place the individual in the role of consiuner of goods producedon part or in total by 
someone other than t^^e user of the goods. Under current conditions, information on which to ^ 
base choices cannot be readSly obtained from casual expc^eilces or informal instruction. 
Increasingly, junior Id^ tenool students are assuming the role of cohsjimers in regard to' the 
acquisition of clothing. Instruction which incorporates factual information relfited to the 
acquisition of clothing and opportunities to employ this mformation in the role^of a consumer 
can help students make decisions which will contribute to their well-being and can improve 
decision-making capabilities^ ' . 

INSTRUCTIONAL OBJECTIVES: • 
Comprehension of alternative methods of acquiring clothing 

Willingness to explore alternative methods of acquiring clotning in real or simidated situations 
Comprehension of the outstanding properties of selected textile fibers ' ' 

Comprehension of the relationship of fiber properties to garment performance 
Comprehension of the information provided on textile product labels 
Comprehension of the effect of methods of fabric construction on fabric characteristics 
Comprehension of standards for construction features in clothing v 
Comprehension of the effej^ of advertising on consumer decision-making • « / . ^ 

. Ability to employ comparison shopping procediiresin the acquisition of clothing 
Willingness to use factual information^as a guide for decision-making in the acquisition of clothing 
Responds to factual information relevant tb clothing acimisition 
Knowledge of the role of values in consumer decision- makinjg^ 
Awarene^. of personal values which influence consumer decision-maki^ 

REQUIRED EDUCATIONAL PREREQUISITE: None. Devel II. ^ 

SUGGESTED TIME: 3 weeks. 
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CONdEPTUAL CONTENT 



Acquiring clothing by purchasing 
new ready-to-wear involves the 
following reisources: 

expenditure of money 
. knowledge of information related 
to fabric performance 
knowledge of quality in garment 

construction features 
. time used to select items 
knowledge of desired appearance 
features 

Problems or risks which may be 
involved when clothing is acquired 
by purchasing new ready-to-wear 
include: 

lack of knowledge related to 

fabric performance 
lack of knowledge related to 

constmction features 
inability to obtain information 
regarding fabric performance 
possible inability to return item 

after purchase, if dissatisfied 

Acquiring clothing by purchasing ' 
used ready-to-wear involves the 
following resources: ' 



PUPIL TEACHER INTERACTION 

Pre-Teaching: Prepare case situations. Modify 
situations to make relevant to students. 

Divide students into groups of 4-5. Give each group 
one of the case situations. 

Transition: The situation which has^been given to 
your group presents a problem related to obtaining 
clothing. Read the situation and complete the 
following tasks: Last tasks on chalkboard or overhead 
projector. 

1. List all of the methods or ways individuals in the 
situation might obtain the desired clothing. 

2. List all of the resources needed to obtain the 
clothing throu^ the several methods identified. 

3. List UyiMblems or risks that might be 
experiflUa in obtaining the item of clothing by 
the suggested method. 

Allow time for students to complete tasks. Circulate 
to groups and encourage them to identity a variety 
of methods or ways of acquiring the item. 

Methods which midit be suggested include!: borrowing, 
buying new or used ready-to-wear, repair or renovation 
of items, self-construction, renting and 8t|||[ing. 

When students have completed tasks, have each gr^ 
report to, the class. Record responses in chart fo| 
on chalkboard. 

Item Method or Way . Resources 

Needed of Acquiring Required 

As students report to the class, encourage consideration 
of resources and risks or problems associated with 
each method. Ask: 

What resources are needed to obtain clothing by. 
the method suggested? 

What information would be helpful in making a 
decision about Che particular garment? 

Are any personal skills or abilities required? 

What problems mig^t occur when clothing is obtained 
by the method suggested? 



SUPPORT 
MATERIAl 
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CONCEPTUAL CONTENT 

expenditure of money 
knowledge of information related 

to fabric performance 
knowledge of quality in garment 

construction features 
time used to select items 
knowledge* of desired appearance 

features 

ability to repair or renovate u|ed , . 
garments 

Problems or risks which may be 
involved when purchasing used 
ready-to-wear include: 

inability to obtsun and/or - 
understand information 
related to fabric performance, 
construction features, care , 
required 

inability to return items after 
purchase 

risk that item may not be modified 
tp meet needs if modi|>catiDn 
\9 necessary ' 

Acquiring clothing by self-construction 
involves: * ^ 

expenditure of money for equipment 
and supplied required for 
construction 

skill in clothing construction and 
fitting time for selecting 
materials and p^ittern and 
completing constmction 

knowledge or information related 
to fabric performance, 
construction features and care 
' . required 

knowledge of appearance features 
desired 

Problems or risks which may be 
involved when ^garment is self- 
constructed include: 

lack of adequafe skill to ' * 

construct gMment of style 
and quality 'Sesired 

lack of money to invest in . 
equipment needed for 
construction 

inability to obtain or understand ' 
information related to fabric 
performance, construction 
features and care required 

inability to return items after 
purchase 

Acquiring clothing By repair or 
renovation involves resources and 
risks similar to those involved irt 
self-construction of clothing. 

Acquiring clothing by borrowing it 
involves: 



PUPIL-TEACHER INTERACTION 



SUPPORT 
MATERIAL 
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CONCEPTUAL CONTENT 

time to make arrahgementHo 
I . borrow and return item 
obtaining and understanding , 
information k*ela'ted to fabric 
f performance, construction 
features cgr^d care of the item 
knowledge of appearance features 
desired. 

Problems or risks which may be • 
involved *when clothing is borrowed 
include: ■» 

responsibility for the condition 
of the item .while it is being 
used and when it is returned 
to the owner 

inability to obtain or understand 
inforipdation related to fabric 
performance, construction « 
features and care required 

Acquiring clothing by renting it 
"involves: 

^^time to make rental arrangements 
money 

knowledge of appearance,features 

desired ' 
obtaining; and understanding 
^information related to fabric 
-performance, construction 
featujres and care of the item 

Problems or risks assogia^ed with 
rental of clothing are similar to 
those involved in borrowing 
-clothing. " 

Acquiring clbthing by stealing 
involves: ' 
time . * 

/ obtaining and»uhderstanding 
f information telated to fabric 
performance, construction 
features and care of the item 
knowledge of the appearance 
desired ' 

Problems and risks which nnay be 
Involved when clothing is stolen 
include: ■ 

Individuals who steal are subject 
. to punishment under the law. 
Individuals who steal establish 
. ; a record as. offenders, 
rf /^fealing lowers the profit of the 
'^"^'atore owner. Prices are raised to 

maintain the profit level. 
All consumers pay for the cost of « 
> stealing. — 

Stealing is harmful to all persons 
involved in the situation. 



PUPIL-TEACHER INTERACTION 

What responsibility does the borrower assume? 

What responsibilities might the parents of the person 
who borrows clothing assume? 

Encourage student^ to take each of the points of view. 

a. Person whtfioans the item 

b. Parents of gerson whp loans the item 

c. Person who borrows item 

d. Parents of person who bbrrows'theitem 



SUPPORt 
MATERIAL 



1 




0 



Pre-Teaching: Makelarrangements for.,a shop owner *' 
and police officer, or other informed person 
associated with the law and juvenile offenders, to 
talk with the class about stealing. . f ? 



Review S.M. qUes'tions for>iInquiry,on Shoplifting. 

Students and teacher can'^identify the kindi^.of 
questions they have prior to inviting th^ speakers ^ 
to class. Both liWdividuals might appear the same 
time to give a more complete understanding of the 
problem and its consequences. 



S.M.2/. 



Pre>Teachine: Prepare copies of survey. How Do ^ 
People Get Their Clothing. ' ,^ ^, 



S.M.3 
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'[■^^ i^' numfafi^piQHT&rent ways or 
•j dltern^tiv^^ be used to 

ifiicquite cldthing. 

^''^ Each method requires the use of 
fei^i^sources. Resources are things 
V V^edito help achieve the item of 
r^lothing (^oal), 

>',,AHof the alternative methods 
involve JfTie use of time 
' ta jafoY^ation about fabric 
cfoirmanc^ and (^9nstruction 
i ( Jeatipres o f garments. 

y S^v^ral of the methods involve 
. use of money, in addition to other 
- resolirces. 

^ Several Of the methods iiivC 
• Slewing skills .in addition tcf other 
•resources. ^ * 



. ♦ 




L-TEACHER INTERACTION 

lain the survey to* students and have them 
plete the survey for themselves^' 

brmation from the other persdn to be interviewed 
can be collected "as an out-of-school assignment. 

Transitiqn: Refer students to completed survey. * 
Tabulate results from part I and II on chalkboard 
or large papill^art. Ask: 

inforaiation in the chart what can be said 
usual method used in obtaining slacks, 
ieans? , 

be said about the usual method used to 
sweaters? Continue questioning to 
familiarize stUtients with data. 

When all of the ways of obtaining clothing are 
considered what appears to be true? , 

Which method is, least frequently use<3? 

Which method is mcJst frequently used? 

' Refer students to the resources chart. Tabulate 
results on Chalkboard or large chart. 

What resources are used when an item iis self-produced? 
Continue questioning to familiarize students with data. 

What similartties do you notice among the resources 
used in the different methods? 

What differences do you notice among the resources 
used? 

Cpri^ider thej^nformation on both charts. What 
relationship might thereJ^f between the resources 

individual has and MBnethod he or she chooses 
to obtain clothing? * 

Which ni^thod do you use more frequently? Why? 

Are you satisifed -with the results? 

Share students' answers. Encourage students to 
identify relationship of resources to method and 
satisfaction with method. . ' , 

Pre-Teaching: Assemble swatches of fabric made of 
cotton, wool, nylon and polyester. Assemble 
magnifying glasses or pick glasses. One for every 3-4 
stuoents. 

Prepare transparencies of Fiber Properties. 

Transition: In each of the w^ys of acquiring 
clothing which were suggested,*one of the , 
resources which was involved was inlwrmatfon 
aboOt the fabric and its performance. 

Distribute several different fabric samples to groups 
of students. Explajjn the use of the ms^nifying glasses. 

Allow students time to gamine fabrics. 

Encoura^e'students to «n 
parts of the f|feri e. 

In view of ^4Hp* 
terms fabric^a 

Define each and explain how each is related .to the 
fabric. , ' 

* . ..." , ' 



SUPPORT 
MATERIAL^ 



li-avel the fabric and identify 



idents, identify examples of the 
'am and fiber. - 
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CONCEPTUAL CQNTE 

Hiktile fibers are pliable hair-like 
substances which are the smallest 
visible unit used in making a fabrici ^ • 

lIpFibers are made into yarns. Yarns if 
are one or more continuous strandsft 
or lengths of fiber combined with , 
twists to* form a longer thread. 

Textile fabric or cloth is made by . 
intertwining or interlacing fibers 
and/or yarns. 



P^PIL-TEACHER INTERACTION 



Absorbency i.s the ability of the 
fiber to take up and hold moistiyre 

Moisture may be in the form of ' 
water solutions and perspiration. 



^- Abrasioii^is the wear produced on a 
fabric by rubbing the fabric surface 
" against another surface. 




psilienty is the ability of a fiber 
lo overcome wrinkles caused by 
wear, washing or compre.ssion. A 
fiber which is resilient regains its 
original appearance readily after 
being subjected to conditions 
which (*ause wrinkling. 

Strength is the ability to with.stanl^ 
stress or forcer 

Tho strength of a woven fabric is 
expressed as force in pounds per 
square inch required to break or 
rupture Ttear) the fabric sample.' 
Standards have been established for 
a desirable amount of forqe for 
specific fabrics. Eg,, 55 j^Mp^^ 
is desirable for men's shTOTabrics. 



Circulate to groups. Ask: ^ 

Was the fabric that you examined made up of 
yarns? How many sets of yarns were in the fabric? 

How were the yarns held together? Was there a 
pattern in the way the yarns were placed? 

What was the appearance of the fiber? (length, « 
surface appearanc^ , . ^ 

Transition^ The fibers that make up fabrics differ 
not only in their appearance but in other qualities 
th^gjjwrte can not see with the naked eye. 

These qfualities or properties are (|f particular 
interest tp consumers oflryard gopds and garments. 

Reveal transpargncy for Prop^fty of Absorption. 
-Pefine and explain ttie property. Ask: 

In what garment or textile items would an absorbent 
fabric be desirable? ^ 

^ dish towels 

bath towels 
sweat suits ^ 

Show transparency. Look at the illustration. What 
does the term abrasion mean2^ 

What are examples of surfaces a fabric might rub 
^ag£fS^st, thus causing wear by abrasion? 



In what garments w^^ii^p^an abrasion resistant fabric 
be desirable? 

Are there particular areas of gap»ants which receivdl 
more wear from abrasion than othei\areas? 

Shpw transparency related to fiber resiliency. 



Look at the illustrations. What does the term 
resilient mean? 



Pre-Teaching: Assemble samples of sewing thriefid 
^rnade of njHion, cotton, silk and polyester core of 
approximately the same weight. 

Transition: Describe tests for strength. 

Give several students sewing thread samples. 

Dii:;ect therp to break the thread by pulling-with 
their hands. Compare types for ease of breaking. 



85' 



CONiEPTUAL CONTENT 

jEkiuiDment id used that measures 
the i^lbaking strength. The fabric 
is clamped in pltc^and force is * 
appliea^n botn directions until 
the fabrio breaks. 

The breaking strength of knitted 
fabrics is expressds) as the force 
in pounds per square inch required 
to rup^e the fabrfiSf; Two methods 
may be used. In both, an object is 
pushed through the^mple. fabric 
while it is clamped (WNi sph'ereian 
embroidery hoop) as the object is 
pushed through and the force 
exerted is recorded. 



PUPIL-TEACHER INTERACTION 



it. ^ 



Heat Sensitivity refers to the 
effect of heat on the fabric. 

Heat sensitivity is tested by^ 
exposing a tomic sample toj 
varying degrees of heat hole 
the exposure time constant. 

The heat sensitivity of a fiber may 
exhibit itself in the form of f 
changed appearance of fabric 
color, texture or hand. 



Flammability refers to the ease of 
ignition and speed with which a 
fiber burns. 

The tests for flammabiMty are done 
usii^ a sample exposed to a direct 
flame. The sample' is often held 

Ttically to simulate a person in 
an erect position wearing a garment. 



an 



Self-exKguishing fibers are those 
in whicn the flame will go out 
when thfey are removed from the 
source of the flame. 



Pre-Teaching: Assemble fabric samples of varying 
fiber content. May include blends, e.g., cotton, 
polyester, cotton /polyester. 

Set iron at low setting and demonstrate test with 
two samples of varying sensitivity fo^ same period ^ 
of time. Ask: . •• 

What changes. occur in the^iabric af^ exppsuri to? 
dry heat? ^ 
Has the fabric appearance chan^a? ^^ Jjfm^^j ^ 
Has the texture oj handof ^he N^bi^^^ 

Pre-Teaching: Assemble §ibgc*a*hqjes to 

fibers, tongs, and §i sburcCjoBjlaiJIi^ ; • 

It may t)e helpfid to dem«)i]rstr5tedWf 
tests to itudents, ^ thi& will alfew tffpm* to-pr^ 
observation, and recordfcn^f observation. ' 

The fTammability <slb^:i^we^ 

If the test is to b^^MimistSj^v^a^ tne'direjgticueks^ 
aloud. Ew>hasizel^^ ef^^ 
j|^ocedu^fe on results. .IS^*^ - * - 

Demonstrate the flamiro^litrtest as direqp^cK^ltecp 
/ approxinlate burning tiiiiij^ijor eac^ sample. Dffec£^ 
^ students to record pbsenjfetio^^n thei^r sh 

^ Was there an ii^iMrglow? ^ r ^ ^ 

.Did the fabric torn into^^jK^ melt ^to' 

' Did the fabric alllf-extlJg^i^^^^^^^ 

it difficult to make t^^l^^^^^ 

Pre-TeaJikg: Assemble samplfs' of i4Q: 



•it/ 



f 



polyester, nylon and wool or ^h( 
which students may haye in their 

Six samples ef each fabric typfe wifl^e,neede^*fc-, ^ ^ 
tests. Fabrics of similar weight, %p^ye and tetlajrje ' » |j 
are recommended. Do not use fabrics wi^ih wj^felA'' 
resistsmt finishes. If fabrics of thj^ type £u:evwSj|i^e 
certain to identify this chajract^Jfwtus^kL^ore'^PKnte 
b^gin tests. ^ . * . \ / \ r- 

Refer to procediures.^or tesfcAlg {s»ri^ (S^M,3^*^ 
assemble other mpplies and^'eguipinent neHedei| 

Dividl^ students into groups to per^Trm.test4>;Eaehr 
group of students catt^oetform thjfseveral feest^^on/^y? 
---^e type^of faj^c. " . 




CONCEPTUAL CONTENT 



7 



Cotton is a fiber which will absorb 
water and other niioisture such as 
perspiration. 

CottQiQ is a reasonably strong 
fiber. It is not weakened by 
moisture. 

Cotton fiber is not resilient or 
elastic and, therefore, wrinkles 
easily. 

Cotton will show some wear due 
to abrasion. 

Cotton burns readily. Exposure to 
heat will cause cotton fibers to 
scorch. Normal exposure to heat 
will not harm the cottil^^iber. 

Polyester is a fiber which will 
absorb little moisture.. . 

Polyester is a.strong fiber. It is 
not weakened by moisture. 

Polyester resists wrinkling very 
well and will return to its 
unwrinkled state as it becomes 
wrinkled while wearing. 

Polyester may pill or form small 
balls. 

Polyester may burn but, usually, 
jmc(lts.. Burns less rapidly than 
^t)ier fibers. Low heat settings 
Qxk de&ir^ for ironing to prevent 

f»)yl4an is a^abric \yhich does-j>ot 
absorB^yraisture B^adilyj 

Isfylofi^ a strong fibef. It loses some 
strenrglM|hen wet. i ' ' 

Nylon iRists wrinkl ng. It recovers 
from creasing or'wri ikling. 

Nylon )\y(iihstands abrasion. 



PUPIL-TEACHER rNTERACTION f 

Arrange the supplies needed for eacl;ijil^t^at a 
separate location^n t|ie classroohf^. SfS^d^rit^ may 
circulate to testing locations to pef fofin tl^ll Jtests. 

Prepaire (^Ples of Testing Prod^ures and^ , , - 
Observation Forms, ' , 

Transitidh: Explaifi ioom arrangencient and assign 
' fil^^||$fr tosting<to student g^ou^sV Familiarize 
s^om^ I^«ftMdure for testing and use of the 

Allow tilfee for ^uSfeli^^ tests. Observe 

land record data. Ci(c;!fi|it'^:t Encourage careful 

testing and observi^lij^: ■ 

When aJl tests for the.seyeral types of fiber have been 
complete, direct each groMp in reporting their , 
fjindings to the total class. 

Record findings in chart form on chalkboard or large 
sheet of paper. S.M.9, Summary Chartr Properties 
of Fibers. 
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*COI\KfePTUAL CcSnTENT 

Nylon is thermoplifi^tlc. It melts* 
away fi^ the flame. It will 
discolor and lose strength under 
tdmperatures of 350 degrees F. 

Wool is a fiber that will absorb 
moisture readijy. It may absorb 
up to 30% of its weight and not 
feel wet. 

Wool fibers-are weak and are weaker 
when wet. 

Wool is a resilient fiber and 
wrinkles will hang out. 

Wool is resistant to abrasion due 
to its flexibility, when injhe 
fabric state. ' 



PUPILTEACffER INTERACTION 



SUPI^ORT 
MATERIAL 



i 



inih 
nFv 



Wool is self-extinguishin^When 
the flame is removed, the fire 
will go out. It is sensitive to dry 
at above 270 degreedH 



A blend is a fabric madie up of 
yams which contain a mixture 
of different fibers. 

In a blend, each yam contains the 
fibers.wjiich have bij^j^blended. 

In al^l^hd, the desirable qualities 
of'One tends to eliminate' or 
modify the undesirable qualities 
(^another. 

To obtain the qualities that are 
desired, a fibef must contain at 
least 30% of the fiber supplying 
those qualities. 



: i*-. 



Fibers are made jpto yarns through 
mechanical or chemical spinning 
-processes. 



ERIC 



Pre-Teaching: Assemble fabric switches which are 
blends, e<g., cotton and polyester, cotton ana nylon. 

Transition: Write the term blend on chalkboard. Ask: 

What does this word mean? Relate student 
responses to the meaning of blending. 

Explain the meaning of blends as it refers ^ fibers 
and fabrics/ 

Show san(ples of fabrics which are blends. 

Compare properties of blended swatches with 
swatches of 100% cotton. ^ 

Tests for wrinkle resistance and absorbency may be 
used to illustrate changes in fabric properties due to 
blending 6f fibers. 



Prepare copies of "What Would You 



aifs. Give each '^t 
y You Choose? "^^T 




Pre-Teaching: 

Choose?" 

Transition: Divide stiic 

students a copy of *'What Wot 

Familiarize students with the information present0<;l.i 
A&pclass^ work throu^ the idenliificmUon of qualitie^f-f^'ij^^^^^ 
des&ed and fiber choice for one problem. ^-^^'^''^r ^ 

jfeach pair cif students can complete addi^tinal 
problemi%!|:fl^are thieir decisions artd reasons with 
the class. 

Refer to summary chart of fiber properties and text 
books to determine appi^priateness of cho'^gj^ ^ 

Pre^tf^hMg: AssemWe fabric sarfl|lles which illustrate 
yamssOf different weights and texturesii Combine by 
weavmg an^ knitting. ^ ' 

Transition: In part, fibers determine the performance 
. of fabrics and garments. 

^Theipay in \9hkh the fibers are made into yams 
?md the yams into fabrics also influences the 
perfoirmance,of fabrics. 

Illustrate and explain the (Processes of making fibers - 
into yams.' \ f: 




I 
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CONCEPTUAL CONTENT 



PUPIL-TEACHER INTERACTION 



Yarns %re one or more copitinuous 
strands or lengths of fiber combined 
with twists to form longer threads. 

Fjbers can be combined to produce 
yams which vapr in weight and 
strength. 

Yajrns of varying appearance may 
bg^roduced by spinning process. |^ 

Yams are combined by se^^eral 
different methods to produce 
fabrics. . ' 

Each method of construction 
produces a fabric with chfracterisitcs 
which differ from those produced ^ 
by' another method of construction. P 

Weaving is a method of construction 

in which two or more yarns are interlaced 

at right angles to each other. 

Warp yams are the lengthwise yarns 
which run parall||to the selvage. They 
are usually stronPsuid have little 
stretch or give. j|| 

Filling yarns areSBrosswise yarns and 
usually have more give or stretch. 

Fabri^ constructed by weaving 
are similar in regard to dimensional 
stability. Woven fabrics stretch 
veryHHle except on the bias. . r .^^^ 

Kjiitting'is a method of construction V**^ 
in which yarns are combin^vby. z*"*^ 
interlooping. > 



Unravel fabrics to show yarns of different weight 
yid appearance. 



Give students samples of woven fabrics. 



Explain the processes of weaving. Direct students* 
attention to sample fabrics to note the particular 
pattern of interlacing of yams in the sample. 



# 



rA^Hnitted fabric which is made of 
-t)jtte Continuous yarn is calleo a 
fiHi rig knit. 

This type of knit^if snagged or 
broken, will ilooseh, run or. 
unravel. 

A knitted fabric which is made by 
interlooping parallel ways, into ^ 
wales is a wrap knit, Tricot, 
^milanese and raschel units are 
'types of wrap knits. 

Knitted fabrics l^l^e the following 
general characteristics: elasticity, 
resilihice, softne^aiid may be 
porous. 



Give students samples of knitted fabrics. 

JExplaiiyprocess of knitting. Direct students* 
attention to samples of knit construction. Note 
cfKjtacteristics of knit fabrics. i. - 

Comp^GJSr)(i^acteristics of woverf^fabrics to those 
. of knit fabfic^.- 

Refer students to '*Whiat Would you Choose?** form. 
Ask: ^ 

What type of fabric construction would be suited 
to the first problea^Why? 

Select 6ther'probleiifis and consideT type of fa^ 
constmctioti suitable. Ig'^* 



0 



I 



Pre-Teaching: Assemble the following textile labdip: 
textile fiber products identification labels,' pern^ri^nt 
cMreipbels, flammabiUly labels and/or catalog ^ 
descriptions of flamitiability labels. Some mAufacturers 
will combine all information on one label. - 
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CONCEPTUAL CONTENT 



The name or registered number of 
the manufacturer must be listed on 
the prc^duct. 

The fiber content of the product is 
to be listed in predominance of 
weight of all fibers which make up 
. 5% 6r more of the total weight of 
the product. 

The generic name of the textile 
fiber must appear on the product. 

The geA^ric name of the textile is 
similar to a family name. The fibers 
within a specific general group have 
the same general properties. They 
require.similar care. The trademarked 
fiber name may app^ea^along with the 
generic name. These irgdemarked 
names advertise a particular 
product and the company which 
' produces thf product. Dacron is 
ihe trademarlked name of th? E.L 
du Pont de NeiVi^urs Co. 
polyester fiTOr.^. ' 

For yard goods *only the bolt need 
be labeled. It i^ the responsibility of 
the consumer to ticgay information 
lf:iiis desired. ^;9p 

Th? textile Fiber Products 
Idehtincation Act was enacted in 



PUPIL TEACHER INTERACTION 

Transition: Information which will inform the 
consumer about the fibers in textile products is 
found on textile product labels. 

G\\^ groups of students TFPIA labels. Ask: 

What information is on the label? 

Record responses. From student lists identify the 
several types of information which are required on 
the label accordihg to TFPIA rulings. 



Differentiate between generic name and trademark 
names. Refer to Fiber Classification. 



Direct studeoJ^s* 
provisions of the HKg 



ion to-the labels as the 
are explained. 



0? 



m 

rformance 



#n l)3l!J.^0tie fideral TAde 
''GqiAmi^^^^ that all ti^x tile 
wearihgwii^parel'^n^ carry a^r 
perm^Ulentiiy attached care iafeel 
if thie item cost was $3. or jrtor^ 

The care label Ts tp provide cl&an 
and complete direjctwtns for care^^ ^ , 
and maintenance. * / 



Transition: J|p fui;ther assist the ronsuj^ 

selec^ting^brics which would have thfit^ 

qualifies tfiey^sired; a second ruling related to care 
i^^of textile products was enacted in 1971. 

"^Gjv^ groupslff students examples of care labels or 
garments cQinaining care labels, or refer them to 
information! found on Basiolabel which is required 
u :^ b^ permaaejtit care label. Asl^:; «2.v v * 

What information is on the-ialie}? Re;^j^^ 

From t^jei^student lists, identiftr^ihe sley^re^^^ of 
in£prmafion required by the regulatiohs-iaf the 
permanent carelabel. < r> 

<^ . ' • ' ' 

'v^Direct stu^|$!ts' attention to the labels as the 
provisions bf the regulation are explained. 



Care instructio; 
parts of tiif pr 



are to ipyly 
ct. ^ 



tp all 




CONCEPTUAL CONTENT 



Each year, burns associated with 
flammable fabrics take the lives 
of a number of pergons and injure 
many more. , 

Three groups of people appear to * 
have a high risk of being burned - 
by clothing which catches on fire. ^ 

^Children are burned while playing^ 
with matches or near fire. * f|| 

Once their clothing has caught fire, 
they are unable to extinguish it. 

The elderly fail to note the sources 
that may cause fire. ^ 

Reduced motor skills and ability to 
see well reduce their reaction time, 
and they are unable to protect 
themselves. 

r 

The handicapped cannot respond 
quickly to remove Ihemsplves ^om 
the fire or put out theflanjes. 

DOC FF 3-71 Standar^or the 
Flammability of Children's 
Sleepwear, 0 * 6X EffectiVe July ~ 
29,1973. 

This regulation appJUi!^ to pjija 
nightgbwns, robes orlM;her ite ^ 
intended to be worn primarily ror 
sleeping, excluding underwear and 
diapers. Includes fatM|i|or 
related materials sol^^k use in 
children's sleep wear^Must be 
labeled according to Permanent 
Care Labeling Act, including 
statement of compliance to the 
Stanctard for Flammability of 
Childreh's Sleepwear and any 
precautionary* instructions tp< 
protect the items from treatment 
that may cause deterioration of 
the flame resistance. 

Enforced by Consumer Products 
Safety Commission. ' ^- 

A fabric or garment that complies 
with the Flammability Standard 
has been tested with several 
procedure&imd has satisfactorily 
pftsed the '*Vertical Forced 
Ignition" tesfe^is test is done 
before and aft% 50 launderings. 
Th^ chart length is not to exceed 
10** in the sample with an aftgr 
flame period of melting and t 
dripping not to exceed 10 seconds. 




PUPIL TEACHER INTERAOSTION 

Prepare transparency o| label information. 

Transition: On the chalkboard or overhead 
projector, write the following: 

3,000 - 5,000 Die tofehri^^ 
200,000 Injured ^^bncs 

Direct students* attention to writing. Ask: 

What relat;ionship might exist ibetween fabrics 
and these numbers? 

Accept responses and encourage students to 
'clarify their ide^s. 

Read one oT the case sHidies in the Support 
Materials. What does this case study iluistrate? 
Accept responses. *^ 

Identify groups of people who are subjects of bufn . 
accidents involving clothing/Identify factors which 
contribute to the higher risk of accident. 



0"^ 



Review|brtyip of fiber test cliart related to, 
flammabilitj^\sk: 



What^fij^^s dre flammable? " '^^^ 

El^jplain the provisions iDf the standard for 
. flammabUity bf chilifiren 's sleepwea^ arui lhe tests ' 
used to dpermine whether fabric meets the^tendapi'r 

Demonstrate^an ignition test with a sample^J^abnc^^ 
which has a flame retardant finish and dnelmioHhaf! 
not hs^the tre^tnient. ' . * ^ 

ShoiV t^jjsparency of infca&natioh provided on'lab^'' 
^f a ^meiit which m^efeti^iihe standar 
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CONCEPTUAL CONTENT ' 

0 - 6X Standard required an 
additional test whicn measures 
the length of time the material 
continues to burn oita flat 
I surface after exposure to a gas 
flame. The rationalization i0hat 
children whd wear sizes 7-14 have 
developed greater motor abilities 
to help jjrotetr't themselves from 
the fire. 

' *DOC FF 5-74 Standard for the 
.Flammability of Children's . 

f Sleepwear, 7 - 14, Effective May 
1, 197*5. 

Applies to the same apparel as 
c^bove and requires the same 
•labeling. v 



PUPIL-TEACHER INTERACTION 




I 



aflSct 



Consflnction of the garment c«ii 
affect the performance and 
appearance of the gar men T 
wjiether it is DMchased new or. . 
ui^d or borrcwied. 

Information about selected 
coijstruction features can be used \ 
predict the possible perfprm^ce 
'ttie garment. < 

g,^am construction affects both 
Hhe dyfability of the garment and 
the appearanfee. 




Pre-Teaching; Arrange for the loan of a number of 
ready-made garments of the^ame general type from 
local.stores.- Select girmervts whijjh are part of 
students' wardrobes! A garment for every 2-3 students 
' will provi(4e opportunity for each student to become 
involved in the examination of the garment R^emove 
Or cover price of garments and, store identificlition. 
Idf^ntify garthenthjy^ , 

Prepare copies of Cneibkfist^fdr Cor 
Fabric Identification.' 



Construction and^ 



f 



^ F*repare copies of '"How Do You Decide?" 

Assemble samples of construction features which 
illustrate the varioifts statements in the checklist for 
coiifitruction. SampleKnay be Qi|t of q garment 
or s^plgs^^repared toillj^trat^itatements. 

Transitiortt^fbers or fabm construction contribute . 
to the performance of garments. What other factors 
contribute to garment performance? 

What other qualities are important to consider when 
selecting a garment?>>^ 

Accept responses and record. 

Idep*tify responses which are similar. # ^ 

• ^me of the factors which influence individuals' 
selection of a iparticular garment have to do with ''"-^^ , 
the garment's \style, colcii^ arfd general appear£dite|fifr' ' . 

Direct Students in thigr^fe^fetibn of Rart I of '*HoC 
Do Yoti|)ecide?*' - - \ 

Transition: The constriction of k garment often 
influences thftichc^^ pf garment. 

Pirovide each student with a copy of the Checklist 
for Construction Features. > 

Illustrate and explain the meaning of each of th«r, 
statements identified on the checklist. ^ . a. 

Encourage students to identify construction features 
on garments and samples which exemplify the 
statements. < 

Relate construction features to appearance anjtf wearing 
performance of the garment. ' / 

Divide students into teamy and have eiic]) team examine 
t\yo of the ready-to-wear items displajiW in the 
di^sroom. Teilns ar* to use* the checklist tg^ecord 
findings and ratings. - > • 

■ mz ' . ^ . ""M ■ 



CONCEPTUAL CONTENT 

Seams which are stitched evenly 
will lie flat without bumps or 
^wrinkles. An even seam allowance 
indicates that seams have been 
stitched to lie flat. 

Seams which are 5/8" or wider 
will allow for alteration to increase, 
size if necessary. 

Garments made of fabric which 
tends to ravel will give longer 
wear if seam edges are Finished 
to prevent ravelling. 

Seams which are stitched with even 
stitches and ten to twelve stitches 
per i^nch will give longer wear than 
uneven stitching or fewer stitches 
per inch: 

Stitching throughout the garment 
which is even in size and of an 
appropriate length for garment will 
add to tl^e life of th^ garment. 

Closirfgs and fasteners such as 
hooks, eyes, snaps, buttons which 
are firmly attached will add to the 
durability of the garment. 

Zippers which zip freely will add 
to the life of the garment. 

Zipper^which lie flat and are 
incons^Mious are usually desired. 

Worked buttonholes which have 
"W^li-covered edges and are firmly 
stitched will increase the life of 
the garment. 

Buttonholes which are interfaced 
will be mory? durabte-than those ^ ., 
which are not interfaced. ' ■ 

Hems which provide extra width " 
will allow alteration to increase" 
length. 

Hems which are;S0mirely attacheid . 
aremofp likely, to be durable. 

Security orf^attachment of hem .i^' 
affected length of stij^ch. Long 
stitches tfnd to snag and'pulLout. 



The price of an vtem is not always 
.an indication of quality in fabric 
or construction. _ 



PUPIL TEACHER INTERACTION 



Teams may report findings to class and compare 
quality of construction features noted in the several 
garments. 

On the btiisis of reported information, rank garments 
from higl)est to Ipwest in terms of quality of 
construction, 

Mark each garment with the appropriate number. 



Direct students in the completion of Part H of **How . 
Do You Decide?'' 



Pre-Teaching: Attach actual prices to garments which 
were used in previous experiet^e. 

On the chalkboard or overhead projector, complete a 
chart similar to the one below: 



Garnxent 



Construction 




Identification 


Rank 


Price 


^ B • ♦ 

c 't-- 
c 


3 

2" 
4 

1 


$10.95 
$ 9.95 
$10.98 
$10.50 


Ask: 
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NCE»»TUAL CONTENT 



0 



The eosFof materials which are 
used in makings the (garment will 
affect the price charged, (eg.,; 
fabric, findings, machines, jf 
.buildings, vXq.) y> . " Y ^ 



j^teguirM ld^m«kfc^^n?^S^^ 
^,wif|[ influence the, price charged. 
|r/;f^»,g.^ Wagc^'of the workers) 

Transportation and distribution^ 
costs will affect cost. 

Promotion and advertising will 
affect cost. wServices offered by 0 
the store will affect cost. 



The following types olTnformatipn. 
are found on the majority of 
garments* hangtags. , 

Brand name 13 the special name 
given to the product made by a 
manufacturer to promote his/her 
particular goods. 

Advertisirig-is arty action or - 
activity orlhe producer which 
calls attention- to ttvf availability 
of good& ^j^n^g^^oduced: 

>(iSfvertising is designed to make 
consumers aware of goods. 
Advertising is often intended to 
create a desire fqua fjarticular 
product in the nlWld of the consumer. 

Advertising attempts to convince 
the consumer that one product is the 
m6st desirable of all similar 
products! 

A^V(Brtising?nay provide several 
kinds of information to the 
ccfn^umer*. 



PUPIL-TEACHER INTERACTION 

As ypu look at the chart, what can be said about the 
relationship of price and quality of consfrUction? 

What might account for differences in price? Accept 
students' responses. 



What factors might add to the cost of a garment? What 
tnight contribute to,)}etter quality construction. 



SUPPORT 
MATERIAL 



Refer to students' responses and expand on their 
comments to illustrate factors which affect cost. 



Direct students in completion of Parts 111 and IV. 
**How Do Y&a Decide?" ' 



Pre-Teaching: Order and preview the filmstrip, 
**Getting Down to Basics About Advertising." 

Collect garment hang tags and advertisements of 
garments. 

Transition: Give each student a hang tag or an 
advertisement. Ask: 

Before we view the i||^nstrip, will you look carefully 
at the item you just received? 

What do you find on the hangtag? 

What do you find on the advertisement? 

As you watch and listen to the filmstrip, consider 
the following questions: 

How i^ the information on the hangtag or 
adveftifiement useful to the seller of the produ^ 

How isShe information on the hangtag or 
advertisement useAto the purchaser or con^ 



« 
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View the filmstrip. 

Following the filmstrip, identify the types of 
information presented on hangtaglSf and 
advertisements and theip\isefuln4ii to the^onsumer. 



CONCEPTUAL CONTENT 

Information which is want-c;r€*ating 
appeals to the emotions and is often 
yajjue. This type of nrforn[jation 
provides limited inforrhatron 
about the product. 

Information which is objective 
tells about the product in a 
descriptive manner. Information 
of this type could incl^ide the 
followinf?: 

size 
color 
• materials 
finishes applied 

Fabdc finishes are jjlbcesses 
appffltaldo fabrics to enhance the 
perl4Hkf^^*^ <>r appearance of the 
fabric. 



PUPIL TEACHER INTERACtlDN 



SUPPORT 
MATERiAl 



Sanforizing is a mcf'hanical 
shrinka^;e control proct»ss used 
on i otton and linen./ 

Fabrii-s which have been sanforized 
are Kuaranleed not to shrink^ more 
than 1%, 

Shrunk and pre-shrunk are terms 
used to indipte that residual 
shrinkage will be'less than.1%. 

Wrinkle Resistance is a finish applied 
to make fabric resistant to creasing 
or wrinkling. 

Three types of wrinkle-resistant 
finishes jju^e **VVash and Wear/* 
**Durable Press" and **Pei-manent 
.Press/' 

- li^ms which have durable press 
^finishei^ should be inspected for 
* smairWrinkles that may have 
been heat set into the fabric 
when the finish was applied. 
These wrinkles are permanent. 

Fabrics which have a durable 
press finishjshQuld maintain a. 
■wrinkle-fraoappearance, pressed 
appearance and'keep a crease or 
pleat. * 



W Pre-Teaching: Write the names of the several 
finishes on similar colored slips of paper witji the 
name of the garment to whick that particular 
finish might be'applied. 

e.g.» Sanforized blue jeans ^\ 

^Transition: Direct each student to select one of the 
^Plblored slips of paper. 

Students with similar colored pieces of paper 
. are to meet in a group. 

Guide the students in the completion of the 
fbllowiri^e.tasks: 

1. Within your group/share the ideas you have 
^^^regarding the meaning of the particuJar 
'flHPterm. Write the several ideas down. 

-Using th^ r^Sj^urcchmaterials available in the 
^ * classroom, have Mcn student select one idea from 

the group list to investigate furtlfer as to its accuracy. 

3. Prepare a statement which explains the meaning of 
the term as your group understands it. Report to 
' the totaLcIl&s. 



0: 



/ 



I 



Pre-T^aching: Prepare, copies of '•YoiiVe Going in a 
Trip.** i^y^ 
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CONCEPTUAL CONTENT 



An inventory of all the activities 
' V^thfit an individual does as part of 
'his/her lifestyle wiU help the / 
; person to visualize the types 5r 
clothing needed for a particulai^ 



season. 



An inventory of.garments in the 
individuaPs wardrobe will hqlp 
to identify the types of garmerits 
already available told their 
suitability fbr v^ous activities. 



A cohapar^ 
items n 
the activi' 
i life style 
wardrqb'e 
o^su^pl 




he inventory 
Ut th« * 
are part of a 
arments in the 
tify 0^P^ areas 



^Sopping involves the 
steps : 

htification of qualities and 
characteristics which are related 
to the performance of the 
product arid which are important 
to the consun^r. 

2. Collection of accurate and 
complete^information about 
identified qualities in regard to 
several products. 

- Personal comparative shopping ' 
^ - Use of testing agency iafgnnation 

3. Comparison of. products on basis of 
information collected. 

.Identification of similarities and . 
differences: 

The decision to obtain or not obtain 
a parti^ar item^M based on the 
consuimiPs rating! the importance 

• iOf the several qualities to him/herself. 

'•sThe beliefs or ideas which consumers . 
havejregarding what is good or 

• worth-while will influence choice 
making. ' ^ 



PUPiL TEACHER INTERACTION 

Transi^on: Give each student or group of studetits 
copies of "You're Going on a Trip.'* 

Read pnd explain instructions. Ask: 

What steps can be taken to be certain th^}^ the 
clothing taken on the trip will meet your needs? 

.What factors will influence the choice of clothing, 
to be tal^en on the tnp? ^ 

What problems might the indivicUial have to solvie? 

" How can items alRady in the wardrobe be used?. 

Direct students in the several phases of the planning 
activity. 

, '. ' ■ ■< 

1. rdentification.of activi4iies which are to be 
cortliddred in plaryiihg clothing for the trip. 

'2. Inventory of present wardrobe. 

3. Selection of garments from present wardrobe 
which will meet needs. Identification of fiber 
and care instructions. 

4. Identification of the garments which will be 
added to wardrobe. 

5. Identification of methods which will be used to 
secure additional garments. 

Pi*-Teaching; Arrange for a study trip to local retail 
clothing and fabric stpre. 

Students rpay complete mrt of comparison shopping 
activity at this time. 



Pre-Teaching: Select an item of wearing apparel or an 
accessory which is a part of students* wardrobe, i.e., 
socks, facial tissue, T-shirt. Complete the Comparison 
Shopping form thw>ugh Parts 1 and 2 for that product.- 
Record information 6n overhead transparency. ^ , 

Collect samples of the product and/or information 
about the product. 

Transition: Let*s imagine that I am also going on a trip 
similar to th^trip in the situation you have. 

I have decided that one df the items I will take with me 

is '. 

Reveal answer to question 1 on Comparison Shopping 
form. 

Continue through eai&h step of Ule Cohiparison 
Shopping form explaining and illustrating phases of 
comparison shoppmg. t 

:Stu<^nts may examine products and se 
. as part of the activity. 



secure information 



When all information is assembled, ask: 
^What aye, the simiUcrities among the products? 
What are the differences? ' ' v 
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MICROCOPY in.SOLUnuN ILSl CHAWI 



^CONCEPTUAL CONTENT 



Consumers have a right to express 
their satisfaction or dissatisfaction 
with goods and services. 

Expressing consumer satisfaction 
can encourage manufacturers to 
produce goods ^ and services of 
desirable quality. 

Satisfacti<>n can be expressed in 
person or through a telephone 
message, . 

Waiting a letter may also j 
communicate satisfaction and 
may mean more since time and 
effort were taken to carry out 
the activity. 



Elxpressing dissatisfaction. may 
result in the following: 

- provide information with which 
business and industry can improve 
its product, service, advertising 

• or pacl<aging 

- provide govern nient agencies 
with information needed to 
carry out their responsibilities 

- may result in new legislation to 
protect consumers, 



PUPIL-TEACHER INTERACTION 

Identify several values which might influence choice 
among items. _^ , 

iife,, ease of care ^ 

low cost per unit . . 

quality of product 

Continue: 

If ease of care were most important, which item 
would I choose? * ' 

If low per unit cost were most important, which 
item would I choose? 

Guide students in the completion of comparison 
shopping activity. 

Take study trip for purposes of collecting information. 

Guide students in the completion^of Comparison 
Shopping activity. Students may report their 
decisions to the class. As students report, help them 
to identify values which influenced their choices. 

The report forms Going on a Trip and Comparison 
Shopping may be collected and feedback provided 
for students. • " , 

Pre-Teaching: Prepare case situations. Students in 
pairs may work with each situation. , • 

Transition: The case situations which you have 
received describe an event and a consumer's reaction 
to that event. In your small group, consider the 
folloyving questions: 



SUPPORT 
MATERIAL 



S.M.18 
S.M.19 



1 
2 

3. 



What is the consumer's problem? 

What are the different courses of action he/she might 
take? 



Consider each course of action. Describe the , 
consequences that might happen if the corisuitier 
followed that course of action;(at least two things 
should be identified for each course of action), 

4. Stale what you think the consumer should do. (The 
. partners may choose different alternatives.) ' 

5. Explain why that alternative was chosen. 

^Guide students as they work ^o reach a decision . 
Encourage them to be thoughtful in completing 
each of the steps, / 

Parts. 2-5 may be done by students as written 
activity, collected by teacher and written feedback 
given. In addition, oral discussion of decisions may 
expand students' thinking. 



r 
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CONCEPTUAL CONTENT 

- may receive value for money 
spent (item replaced, money 
refunded) 

Consumers have the right to receive 
fair value for dollars expended. 

Consumers have the responsibility 
to take those actions which help * 
and will secure fair value fo> 
dollars expended, ^ 

Before expressing dissatisfaction, 
determine viitiether the item was 
given proper)c^M;p. Read the labels. 



If.you believe that the product, is 
not performing according to 
expectations, prepare the 
following information as part . 
of^our expression 6f dissatisfaction: 

description of product (name, 
• ^model number,, serial number, > 
etc. ) 

• date of p\irchase . , 

- place of purchase (name' and 
£tddress of your store or dealer) - > 

- clear description of your * 
problem and any steps you 
have takeri to solve it • 

- Include with ydur letter or 

. verbal statement, copies of any 
contracts,^ receipts, labels, 
letters or papers related to 
your problerti. 
When expressing^dissatisfaction in 
person, one is mbre likely to be 
heard if .the following procedure 
is followed: ^ 

1. Identify your^lf..;*" 

2. Have the person, to whom you 

' are speaking identify him/herself 
by n^me and position. 

Explain your problem clearly. 
Stay calm. 

Then listen to the other side of 
the story, there may have been a 
misunderstanding. 

If you feel you are in the right, 
stick to your position. If one 
p^?rson can't help you. ask to 
s»peak to another. 

If you still are unsuccessful in 
obtaining redress, contact your 
local Better Business Bureau or 
\ Chamber of Commerce. 



PUPIL-TEACHER INTERACTION. 



Pre-Teaching: Arrange for d store manager and/or 
salespe'rsorwio visit with students regarding 
procedures which can be used to .express 
"dissatisfaction or satisfaction wjlih a product or 
service, ^* 

If a resource person is not available, students may 
role-play consuitiers and store personnel in several a 
of the case situations. 

Guide.students. in consideration of the effects of 
various approaches to expressing consumer complaints 
and satisfactions. 




Pre-T|eaching: Review the followinb statements, 
Write\statemj0nts on transparency. 
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CONCEPfUAL CONTENT 



The quaUt^Tof both ready-to-wear 
and self-prdfduced garments depends ^ 
on the type '.of fabric selected and < 
the workmanship which is used in 
producing the garment. 

The persons responsible for making 
decisions and performing work, 
relatedsto these two aspects oi 
garment production determine 
the quality of the garment, 
" whether it is self- produced or 
purchased ready-made. * 

Garments of comparable cost and 
quality may be obtained by « 
either self%-production or ^ 
purchasinft ready-to-wear. . 

Self-produced garments may ' 
appear to be less expensive if the 
(!ost of labor to produce the item 
is not considered. 



The amaunt of money an x ' 
individual has to spend determines 
how much may be used to purchase 
clothing. However, it is possible 
to obtain a satisfactory garment 
at varying prices. Price does not 
necessarily indicate quality, fit, 
style or care required. 

Money is a resource which can 
enable the consumer to purchase 
a particular garment. Whether the 
garment will provide satisfaction is 
dependent upon the decision-olaking 
abilities of the consumer. 

Used ready-to-wear garments or 
hand-me-downs may be satisfying 
items if they provide the desired 
appearance, fit and meet other 
quality and care standards. 



PUPIL-TEACHER INTERACTION 

ii The best way to obtain clothing is to make it 
from fabric and pattern. 

2. New,ready-to-we&r garments are of better 
quality than garments which are self-produced, 

3. Used ready-to-wear garments or hand-me-down 
garments are qever as satisfying as self-produced 
garments. 

4. The mbst important resource in helping a person 
obtain <;lothing which is satisfying is money. 

5. Knowledge qf fabric properties is important in 
obtaining garments whicn will be satisfying 
regardless of the method used to obtain the - 
garment. 

Add others. , 



Transition: On the> transparency, are several 
statements which express points of view of 
consumers pf clothipg. 

Reveal the first statement. 

If you agree with the statement, raise your right % 
hand. If you dijsagree with the statement, raise 
your left hand. 

Following a show of hands, have students from 
each group explain their reasons for agreeing 
or disagreeing with the statement. 

Encourage students to* express their ideas clearly.' 
Question students to assist them in understanding 
the conditions which influence their ratings. 

'Reveal the next statement anc^ continue with a 
similar activity- 
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CASE SITUATIONS: ALTERNATIVE WAYS TO ACQUIRE CLOTHING 



The school choir is giving a, pop concert iri three weeks. , The boys have 
decided to wear dark slacks. a?^d long-^sleeved turtle neck, sweaters. The 
girls are planning wear long dresses* Sue 'is a member of the, choir 
and plans to take part in the concert. At this^time, she does, not have 
a iGMig dress. .--She has not needed one before.' * Jack has a similar deci- 
sion to make in regard to the sweat er. He has several sweaters but norfef 
have turtle necks.,/' as he dislikes the style. For the concert , he has de- 
cided he would-like to wear that particular style sweater. 

The jacket John/jane has wom^ for the fall season' the last two years has 
worn spots at the e'^bowb. The jacket is a little short and somewhat tight 
across the shoulders. The style and" color of the jacketr^are still popular 
John/jane has about $t20. sa-ved from a summer job.' 

• * ' 

Sara/Paul has been invited to visit with '^•elatives on their ranch in Mon- 
taha. The invitation said to be sure' to r-lng some boots for hiking and 
walking. Sara/Paul doesn^t have a pair oi boots of the kiriH suggested. ' 
At home there is little need for them.' Sara/Paul has priced boots and. 
finds they range in cost from $20. to $30. 

Bill/Sally started school with what he/she thought was an adequate number 
of outfits. However, some».of the tops have become too small' and several • 
pairs of pants are beginning to show* wear at the knees. Bill/Sally has 
about $15 that could be used to add garments to his/her - wardrobe. 
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S. M. 2 

SUGGESTED QUESTIONS FX3R INQUIRY ON SHOPLlrflNCx 

1. . Wha^ does ,it nrean to shoplift? Is shoplifting the same as stealing? 

2. About how much shoplifting goes on in" your business? ' * 

3. What is the dollar ^alue lost through shoplifting in your business? 

4. What do you do when you ^TTspect someone is a shoplifter? ' 

5. Do you report shoplifters to the police? 

6. Hpw do you feel about- shoplifters? 

7. Would you let someone who had shoplifted from your busimass come ba(;k 
into the store? Under what conditions? 

8. What action do the police take when they are notified of ^ suspected 
case of shoplifting? ^ ; 

9. What is the penalty for shoplifting? 

\0. If you are shopping in a store and see someone shoplift, what sholild vou 
\ do? 'Why? . ' ^ 

Suggesti ons to consider when usilg a Resource Person or Persons , 
1* Prepare students for the guest spekker.N 

2. Give speaker ideas or suggestions in the content that you would like" covered. 

3. Arrange a date and tiine in advance and check the date again closer to tjtie 
time. * . . ; 

. ■ • ■ 

4. Give speaker directions and procedure to follow in getting to your room. 

5. present during the speaker's presentation to be of hhlp and know what 
is taking place. , 

i ^ 

6. Tell the speaker the tiine he/she has to speak i^. ' 

; ^ ^ • / 

7. Write a note of thanks. . / 

8. ' Check 'with the school for thejlr approval before asking speaker. . 



S.M. 3 - SURVEY: HOW DO PBOPLS. GET THEIR CLOTHING? 
Directions ; Cohiplete the following survey yourself. 



Part I - Place a pencil mark in th«» coliamn which indicates the usual method, you 
use to acquire the ^^l^owing items of clothing • 

Part^ II - Select a person older than yourself and ask that person to answer the 
questions on the survey. 

Place a pen mark in the column which indicates the usual method the 
person you interview uses to acquire the same items of clothing. 



•»What is the usual method by which you 
obtain the following clothing? 




w ■ 


Porchasi 
•-Used 


Borrow 


Make 


Hand- ^ 
nie-down 


Remake 


Rent 


Slacks, pants, jeans 
















Blouse or shirt 
















: — ' — 
















Dress 
















uoats ana jacKets 
















;iweat ers , 

* \ 

















Part III - 



by each of the methods. - 

Indicate with a (+) mark the resources the person you interviewed 
indicated that he/she used. ' , 



What are the resources used to 
obtain clothing ? 


'Time 


Sewing 
Skill 


Know- 
ledge 


Money - 


u 


Purchased new ready-to-wear 












Ptorchased used ready-to-wear 












Self-produced - % 












Remake or- renovate 












Borrow 












Rent 








n 





Mark the resources which you- have. / , 
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ABRASION 




brasion Does not resist 

Abrasion 
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TESTING nBUR PROPERTIES 



V 



Control Fabric 



A. control fabric sample is'a piece of fa'bric in its original form. The pur- 
pose is to maintain an original sample for purpose? of comparison after com- 
pleting each experiment in order to se? whati effect, if any, ^each experimen- 
tal procedure has on the. fabric teljted.' * ./^ 

Procedure for testing: ^ - ^ 

a) Follow whe procedures described below. v 

b) , Record observations on the Recording Form. 

. c) Describe the appearance of the fabric after each test. 

Water Absorbency * 

1. Take a fabric strip, 1 l/2^ wide and ^- 10^ long. 

• 2. Place Qne end '(about 1") in a glass of colored water. 

3. Leave the Sample in the water for 5 minutes.. 

i'. Rep(ove Uie sample. Measure th^ length of the fabric 

which tias absorbed water. K 

5. Record Results. ' 
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S. M. 7 (corit.) 



I 



;.Fold & 2^ square of fabric twice so as to make a 1" square. 



Pl^ce a pound .weight (eg., books ^ bricks)- on top pf the folded sample. 

, •^•3. ' Leave the weight onN>be sample for 5 minutes.* - 

4. Remove the weight and unfold the ..sample but do not smooths 0^^^ 
» sample to ^Vemain -undisturbed' for 5 minutes. / 

.Observe the sample to see if the wrinkles remain or ccme out. 

6. Record observations. - ' • 

• .?• Wet the sample and repeat steps l' -,6. 

■ • , * ' f. 

^ ^ STRENGTH " ' \ ' 

^1. . Remove one warp jram from a.i:.abric sample, 3" X 3". 

2. Pull the yam untijL; it brealcs. Does it break easily or with difficulty? 

3. ^ Slightly tear the ^sample when dry. Does it tear easily .or with difficulty 

4. Wet the sample. Slightly tear the. sample. Was it, easier to tear the 
sample when wet or'l^hen dry? . 

•5. Record observatiohs and -responses. ' * 

ABRASION . ' ■ ' 

1. Rub a dry fabric sample, J" X 3'*f on a piece of fine sandpaper, three 
times; , . ^ 

2. Repeat procedure in step 1. Note appearance of fabric. Record observa-. 
tion. ^ 

f' ' ^ ' .' 

3- Repeat procedure in step 1. Note appearance of fabric. Record observ^ 
tion. ■ , . y 

4- 'Wet fabric sample and repeat steps 1 ~ 3| Record ojbservations. / 



3-28 

109 



M. 7 .(cont.) ^ 

HEAT SMSITIVITY 
Iron a fabric sample, 4" X 4", at a cool, dry setting/ 

Record any changes in the fabric appearance or characteristics. 

^<^^'^^ 

Iron the fabric sajnpl'e at a hot, dry setting.' 

»• * ' . * . • 

.Record any changes in the fabric afj^earance ' or characteristics. 



FLAMMABILITY . ^ 

Hold a fabric sample, 3" X 3", with a pair of tongs - tweezers. 

Place a lighted candle flame at the lower edge uiitil the fabric 
appears to flame. 

Remove'the candle and observe the fabric. Note color, < ash and smoke. 

Did the fabric continue to burn? Did it melt or drip? Did it self- 
extinguish? Does the smoke have a .characteristic odor? Does it bum 
quickly? 

^ ■ ■ 
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OBSERVATION FXDRM - FIBER PROPERTIES 



Control Sample. 



Fiber (X)ntent 




B. Water Absorbency 
Observ^ion: 



r 

/ ■■ 



Wrinkle Resistance' 



Obi er /at ion When Dry : 



D. Strength 



Observat^bn-.one thread: 



When Weti 



Dry t^ar ! 



Wet^^ar : 



8 (cont. ) ' 



E. Abrasion - Dry 

Observation atf end of 



Step 1 
Step 2 
Step 3 



F* Abrasion - Wet 

Observation at end "of 



Step 1 



Step 2 



Step 3 



G. Heat Sensitivity Ironing 

. #• ' 

Observation 

Cool Setting: 



Warm Setting ; 



Hot Siting? 




H. ' Flammability 

f ■ 

Speed of /flame 

■. -.^ ■ 

' Melting or dripping 
Self-extinguish 

Characteristic odor 

n . ■ '• 

Smoke 



Summarize the general characteristics of the fiber tested. 

1. Absorbency . . 

2. Wrinkle resistance 

3. Strength ' . 

h» Abrasion • * 

5« Heat Sensitivity 
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SUMMAKf CHART r PfiOPERTIES/6?4lBER" ' 

. ' / • ' ■ ' ■ 

FIBER Water ^ / Dry 

khsoT- Resili- Straj^th; Abrasion " Heat 

bency ency / ■ Sen si- Flammability 

/ ■ tivity 



Cotton 


• 




- 






A 

. «♦ 


Nylon 














Polyester 


/ 












Wool 


/ 
/ 

/ 













T 



/ WHAT WOULD YOU CHQQSE? 



Type of 

Garment 
Wanted 



Activities ^or 
Which Gailnent 
Will Be Woiti 



Qaalities; 
Wanted 



Fiber 



Constiniction 



Pants 



Outdoor work - 
mowing /lawn, wash- 
ing windows, wash- 
ing car, caring for 
• animals and pets' 
(Spring; and Siammer) 



Easily cleaned. Cotton 

Comfortable, strong,, . or 
abrasion resis- 
tant , no ironing * ' Cottx)n 

^ Polyester 
blend 



WoVen 



Pants 



Special dressy occa-l^ 
sions - parties, 
.weddings ^ . " 
, (Spring and Summer) 



Pants 



School wear 
(Fall and Winter ) 



Paoits 



Hiking, camping, soft-- 

ball, tennis, horse-. * 
^ back rising . 
(Spring and Summ,er) ^ 

Skatinjg, walking or 
hiking' / ' * 

(Winter) 



List other types of garments and activities. 



FIBER CLASSIFICATION CHART \, ■ 

NATURAL FIBERS . CHEMICAL GOMPOBIT ION MAN-MADE FIBERS 

, . ' ; • Generic . 
. . / ^ ' Name Trademarked ''Name 

Cotton , . ^Cellulose ' Rayon 

■ ^ / ' Bemberg - Beaunit Corp- 

/ ^ / ^ . ' . > con^- 

* ■ ' - Avril - 'FMC Corp- - 

Amer, Viscose Div. 

^ y y Fortisam - Celanese 
[ /L.! America 

Acetate ^ 
V' . ^ Avisco - FMC Corp. 

. : Amer. Viscose Div. 

. ^ ' ^ / Celanese - Celanese 

. ' ^ ' ^ Col:'p. of .America 

Vfool • / ' Protein " Azlon 

Silk ^ • . Maiinova 

^il ^ ^ , Lanital 

Mohaiit* * - . . * . 

Asbestos . .Mineral Metallics 

>^ Larex 
^ . . ' Met;Lan 

* • " ' Glass 

2 _^ ;. ^ .f^tierglass ^^^^ 

, ^ Condensati(^n Polymer Fibers ■ Nylon ^ ' 

Caprolan - Allied 
■ Chem, Corp. 

. .. (lantrece - E.I. du--; . . 

^ ^ - . . ' /Pont deNemours 

• . - , , DuPont - E.I. duPont 

>5lyestg^^^^^^^. ' 

kcron - E.I. duPont 
leNemouj's 

5 : d^rtrel - Fiber In- ^ ^ 

. ^ dustries Inc. 
' Kodel - Eastman Kodak 
Company 

, AdditionaT ^Polymer, Ribers Anidex 

Acrylic 
•Acrilan 
Creslan 

\ . Orion - 

J"' Zefam 




M. 11 . CHEMICAL COMPOSITION 

(contO ' Generic 

Additional Polymer Fibers <^r>nnt>^ Name Trademar'ked Nirne 

Modacrylic 

:. , . - ^ Etynel 

. . • . ' . Nytril . 

Olefin 



Saron . / 
Vinal / 
Vinyon 



•pol|jethylene 
hereupon- ^ 



r - ^ 



Elastomer 



3-35 



Spandexr 




i ' - . Rubbier ' ^ 



I 



I 

I ' 



i 



■IIG 



Dtiraspan 
Lastei 



SAMPLE LABEL INFORMATION - 'CHILDREN'S SLEEPWEAR 



65!;S Vinyon 
35^ Polyester 



Flame 
Retardant 
Garment 





TFPIA 



MW 



Machine Wash* 
Warm - Tumble Dry 
Low lisaV 
Do' Not Iron , 



T^Permanent 
Care 



To ^•etain Flame Ret ardance, do not use so^p. Use any good 
detergent. 
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S. M. 13 >; • 

CXSE STUDIES: BURN VICTIM,'^ AND FLAMMABLE FABRICS 



i 



Ruth, 15 months old, pushed; a chair. in front of the electf*ic stove,^ 
climbed ^.on it to reach for a row of glass spice bottles at the rear 
of the stove, and somehow turned one of the surface burner knobs to 
the "Tiigh** setting. - 

' ■ • V - ' 

Ruth's mother was dressmg in an upstairs bedroom,, and it took her a 
few seconds to respond t9 her daughter's sctfeams-. When the mother ran 
into the kitchen, she saw Ruth on top'x)f tht/ stove, 'totally engu 
in the flames of her burning aotton nightgown. By thfe time the/flam 
were .smothered and her clothing removed, the child had second _ 
degree burns over 70^ of her podj^. Even with prompt hospital care, 
Ruth died eight hours later - 



Mrs- Green, a 78 year-old widow, was using the gas stove in her apart- S 
ment kitchen when her housecoat and flannel nightgown ig^iited. By the 
time her neighbors were able to get ^to the apartment and help in put- 
ting out the fl^es, Mrs. Green hadfbums — some extremely deep, on one- 
third of her body\" Her injuries resulted in her death two weeks after 
the accident. • , l^- 
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4 I . 

S. M. 14 - Cfl!ECKLiST FOR FABRIC IDENTIFICATION AND CONSTRUCTION FEATURES 



Examine each gaiip^t which you are considering purchasing for the following; 
Fiber Content: 
Care Instruction: 



Rating: 



1 



Score 



Cleanliness and. 
pressjjig 



soiled, wrinkled, 
construction de- 
tails not pressed 



clean, free ^ 
from wrinkles f 
construction 
details pressed 



Construct ior>. of gar- 
ment - -Threfad 



Machine top stitch- 
ing 



Machine stitching 
within garment 



Seams 



'does not match or 
contrast with * 
color of fabric ^ 

crooked, ^neven 
distance from edge;, 
stitches of dif- 
ferent length 

yLirbches uneven in 
lengtVi; not alike - 
'on both sides 

number p«: inch 
will not hold gar- 
ment parts securely 

uneven width; bul- 
ky, puckered, ijn- 
properly finished 
for fabric; 

will ravel or 
otherwise be un- . 
satisfactory 



J 



matches or con- 
trasts with 
color ^'of fabric 

stitching evep 
^distance from 
.edge; stitches 
'of same length 

stitches even in 
.length; alike on 
both sides 



. ntimber per inch 
will hold garment 7 
parts securely / 



even in width 
smootKi flat; 

appropriate fin- 
ish for fabric; 
will give satis- 
factory wear 



Facings 



stretched, poorly 
turned and finished; 
does not Iky emoothly 



smooth, satis- 
factory width, 
turned and fin- 
ished : 
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S. M. U (cont.") 



Darts 



■Rating ; 



1 - 



- e 



unevenly or abrupt- 
ly tapered; puckers, 
thflfeads not fas- 
tened 



evunly aiid 
gradually 
tapered; 
threads fas- 
terTed. 



Gathers ' 



Improperly located; 
unevenly distributed 



properly lo- 
cated and 
^ evenly dis- 
tributed 



Plackets 
Uppers 



Heme 



collars 



fasteners 



/ 



Bulky, uneven stitch- 
ing; does not li^ 
flat; difficult to 
close opening 
f 

conspicjdous , uneven, 
bulky; Stitching 
visible;, iosfecure 
stitching 



uneven points, does 
not lie smooth; join- 
•ing seam visible --^^^ 



not plac^ed where 
needr^^; unevenly 
spaced; insecurely 
^attached 



smooth, even 
stitching; in- 
conspicuous ;. 
opening is 
easily closed 

incofispicuous, 
even, smooth 
stitching in- 
visible; secure 
stitching 



even points,/ 
lies smooth; 
joining seam 
invisible. 



placed and 
spaced correct- 
ly; securely 
attached 
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HOW 90 YOU DECIDE? 





Part I. Displayed in the classroom are sevM^ garments. Look at' the gar- 
ments as you/ifiight if you. were window shopping. When you havje fin- 
ished, wri^t^e the letter of the garment that you would buy in the 
spac^ bjelow and answer the question''. ^ / * 



Why did you select this garment? 




What was the ranking of the garment you selected in Part I when 
qualit;^ of construction Was studied. ; Write tr\^ number of the 
ranking in the space below. ' 



Part III. Write the price ot'^he garment you selected in Part4 I in the 
•space below. 

' ^ ■ ■ ; 

■ ■ % 

Part IV. Consicier the garments which were displayed in the classroom. Write. 

the letter j_of the garment you would choose in the space below and ^ 
answer the, question. ^ 

I would choose garment ' because 

' — \ — ' 
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/ ^ ^ • YOU»RE GOING ON A TRIP- 



Note to the Teacher: 



5elect one*br more of the following situations or develop others which 
wGiild be relevant to your students. DescAbe at the beginning^of stu- 
dents' forms-.: ^/ # [ 



dents' forms-r 
Suggested Situations: • 



1. One-wed< trip to ChlcagP with, a youth group such^as FHA, FFA, 
Scouts or Campfire. 

2. ,Che-week vacation ttip with family. Family will be housed in hotels 
. motels or> campgrounds. 

3. Ohe-week trip to visit ^ older sibling attending school in another 
city. . , , 

Insert appropriate dollar amount in "^statement five on students' forms. 



STUDENT FORM 

-YOU'RE GOING ON A TRIP 
Description o'f Situation : 



Limitations : 

1. One medium-sized piece of luggage. Student must be able to carry it 
for 6 - '10 city blocks. 

2. All acc'essories and items of clothing needed for the one-week visit. 
Including underwear, sleepwear and outer wear. 

3* Items currently in the wardrobe may be used. 

Laundry fsen^^itie::^.: for hand laundry will be available. An iron will 
be available'^o^y ifv.it is bro;^ht with the traveller. 



5. A limit is set jfor th^. pu^cha^^ of items-to be added to the wardrobe. 



r 
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• ■< 

Reporting Choices: Use the following form to report the choices you 

have made. Check (X) by those items, which are 
currently part of your wardrobe. 



Garment Care 
Selected - - Fabric Required Reasons for Selecting Item 



7 T 



J- 
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COMPARISON SHOPPING 



1. Item which will be added to^he wardrobe. 



2. What are the qJh-ities which are desired in the item or garment to be 
.added to your wardrobe? 

3« HoK will the item be added to your wardrobe? 



a. Why did you select the particular method in ^ above? 



4^ List the types of information you will consider in comparing different 
garments. Make up an appropriate checklist. ^ 



5* Collect Information of the type identified in #4. At least two garments 
are to be examined. , . 

6. Which garment would you purchase? , 

Why? 



12i 
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CASE SITUATION 



Sally decided to make a new top to wear for school. She found some fabric, 
on sale at Sew-and-Go Fabric Store and purchased two yards'. She thought a 
care label was to be given with each fabric purchase, ^he clerk, did not / 
give her a' care label with the:fabric. What should she do?. 

John purchased a red and white striped knit shirt. After washing it in 
* hot water the white became pink. John was unaware of the care label with 
instructions tlhich said launder in warm water. What can he do? 

o 

George received a pg^ir of jeans for his birthday. After wearing them 
several times, he noticed that the snap at the waist wscs loose and about 
to come off. George doesn't know where the jeans were purchased. What 
can he do? 



Mary decided she needed a winter jacket that was warm, machine washable, 
and wrinkle resistant. .She had $20. to spend. Mary\found a ski jacket 
that met the criteria and purchased it in ear ly F all.^ ^t is now Spring 
and she is. very pleased with the performance' of the jacket. What should/ 
can she do? . . 



Bob bought fa size medium .shirt, but he really, needed a small. He returned' 
At to 'the store, and they cheerfully exchanged it. He was very pleased. 
What can/should he do? ' 

<. . - . • 

Martie had a blouse of syntheticTabric. While ironing the' garment, the 
fabric became discolored and liard. The area affected was the collar. 
What should she do? 

Gene was wearing "his. favorite' blue sweater when he noticed'^ thread hanging 
from it. He pulled the thread to remove it Vd caused part of the seam to 
rip out. The seam was a continuous ch^ stitch where the threads had not 
been secured and clipped. What shouM/can he do? 




Michael and Sandra had combined their allowance >oney to get their little 
sifter a present for her fourth birthday. They had. decided to buy her a 
pair 51" plain colored pajamas and decorate the top with embroidery. As they 
shopped, they found a yellow, pair for °$3.89 which were finished*. with a flame 
retardant finish \and. a light green pair • for $3-50. There was no informati 
they could see about flame retardant finish on the pajamas priced at $3.5 
What should they do? 

# 
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CARE LABELS 



. Decision problem is recognized: An individual purchased fabric wtiichv, 
was pi*iced at more than ^$3. per , yard. After leaving the store, it was 
realized that the sales clerk hadn't included the care label With the 
purchasgi,. 

Considering alternatives: 

^ ,■ • , . 

a* Don't bother with the label. Forget about it. 

b. Go back to the store with purchase to get the label, but,don?t men- 
tion error to clerk. * . ^ 

c. Go back to store with purchase to get label and mention error to 
clerk. ^ 

d. Call store and have clerk read label information but don't mention 
error. 

e. Call store and have clerk read label information and mention^^efror 
to clerk. . ^^.r'^^ 

f . Go *to store and talk to manager. Get label inform atipn'^i 

Predicting consequences of alternatives; 

a. By forgetting about the label, I will savp^'^the time and energy used 
in going back to ask for it. ' / 

b. I won't run the chance of the clerk ^H^)arrassing me. 

c. .1 may ruip-'^lie material because I wph't have the care instructions. 
I me^YyUose my money if the fabric/ls ruined. . 

d. * ly^<i(o\i that I have a^ right to the care label, and I will feel cheated 
)ecause I didn't get it. /V 

Other people may have the s^ine problem. If I speak up, maybe the 
store. will correct their operation. 

Clear statemfent of student^ choices of alternatives. 

Clear statement of reasjc5ns for choices. 



/ 
/ 



/ 

/ 



/ / 
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Visuals : / 

"Cloth from Fiber to fabric." Audio Visual Library Service. University 
Minnesota, 3300 University Avenue, S.E. , Minneapolis, Minnesota 
55415. A 15 minute film, in color, which shows different kinds of ^ 
threads becoming cloth. Made in I968. 

"Getting Down to Basics About Advertising. "' Educational Services. Proc- 
tor and Gamble. Cincinnati, Ohio. Film strip. Color. Record, pam- 
phlets, wall chart. 

Textile Cartoons. "Consumer. Buying Guide on Fabrics." "Consuitfter Buying 
Guide for Young Men's Slacks, M^n's Dress Shirts, and Men and Bays 
* Sport Coats." Educational and Consumer Relations. C. Penney 

Company, Inc. I361 Avenue of the Americas. New York, New York 10019. 

"Textile Fiber Personalities." Filmstrip, 38 frames. Educational and Con^ 
suJTier Relations. J. C. Penney pMipany, Inc. .1301 Avenue of the Ameri- 
cas. New York, New York 1001 9tif ) 




